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Teacher Edition for the 
Takuttalirilli! magazine
 
Each issue of Takuttalirilli! magazine combines high-interest, 
engaging materials that are accessible for older students 
who are reluctant or struggling readers. The magazine 
issues include a range of topics that are timely and focused 
on the North and intended for audiences in the North, 
short and achievable reading tasks, and eye-catching 
design. Each Takuttalirilli! magazine issue and the teaching 
suggestions presented throughout each teacher edition aim 
to support:

 » increased interest in reading
 » confirmation that reading matters and is relevant 

to students’ lives 
 » ongoing development and practice of reading skills
 » growing confidence in reading

Each issue of Takuttalirilli! magazine can be used with 
students in various ways and to complement other literacy 
activities in the classroom.

Takuttalirilli! teacher notes 
Older students who are reluctant to read or who read at a 
low level present many different challenges to teaching.

Key challenges are interesting and motivating students. 
To address these challenges, each Takuttalirilli! magazine 
issue includes a variety of highly engaging texts and visuals 
developed for older students in the North. The reading level 
matches the Uqalimaariuqsaniq Reading Levels 12 to 14, 
but each selection is shorter than an Uqalimaariuqsaniq 
reader at those levels. Most selections are two to four pages 
long each. The selections in Takuttalirillil! are intended to 
engage students in reading, help them experience success, 
and help them gain both confidence and strategic skills 
at their current reading level. Having a greater number of 
shorter selections offers the teacher—and if the teacher 
wishes, the students—a greater degree of choice within 
each Takuttalirilli! magazine issue. 

Another challenge for teachers is that older students, and 
particularly those who are struggling, are often less willing to 
read out loud in class than students in younger groups. They 
might also be less willing to talk about their reading in class. 
When students read out loud and discuss what they read in 
a supportive environment, they can learn from each other 
and gain confidence. As well, students reading out loud and 
talking about what they are reading help teachers to assess 
decoding, fluent reading, and comprehension—all of which 
allow teachers to fine-tune their teaching to support student 
growth. The Takuttalirilli! magazine issues encourage talking 
about reading and reading out loud as positive, social 
activities. In each Takuttalirilli! magazine issue, the script for 
Reader’s Theatre, in particular, is an opportunity for reading 
out loud. 

Another key challenge is reading strategies. Older students 
who are reading at lower levels typically do not use a 
variety of reading strategies with skill and flexibility. They 
benefit from clear and direct teaching in how to use reading 
strategies. Direct teaching of reading strategies encourages 
students to develop a handy “tool chest” of strategies that 
they can practise with, remember, choose among, and apply 
to their future reading in order to read more independently. 
Features of the text in each Takuttalirilli! magazine issue 
and the teacher edition support students in using a range of 
reading strategies.

All instructions are to 
be given to students 

in Inuktut.
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Tips for teaching with 
Takuttalirilli! magazine
Teaching with an issue of Takuttalirilii! can be done 
flexibly to suit the needs of your students and the range of 
reading levels in your classroom. You might, for example, 
have some students in your class who are progressing 
with Uqalimaariuqsaniq levelled readers and others  
who are reluctant or struggling readers and so need  
high-interest materials at lower levels. 

Because all students in your class might find that 
Takuttalirilii! magazine issues are interesting and 
enjoyable, you might decide that all students can have 
access to the magazines to read them as they wish, but 
you will work with a small group of students who are 
reading at lower levels. 

With a small group, you could focus on some or all of 
the selections in an issue using the following sequence. 
In general, the sequence follows the order from the 
Uqalimaariuqsaniq levelled readers (introducing, reading, 
discussing, teaching after the text, word work, and  
follow-up activities).

Suggested Takuttalirilli! sequence
1. Introduce and choose among the texts. Before 
beginning to work with the magazine with a group 
of students, take time to familiarize yourself with the 
magazine and the selections within it. Give students 
in the group the opportunity to look at the cover and 
skim through the magazine. If students have had the 
opportunity to preview the magazine already, they can 
build on their interests, ideas, and any connections made 
to the selections. 

Then use the table of contents to talk with the group 
about the format, subject, and themes of the different 
selections and to see what most interests the group. 
Choose selections to focus on in your work with the 
group. Choose primarily for interest. If you think students 
will be receptive to reading out loud in a small group, 
choose the script as one selection. 

For any selection you choose, see the suggestions in this 
teacher edition. For each selection, you might preview or 
pre-teach any challenging or unfamiliar vocabulary. 

2. Read the text. Have students read the selections. 
With the teaching tips in this teacher edition, 
encourage discussion and provide support with reading 
strategies. For all reading, consider giving students the 
recommended reading strategy bookmarks, which can be 
found on page 42; the back inside cover provides support.

For the script, see the suggestions for Reader’s 
Theatre on pages 32–37 in this teacher edition. For 
other selections, encourage students to read out loud 
individually, using quiet voices. 

Students might be reluctant to read out loud, but if they 
do read out loud, remember not to correct them, but 
instead support them as they read. When possible, 
listen to individual students read and record your 
observations. 

3. Discuss, teach after the text, do word work, and follow 
up. After a reading: 

• Use the discussion prompts in the text and the 
teaching suggestions in this teacher edition 
to extend students’ understanding of the text, 
motivate students to read and learn more, and 
create a positive, engaging, fun, and thought-
provoking discussion that helps students relate to 
the reading and to others.

• Teach to address specific reading strategies noted 
in this teacher edition.

• See suggestions to focus on new vocabulary. 
Building students’ vocabulary and fluency in 
reading will feed into their development and 
confidence in reading. 

See the suggestions tailored to each selection in this 
teacher edition. Additionally, some of the selections in the 
magazine itself have questions and/or suggestions at the 
end that combine many ideas to extend learning and  
encourage more engagement (discussion, more  
reading, and writing).

Teaching tip
Use the cover of the magazine issue to encourage 
interest. You might point out the text on the cover that 
highlights some of the selections inside the issue. Ask 
students what they have questions about and what 
interests them based on the cover.
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ᑕᑯᑎᑦᑎᒋᐊᕈᑎ, ᐃᓗᐊᓃᑦᑐᑦ 
Table of contents Page 1
Summary
This spread gives readers an overview of the magazine issue. The table of contents lists selections within the magazine issue 
and presents the sections of the magazine. The sections, which recur in each issue, are: Our World, Our Land, Our Culture, 
Our Selves, and Our Words.

Teaching tips 

1. Use the table of contents to preview the 
magazine issue with students, generate interest, 
activate prior knowledge, and choose among the 
selections to read. Then give students a chance to 
preview the contents of the magazine issue. 

2. Be prepared to talk about what these terms 
(such as ᑕᑯᒥᓇᖅᓯᑎᑦᑎᔨ (graphic designer)) 
mean. Ask students about what kinds of jobs and 
responsibilities different people might have in 
creating a magazine.

3. See the section headings and selection titles 
in the table of contents; you can use these to help 
you consider selections and to generate interest 
among students. Ask students to think about 
the possible connections they might make to 
selections based on what they can see on these 
pages. For example, you might ask them if they 
know about the subject already, if they have any 
experiences that relate to the selection, or if they 
have any reactions so far.

4. The visuals on this page can also be used 
to prompt interest as they are previews of what 
students will find in the selections. If students 
would like to know more, you could give them 
more information using the selection summaries 
that appear the summaries that appear in the 
teacher edition at the beginning of each selection.

5. Choose selections for students to read based 
on what most interests the students. As well, you 
might choose selections that provide opportunities 
to practise specific reading strategies. You will find 
that this teacher edition focuses on four reading 
strategies, and two of those reading strategies 
are recommended for most selections. The 
teacher edition pages for each selection note the 
suggested reading strategies. 

6. You could generate interest and ideas about 
what these sections include and what else they 
could include.

7. For students interested in video games, point 
out this review. A review is a regular feature in the 
magazine issues.

8. For students interested in the visual arts, such 
as drawing or photography, you might point out 
this photo essay and the final feature “Caption 
This!” Both a photo essay and the caption activity 
are regular features in the magazine issues. 

9. For students interested in sports, you might 
point out this focus on sports. A focus on sports is 
a regular feature in the magazine issues.

10. For students interested in food, you might point 
out this recipe. A recipe is a regular feature in the 
magazine issues.

11. If you think students will be receptive to 
reading out loud in a small group, choose the 
script as one selection for them to read. Appealing 
to students who like to perform or who have an 
interest in TV shows or movies might coax them 
to read the script. A script is a regular feature in 
the magazine issues, and support is provided for 
Reader’s Theatre on pages 32–37.

12. This recurring feature is a fun and quick activity 
to finish each magazine issue.
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ᕿᒥᕐᕈᔭᐅᓂᖓ: ᐃᓄᑑᓚᐅᖅᓯᒪᓇᙱᓚᖅ ᐱᖖᒍᐊᕈᑎᓪᓗᓂ
Review: Never Alone in Video Games   Pages 2–3
Summary
In this review, readers will learn about a video game called Never Alone, which features a young girl and an Arctic fox. The text 
includes a summary of the game, a note about Indigenous people called Iñupiat, a map to show where Alaska is, and visuals 
from the video game. This review presents an opportunity to talk extensively about what students like and don’t like, their 
interests, and so on—which can be used to engage students and help choose more selections.

Teaching tips 
General: Preview and pre-teach any unfamiliar or 
difficult vocabulary to students. One method is to 
note one or two unfamiliar words and model how 
to note the words, ask questions and use reading 
strategies to find out what they mean, and then 
note them on the board. See the vocabulary tips.

1. Note for students that this selection is a review, 
and reviews often describe something (like a 
video game, a TV show, or a movie) and then say 
whether the writer liked and would recommend 
the game or not, and why. Students might decide 
to comment on this and other selections (for 
example, if they like the game or the selection, 
if they would want to play the game, and why or 
why not). Later, encourage students to evaluate 
what they read and tell you and others about their 
interests.

2. Activate prior knowledge by asking students 
about video games they play or know about. 
Encourage them to connect their knowledge and 
experience to the text.

3. When you preview the text, point out to 
students the text cues: this selection starts with an 
enlarged syllabic and ends with a mark for the end 
of the selection. Tell students that they can watch 
for these cues to help them with their reading.

4. This review also has a quick summary about 
the video game. Tell students that they can read 
this special text before or after they read the rest 
of the review. 

5. Point out to students the map showing Alaska. 
This helps students to understand the text about 
Iñupiat of Alaska. Remind students to look 
carefully at any photos and diagrams to see if 
these visual elements will help them understand 
the text. 

6. Point out to the students that this symbol 
marks the end of the review.

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » connecting 
 » evaluating

The back inside cover also provides support for teaching the strategies.

Vocabulary tips

After reading
Encourage more engagement (discussion, more 
reading, and writing) by:

• asking about other video games that 
students like, play, and recommend or do 
not recommend

• reviewing a TV show or movie you know 
students have seen and asking students to 
add to the review

• bringing in board games or card games for 
students to play

• asking students to create a game to play
• asking students to list video games, TV 

shows, and movies to rate or recommend 
in writing or in discussions

• inviting elders and storytellers to come to 
the class

ᐃᑲᔪᖅᑎ ᑕᕐᓂᓄᑦ Helping Spirits 

ᐃᓄᑉᐱᐊᑦ Iñupiat 

ᐊᓛᔅᑲ Alaska 

ᓄᓇᖃᖅᑳᖅᑐᒥᓃᑦ Indigenous 

ᓄᓇᖃᖅᑳᖅᑐᒥᓂᕐᓄᑦ−
ᓇᒻᒥᓂᖅ

Indigenous-
owned

ᓂᐅᕐᕈᑎᔅᓴᐃᑦ 
ᐱᙳᐊᕈᑎᓄᑦ ᑳᒻᐸᓂ 

commercial game 
company

ᑕᕐᕆᔮᔅᓴᓕᐊᖑᓯᒪᔪᖅ documentary 
video
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ᐃᓅᔪᓐᓇᖅᐱᑦ ᓄᓇᕐᔪᐊᑦᑕ ᓯᓚᑖᓂ? 
Could You Live in Outer Space? Pages 4–7
Summary
This article starts by asking if we could live in outer space and then extends over four pages to answer the question.  
After the introduction, the selection has four parts with the following headings: “Mars,” “Titan,” “Proxima b,” and  
“The International Space Station.”

Teaching tips 
General: Preview and pre-teach any unfamiliar 
or difficult vocabulary to students. See the 
vocabulary tips.

1. Activate prior knowledge by asking students 
what they know about outer space or about 
life in outer space. Encourage them to make 
predictions about the text.

2. When you preview the text, point out to 
students the text cues: this selection starts with 
an enlarged syllabic, it has an arrow on page 5 to 
show that the students should continue reading 
after turning the page, and it ends at the mark on 
page 7. Tell students that they can watch for these 
cues to help them with their reading.

3. Ask the students to read the title of the 
article and the first paragraph and then make 
predictions about the rest of the article using the 
reading strategy bookmark.

4. Point out that the title ᐃᓅᔪᓐᓇᖅᐱᑦ 
ᓄᓇᕐᔪᐊᑦᑕ ᓯᓚᑖᓂ? (Could You Live in Outer 
Space?) is the key question for the article and 
that sentences in the first paragraph tell us three 
things needed to live in outer space: air we can 
breathe, water we can drink, and temperatures 
that are not too cold. Suggest that students check 
for these three things as they read about more 
possible places to live.

5. Point out that the text in the orange box helps 
explain a word in the main text: gravity. Tell 
students that sometimes they will find definitions, 
extra information, and more interesting facts in 
special features like these boxes. Tell students 
that they can watch out for special features like 
these to help them with their reading.

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » predicting
 » monitoring 

The back inside cover also provides support for teaching the strategies.

Vocabulary tips

6. Ask the students to read the heading at the 
top of page 5 and the first three sentences. 
Ask students to monitor using the reading 
strategy bookmark.

7. Point out to students that the text in the green 
box explains about Saturn and its different moons. 
As well, it compares something that students know 
(Earth) to something they don’t know so much 
about (Saturn). Point out to students that they 
can note their questions, keep reading, and find 
answers—in other words, students can monitor 
their reading.

8. Before students turn the page, you might 
remind them about the central question for the 
article (the title of the article) and how the text on 
page 6 points to three things that are needed: 
air we can breathe, water we can drink, and 
temperatures that are not too cold.

ᓯᓚᕐᔪᐊᖅ universe 

ᓄᓱᐊᕐᓂᖅ gravity

ᒑᓚᒃᓯ galaxy
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ᐃᓅᔪᓐᓇᖅᐱᑕ ᓄᓇᕐᔪᐊᑦᑕ ᓯᓚᑖᓂ?
Could You Live in Outer Space? continued Pages 6–7
Summary
These pages continue the selection “Could You Live in Outer Space?”

Teaching tips 
General: Preview and pre-teach any unfamiliar 
or difficult vocabulary to students. See the 
vocabulary tips.

1. Ensure that students understand that the 
selection started on page 4 continues on pages 
5, 6, and 7. Remind them that the arrow on page 
5 showed that the selection continues on the next 
page(s), and point out the end mark at the end of 
page 7.

2. As students read, ask them if they have any 
questions, and encourage them to use the reading 
strategy bookmarks. 

3. Remind students about the key question 
(Could you live in outer space?) for the article and 
the three things that are needed to live in outer 
space: air we can breathe, water we can drink, 
and temperatures that are not too hot or cold. Ask 
students to look for these three things. 

4. Point out to students this first question after 
the heading. Use this question as a discussion 
prompt and ask for suggestions. Tell students that 
questions like this often come before the answer 
is given. Then ask students to monitor to find 
where they find the answer the question.

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » predicting
 » monitoring 

The back inside cover also provides support for teaching the strategies.

Vocabulary tips

After reading
Encourage more engagement (discussion, more 
reading, and writing) by:

• asking the question at the end of the article 
about what students would do if they could 
live in space

• finding out about how astronauts do 
everyday things in space, such as eating 
and brushing their teeth

• starting with the name ᐅᓪᓗᕆᐊᖅ ᐳᕌᒃᓯᒪ 
ᐱ (Proxima b) and writing a list of possible 
names (ranging from serious to silly) for 
places to live in outer space

• watching a movie or a TV show about life 
in space

• holding a jumping contest or high-kicking 
contest to compare with the example on 
page 4

ᐅᐃᔾᔮᕐᓂᖓ orbit

ᐊᕐᕌᒍᑦ ᐊᒥᓱᒻᒪᕇᑦ light years

ᓯᓚᕐᔪᐊᑉ ᓄᓇᕐᔪᐊᖏ solar system
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ᐊᔾᔨᖖᒍᐊᒃᑯᑦ ᐅᓂᒃᑳᕐᓂᖅ: ᐊᔪᖅᓴᕐᓂᐅᑉ ᓄᓇᕐᔪᐊᕐᒥᑦ ᖃᓄᐃᑦᑑᓂᖓ 
Photo Essay: What Poverty Looks Like around the World Pages 8–11
Summary
This photo essay presents examples of what poverty looks like in some countries around the world. The photo essay spans 
four pages and includes an introduction, headings, two photos for each country, and captions for the photos. The example 
countries are: India, the United States, Ethiopia, Honduras, and Romania.

Teaching tips 
General: In reading about and discussing poverty 
around the world, be sensitive to what students 
might experience in your community and their 
lives. This selection presents an opportunity 
to model how to engage in thought-provoking 
discussions while showing consideration for 
others.
General: Preview and pre-teach any unfamiliar 
or difficult vocabulary to students. See the 
vocabulary tips.

1. Point out to students that this is called a “photo 
essay.” A photo essay tells something about one 
subject with different photos. A photo essay might 
tell a story, give information, or make a statement. 
Ask students to predict what this photo essay will 
tell about using the reading strategy bookmark.

2. Ask the students to read the title and the 
headings (India, the United States, Ethiopia, 
Honduras, Romania) and look at the photos and 
maps on pages 8–11. Then ask them to predict 
again about the photo essay using the reading 
strategy bookmark.

3. Activate prior knowledge by asking students 
if they know anything about the countries shown: 
India, the United States, Ethiopia, Honduras, 
and Romania. For example, you might ask if 
students know where each country is, what the 
land or weather might be like, what languages 
people there use or what food they eat, and 
so on. Encourage students to use the reading 
strategy bookmark for making connections.

4. Point out to students the first sentence on page 
8. It is a question, and the sentence that follows 
gives the beginning of an answer about what 
being poor means: not being able to meet basic 
needs for food, clean water, safe housing, and 
clothing. Tell the students that this question and 
answer give them an idea of what they will see 
and read in the photo essay. In other words, they 
can look for examples of not being able to meet 
basic needs.

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » predicting
 » making connections

The back inside cover also provides support for teaching the strategies.

Vocabulary tips

5. As students read headings, look at photos, and 
read photo captions, ask them to connect each 
name of a country to the map. Ask where Nunavut 
is on this map, where the named country is on the 
map, what they know about the country already, 
and what questions they have about it. 

6. Point out to students the question at the end 
of the introduction and use it as a discussion 
prompt as students look at the photos. Also ask 
students to note their responses—their ideas, 
their feelings, and anything that they are reminded 
of by the photos. Encourage students to make 
connections.

7. Remind students that they can “read” 
photographs for what they show and ask 
questions about them. To prompt discussion, ask 
students to tell you what the photos show and 
what questions they have. 

8. Point out to students that each heading and 
caption gives us a bit of information about the 
photos and what poverty looks like in one country 
in the world.

9. Before students turn the page, you might ask 
them what they have learned from these pages 
so far and what they predict they will learn on the 
next two pages, which complete the photo essay.

ᐊᔪᖅᓴᓗᐊᕐᓂᖅ poverty 

ᑭᓱᑐᐃᓐᓇᑦ ᐱᔭᐅᔭᕆᐊᓖᑦ basic needs 

ᐅᒥᐊᕐᔪᐊᓕᐅᕐᕕᒃ ship-building yard 
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ᐊᔾᔨᖖᒍᐊᒃᑯᑦ ᐅᓂᒃᑳᕐᓂᖅ: ᐊᔪᖅᓴᕐᓂᐅᑉ ᓄᓇᕐᔪᐊᕐᒥᑦ ᖃᓄᐃᑦᑑᓂᖓ
Photo Essay: What Poverty Looks Like around the World continued 
Pages 10–11
Summary
These pages continue the selection “Photo Essay: What Poverty Looks Like around the World.”

Teaching tips 
General: Preview and pre-teach any unfamiliar 
or difficult vocabulary to students. See the 
vocabulary tips.

1. Ensure that students understand that the 
selection started on page 8 and continues on 
pages 9, 10, and 11. Remind them that the arrow 
on page 11 showed that the selection continues 
on the next page(s), and point out the end mark 
at the end of page 11.

2. Remind students to connect each name of a 
country to the map on page 10. 

3. Ask students to make connections with the 
photos and captions. Encourage students to use 
the questions on the reading strategy bookmark.

4. Remind students that this is called a “photo 
essay.” Ask students to summarize what this 
photo essay tells them.

5. Point out to the students that this end mark 
shows the end of the photo essay.

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » predicting
 » making connections

The back inside cover also provides support for teaching the strategies.

Vocabulary tips
ᓯᓚᓗᒃ rainwater 

ᐊᔪᐃᓐᓇᕐᓂᖅ beg
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ᐅᓂᒃᑳᑦ ᓄᓇᒦᙶᖅᑐᑦ: ᓇᓐᓄᒐᓱᖕᓂᖅ  
Stories from the Land: Hunting Polar Bear Pages 12–13
Summary
This selection gives information, advice, and knowledge from elders about hunting polar bears. “Stories from the Land” is 
a regular feature in the magazine issues and starts the section called “Our Land.” It offers the opportunity to read about 
traditional knowledge from elders, safety, and the environment of the North.

Teaching tips 
General: Preview and pre-teach any unfamiliar 
or difficult vocabulary to students. See the 
vocabulary tips.

1.  When you preview the text, point out to 
students the text cues: this selection starts with 
an enlarged syllabic and ends on page 13 with a 
mark for the end of the selection. There are other 
cues in the article. Tell students that they can look 
in the text for cues about what they will read and 
how there might be different parts. 

2. Point out that the text on page 12 is treated 
specially, with italics. It serves as an introduction. 
You might suggest students read the introduction 
and then predict what will follow on page 13. 
Encourage students to use the questions on the 
reading strategy bookmark. 

3. Point out the colon ending the first paragraph 
on page 13. You could tell students that colons 
can be used before quotations, lists, and 
examples. In this case, they will read stories from 
two elders. This will help students anticipate the 
two stories and monitor their reading. Later they 
can check to see if they have any questions about 
the stories from two elders.

4. You might point out to students that the 
text giving the elders’ stories varies; they will 
see quotation marks around the exact words 
said or written (direct quotations) and other 
text that summarizes or describes what the 
elders remember.

5. Ask students to monitor—in other words, think 
about their reading—with the following questions: 
Does it make sense to them? Do they understand 
it? What questions would they ask the elders? 
What could make sense? Encourage them to use 
the reading strategy bookmark for monitoring.

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » predicting
 » monitoring

The back inside cover also provides support for teaching the strategies.

Vocabulary tips

6. Students might find it useful to look at a map to 
locate the place names in the text (Pangnirtung, 
Ukalirjuaq, Arviat, Chesterfield Inlet), talk about 
what they know about the places, talk about their 
questions about the places, and try to visualize 
what the elders describe.

7. To follow up on students reading while using 
the strategies of predicting and/or monitoring, 
you might ask students about what they predicted 
and if what they predicted matched what they 
read, what was unexpected compared with their 
predictions, if they still have questions about what 
they read, if there were parts that they needed to 
reread in order to understand, and so on.

After reading
Encourage more engagement (discussion, more 
reading, and writing) by:

• talking about the questions in the last 
paragraph

• talking about other stories that they have 
heard from elders

• inviting elders or hunters from the 
community to talk about their experiences

• writing or making sketches about hunting 
• discussing or creating a list of what they 

would like to learn to do on the land

ᐃᖅᓯᓇᖅᑐᖅ fierce

ᐊᑦᑕᓇᖅᑐᖅ dangerous

ᐊᑦᑕᕈᓱᖃᖕᒋᑦᑐᖅ unforgiving

ᓂᕿᑦᑎᐊᕙᒃ nutritious
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ᖃᓄᖅ ᓯᓚᐅᑉ ᐊᓯᔾᔨᐸᓪᓕᐊᓂᖓ ᐊᒃᑐᐃᓂᖃᖅᑲ ᐱᕈᖅᑐᓂᑦ? 
How Does Climate Change Affect Our Plants? Pages 14–15
Summary
This two-page article defines “climate change” and asks questions about it, defines other terms, and focuses on three elders 
and their comments about changes they have seen in their lifetimes affecting plants in the North. The article raises and 
addresses many questions that students might have about the subject.

Teaching tips 
General: Preview and pre-teach any unfamiliar 
or difficult vocabulary to students. See the 
vocabulary tips. 

1. When you preview the text, point out to 
students the text cues. For example: this selection 
starts with an enlarged syllabic and ends with a 
mark for the end of the selection. It also has a box 
on page 14 where two key words are defined. And 
on page 15, it has text that names three locations. 
Tell students that they can watch for these cues to 
help them with their reading.

2. Activate prior knowledge by asking students 
about climate change and what they know 
about it. 

3. Ask students to think of connections to this 
article. For example, they could think about what 
they know about the weather now and when they 
were a lot younger, if they have heard about more 
stories of climate change from elders, and what 
plants they see on the land in summer. Encourage 
them to use the questions on the reading strategy 
bookmark.

4. You could point out the definitions in the box 
on page 14 and ask students to evaluate—for 
example, ask if the definitions for weather and 
climate are clear, what they liked or didn’t like, 
what they will remember or would like to add, 
and what else they would like to read about in an 
article on this subject. Encourage students to use 
the reading strategy bookmark for evaluating.

5. Point out that some text is treated specially 
with italics on page 15. In this case, the text is 
giving the name of a book. Tell students that they 
can look for special treatments of text like this and 
use them as cues to what they are reading. 

6. Students might find it useful to look at a map to locate the place 
names in the text (Kugluktuk, Pond Inlet, Pangnirtung). Ask students 
what they know about these locations, if they have been to them, or if 
they have any connections to them.

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » connecting 
 » evaluating 

The back inside cover also provides support for teaching the strategies.

Vocabulary tips

8. Point out to students how this paragraph 
addresses something that is described in the 
previous paragraph to say that it might sound 
like a good idea, but…. This is a way that writers 
sometimes present different ideas and then follow 
up with their own ideas and information. Tell 
students that they can watch for writers helping 
them think about different ideas in this way.

9. Use the question near the end of the selection 
as a discussion prompt and ask students who in 
their community they could ask about plants.

After reading
Encourage more engagement (discussion, more 
reading, and writing) by:

• talking about the ideas students have for 
talking to someone about plants

• finding more recollections in the book ‟The 
Caribou Taste Different Now”

• interviewing classmates and other 
members of the community about climate 
change

• finding out more about climate change and 
what that means in their community and/or 
in a community far away

7. Ask students to try to visualize as they read what the three elders 
describe in Kugluktuk, Pond Inlet, and Pangnirtung. Point out to 
students that they are reading direct quotations (text with quotation 
marks around the exact words said or written) and summaries.

ᓯᓚᐅᑉ ᖃᓄᐃᓐᓂᖓ weather 

ᓯᓚᐅᑉ ᐊᓯᔾᔨᖅᑕᕐᓂᖓ climate 

ᖃᑦᑏᓐᓇᕈᕆᐊᖅᐸᓪᓕᐊᔪᖅ declining 

ᓄᑖᑦ ᓴᖅᑭᐸᓪᓕᐊᔪᑦ newcomers 
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ᐱᙳᐊᕐᓃᑦ ᓴᖅᑭᖅᑎᖅᑕᐅᔪᑦ: ᕿᑎᕐᒥᐅᓂ ᐊᓇᐅᓕᒑᕐᓂᕐᒧᑦ ᓵᓛᒃᓴᕋᓱᖕᓃᑦ/
ᐱᖖᒍᐊᕕᔾᔪᐊᖅᑐᑦ
Sports: The Kitikmeot Regional Badminton Championships Pages 16–17
Summary
This article focuses on the Kitikmeot Regional Badminton Championships. A focus on sports is a recurring feature in the 
magazines.

Teaching tips 
General: Preview and pre-teach any unfamiliar 
or difficult vocabulary to students. Students who 
play or watch sports and know the terminology 
for certain competitions could be asked to explain 
terms to other students, such as the names for the 
divisions: U16 and U19.

1. When you preview the text, point out to 
students the text cues: this selection starts with an 
enlarged syllabic and ends with a mark for the end 
of the selection. Tell students that they can use 
these cues to help them with their reading.

2. Activate prior knowledge by pointing out 
that this selection is about sports and by asking 
students about sports. Encourage students 
to talk about their interests, knowledge, and 
experience—for example, ask about sports they 
play, what sports they watch or read about, and 
if they would like to try a new sport. Encourage 
students to make connections as they read. 

3. Students might want to talk about leaders and 
other outstanding, talented people to connect 
to their own interests. For example, you might 
ask students if thinking about the badminton star 
Jonah Oolayou reminds them of another leader or 
outstanding person.

4. Use the questions at the end of the article/
selection as discussion prompts.

5. After the students have read the article, ask 
them to evaluate it. For example, they could use 
the questions on their reading strategy bookmark 
to think about what they liked and disliked, what 
they found most interesting, and so on. You might 
ask about the visuals, too—what do the map and 
the photo add to the article? 

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » connecting
 » evaluating 

The back inside cover also provides support for teaching the strategies.

Vocabulary tips

After reading
Encourage more engagement (discussion, more 
reading, and writing) by:

• talking about the final paragraph and 
students’ questions and comments

• gathering ideas they have for more articles 
about other sports and tournaments

• thinking about leaders and other 
outstanding people in other fields and how 
they could find out more in order to feature 
them in a Hall of Fame or in presentations

• watching a game or other recreational 
event, or a movie about sports, and then 
talking about it

ᐅᑭᐅᓖᑦ U16 (ᐊᑖᓂ 16) U16 (Under 16) 

ᐅᑭᐅᓖᑦ U19 (ᐊᑖᓂ 19) U19 (Under 19) 

ᐃᓄᑐᐊᑦ singles 

ᐃᓕᒌᒃ doubles 

ᒪᕐᕈᐃᖑᓪᓗᑎ ᐱᙳᐊᖅᑐᑦ 
ᐊᕐᓇᖅ ᐊᒻᒪᓗ ᐊᖑᑦ mixed doubles 

ᐱᙳᐊᖅᑎᑦᑎᐊᕙᐅᓛᖅ star 

ᐃᑉᐱᒋᔭᐅᑦᑎᐊᖅᑐᖅ well-respected 

ᐱᙳᐊᕐᓇᐅᑉ ᐊᑯᓂᐅᓂᖓ court time 
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ᐃᓕᖅᑯᓯᖅᐳᑦ: ᐱᖅᑯᓯᑐᖃᒃᑯᑦ ᑐᓐᓃᑦ 
Feature: Traditional Tattoos Pages 18–19
Summary
This article starts the section called “Our Culture” and is a feature article about Inuit tattoos. It has headings, descriptive text, 
and photos to help students learn about this traditional art. 

Teaching tips 
General: Preview and pre-teach any 
unfamiliar or difficult vocabulary to students. 
See vocabulary tips.

1. When you preview the text, point out to 
students the text cues: this selection starts with an 
enlarged syllabic and ends with a mark for the end 
of the selection. It also has headings that raise 
questions. Tell students that they can watch for 
these cues to help them with their reading.

2. Activate prior knowledge by asking students 
to read the title and headings, and to look at 
the photos. Ask students if they know anything 
about tattoos or have seen tattoos. Encourage 
students to use the reading strategy of making 
connections with the questions on the reading 
strategy bookmark.

3. Use the questions that are headings as 
discussion prompts and to help students monitor 
their reading. After they read, they can consider 
if they were able to answer the heading question, 
what additional questions they have, and if the 
text makes sense to them.

4. Use the final question in the article as a 
discussion prompt.

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » connecting 
 » monitoring 

The back inside cover also provides support for teaching the strategies.

Vocabulary tips

After reading
After reading the feature article, encourage more 
engagement (discussion, more reading, and 
writing) by:

• asking what students would like to know 
more about—tattoos, other traditional 
customs, and so on

• showing and discussing a range of works 
of art (perhaps in photographs or books) 
from your region

• designing and drawing patterns for tattoos 
• finding out more about tattoos, including 

temporary and permanent options and 
health precautions 

• asking students to tell you the steps in 
making or doing something they really 
enjoy, such as sewing or carving

• inviting a local artist or craftsperson to 
talk with students about his or her art, 
practices, and materials

ᑎᑎᖅᑐᒐᐅᑉ 
ᖃᓄᐃᓕᖓᓂᖓ works of art

ᐃᓕᔭᐅᓯᒪᔪᖅ embedded

ᑕᐅᕗᖓᓕᒫᖅ ᑕᑯᔅᓴᖅ permanent

ᑕᐅᕗᖓᓕᒫᖕᒍᖕᒋᑦᑐᖅ 
ᑕᑯᔅᓴᖅ semi-permanent

ᐃᓅᓯᐅᑉ life stages

ᐊᐅᓈᕐᓂᖅ  menstrual period

ᑕᐃᒫᓪᓗᐊᐸᓗᒃ similarities

ᐅᒃᐱᕆᔭᐃᑦ custom

ᐅᑉᐱᕐᓂᓕᕆᔩᑦ missionaries

ᑐᒃᓯᐊᕕᒻᒥ ᐱᓕᕆᔩᑦ church officials

ᑭᓱᒋᔭᖃᙱᓂᕐᒧᑦ 
ᑕᑯᓐᓇᕐᓂᖅ frowned upon

ᐆᒻᒪᖅᑎᑕᐅᒃᑲᓂᖅᐸᓪᓕᐊᔪᖅ reviving

ᖃᓄᐃᓕᐅᖓᓂᖏᑦ trend

1 2
3

4



22 Takuttalirilli! Magazine Issue 01 Teacher Edition 23

ᐅᑭᐅᖅᑕᖅᑐᒥ ᑐᓴᕐᓈᒐᐃᑦ! ᐸᐃᒡᒑᓚᖃᐅᑏᑦ ᓯᓚᕐᔪᐊᕐᒥ ᐱᕙᓪᓕᐊᕗᑦ
Northern Beats! The Jerry Cans Are Taking Over the World! Pages 20–21
Summary
This article includes photos and text about the Jerry Cans, a band based in Iqaluit and celebrating Nunavut culture.

Teaching tips 
General: Preview and pre-teach any unfamiliar 
or difficult vocabulary to students. See the 
vocabulary tips.

1. Activate prior knowledge by asking students 
about what they know about the Jerry Cans and/or 
current music in Nunavut. 

2. When you preview the text, point out to 
students the parts of the selection: the title, 
the subtitle, the big photo of the band, the box 
with photos on page 20 to introduce the band 
members and the instruments they play, the start 
of the main text on page 21, and the final box of 
extra information on page 21. Tell students that 
getting an idea of what they will read and its parts 
will help them with their reading.

3. When students have read all of page 20, you 
might want to ask them to visualize the five band 
members with their instruments. You might also 
ask them about other bands they know and types 
of music that they like. 

4. Before students read page 21, ask them to 
think about what they have learned from page 
20 and to predict what they will read next, in the 
main part of the selection. 

5. Point out to students that this article tells about 
the band the Jerry Cans, but also quotes their 
words so that members speak for themselves. 
Show the students the direct quotation in 
quotation marks in the second and third 
paragraphs on page 21. 

6. Ask students to use the reading strategy 
bookmark to evaluate this article. For example, 
you could ask what they like, what they found 
most interesting, what they thought were the 
most important points in the article, and what 
they would add. One way to prompt students 
to evaluate is to ask what they would add to an 
article and why.

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » predicting
 » evaluating 

The back inside cover also provides support for teaching the strategies.

Vocabulary tips

After reading
Encourage more engagement (discussion, more 
reading, and writing) by:

• playing some music by the Jerry Cans and 
other Nunavut musicians

• asking students what music they like and 
what they would want to recommend

• encouraging students to evaluate a 
musical band, TV show, movie, or other 
form of culture and entertainment and 
present their ideas

• asking students to list what inspires and 
encourages them

• asking students to find photographs 
of people who inspire them and direct 
quotations from those people

ᐆᒻᒪᕆᑦᑐᖅ energetic 

ᑐᓴᕆᕐᓈᒐᖅ album 

ᐃᔾᔪᐊᕈᒥᓇᖅᑐᖅ  inspire 

ᓂᐱᓕᐅᖅᑕᐅᓯᒪᔪᑦ 
ᑎᑎᕋᖅᑕᐅᓯᒪᓂᖏᑦ record label

ᑲᔪᖏᖅᓴᐃᓂᖅ? encourage
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ᐅᓂᒃᑳᖅᑐᐊᑐᖃᐃᑦ ᐅᑎᖅᐳᑦ: ᑑᑕᓖᑦ 
Traditional Tales Come Alive: Tuutaliit Pages 22–23
Summary
The two stories in this selection are about tuutaliit (seal people). The two introductions, two stories, and the text box on 
page 25 provide a context for these traditional tales.

Teaching tips 
General: Preview and pre-teach any unfamiliar 
or difficult vocabulary to students. See the 
vocabulary tips.

1. Activate prior knowledge by asking students 
about what they know about tuutaliit, seal people, 
or Kiviuq. Ask them to try making connections 
between this selection and traditional stories they 
know already.

2. Ask the students to read the title and the 
introduction on page 22. Ask them to read the first 
story (starting on page 23 and continuing for five 
paragraphs) and note any questions they have. 
Ask them if the story makes sense to them, if 
they understand it, and if they have any questions 
about it. Remind them to use the reading strategy 
bookmark for monitoring.

3. Ask the students to read the introduction (in 
italics) for the second story. The introduction tells 
them that this story is another story about the 
tuutaliit. Ask students to read the second story 
(told in one paragraph) and note any questions 
they have. Remind them to use the reading 
strategy bookmark for monitoring.

4. You might want to use this final main 
paragraph to prompt discussion. Encourage 
students to discuss and make connections 
between different stories—including these stories, 
but also other stories that they know. Some 
students might want to summarize stories and 
look for the similarities and differences among 
them.

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » making connections
 » monitoring 

The back inside cover also provides support for teaching the strategies.

Vocabulary tips

5. Students might know a variety of different 
stories and versions of stories about seal people 
or about Kiviuq. Tell them there might be many 
versions of stories, told in different ways in 
different regions or different families. Then you 
could point out how the introductory text (on 
pages 22 and 23) and the final text box mention 
the variety of stories in the region. Encourage 
students to tell where stories they remember came 
from and to respect the different traditions they 
might hear.

6. Ask students to read the text box on page 23 
about the first story they read and the great hunter 
Kiviuq. They may have heard about Kiviuq and 
heard or read many other stories about him.

After reading
Encourage more engagement (discussion, more 
reading, and writing) by:

• inviting a member of the community to tell 
traditional stories 

• telling about stories of adventures at sea
• creating a list of stories that students would 

like to hear, read, or act out 
• asking students to find as many stories as 

they can about tuutaliit or Kiviuq to enjoy 
and compare

ᑑᑕᓖᑦ tuutaliit 

ᐃᓕᖅᑯᓯᑐᖃᓕᕆᔨ ethnographer 

ᐊᑭᒋᐊᕐᓂᖅ revenge 

ᑑᑕᓕᒃ tuutalik 
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ᑭᓱᒥᑦ ᓂᖅᑎᐅᖅᐸ? ᑐᒃᑐᕕᓂᕐᒥᒃ ᓯᖃᓕᑭᑖᓕᐅᕆᐅᕐᓗᑎᑦ
What’s Cooking? Learn to Cook Caribou Stew Pages 24–25
Summary
This recipe is for caribou stew. As well as focusing on a traditional food, this recipe encourages students to read steps 
carefully. Recipes are a recurring feature in the magazine issues.

Teaching tips 
General: Preview and pre-teach any unfamiliar 
or difficult vocabulary to students. In particular, 
ensure that students can understand the short 
forms for the measurements.

1. Activate prior knowledge by asking students 
about when they have had caribou stew, another 
kind of stew, or a hearty soup. Ask students to 
predict what will go in the recipe.

2. When you preview the text, point out to 
students the parts of the selection: the title, the 
introduction, the headings, the list of ingredients, 
the list of equipment needed, and the numbered 
steps for making the recipe. Tell students that 
knowing about the parts of a selection can help 
them with their reading. They can use a preview to 
predict and then monitor their progress.

3. After students read the list of ingredients, ask 
them what is the same as what they predicted and 
what is different. Then ask them to predict what 
will come next in the selection. Ask students to 
predict using the reading strategy and bookmark.

4. As students read the steps in the method, 
ask them to monitor their reading—for example, 
they can ask themselves what makes sense to 
them, what they have questions about, and what 
they have to reread in order to understand. Ask 
students to use their reading strategy bookmark.

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » predicting
 » monitoring 

The back inside cover also provides support for teaching the strategies.

Vocabulary tips

After reading
Encourage more engagement (discussion, more 
reading, and writing) by:

• asking what other recipes students would 
like to learn or share

• listing different types of food and voting on 
favourites

• planning for an event where they share 
and sample food 

• imagining a cooking show for Nunavut

ᐃᕐᖑᓯᖅ cup 

ᓂᕿᓄᑦ ᒧᒥᒃᑎᔾᔪᑦ spatula

ᐊᒡᒍᖅᓯᒪᔪᑦ 
ᑭᑉᐹᕆᒃᑑᑎᐊᕐᔪᐃᑦ bite-sized pieces

ᑎᖅᑎᒐᓛᒃᑐᖅ sizzle
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ᑭᓇᒋᕙᒋᑦ? ᑐᖅᑐᕋᐅᓯᖅᑎᒍᑦ 
What Do I Call You? Kinship Terms Pages 26–27
Summary
This feature article starts the section called “Our Selves” and is about traditional Inuit kinship terms. It includes discussion 
prompts and two types of lists.

Teaching tips 
General: Preview and pre-teach any unfamiliar or 
difficult vocabulary to students. See vocabulary 
tips.

1. To preview the text, point out to students the 
text cues: this selection starts with an enlarged 
syllabic and ends with a mark for the end of the 
selection. It has two lists. The first list has arrows 
to show the beginning of each item in the list. The 
second list has circles beside each item in the list. 
Tell students that they can watch for these cues to 
help them with their reading.

2. You might want to use the questions in this 
selection as discussion prompts. The first one 
(asking about the reader’s name) can start 
the readers making connections. Encourage 
students to discuss the questions in the text and 
to make connections as they read. For example, 
they can think about what the text reminds them 
of in their families, what information the text 
connects to, and how the text here connects to 
text earlier.

3. As students read the article, ask them to 
monitor their reading—for example, they can 
ask themselves what makes sense to them, 
what they have questions about, and what they 
have to reread to try again to understand. Ask 
students to use their reading strategy bookmark 
for monitoring.

4. You might want to point out the colon in this 
first line of text on page 27. A colon is sometimes 
used before a list. There is a colon before this 
list of sentences, which are marked here with 
arrows. There is also a colon before the second 
list on this page. Encourage students to watch for 
punctuation and use it as a cue for their reading.

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » connecting 
 » monitoring 

The back inside cover also provides support for teaching the strategies.

Vocabulary tips

After reading
Encourage more engagement (discussion, more 
reading, and writing) by:

• encouraging students to ask an elder 
about terms they don’t know—as 
suggested at the end of the selection

• discussing the question at the end of the  
selection—about other kinship terms

• listing names and nicknames that students 
know

• asking students to describe the 
personalities of people they know

ᑐᖅᑐᕋᐅᓰᑦ ᑕᐃᒎᓯᖕᒋᑦ kinship terms 

ᖃᓄᐃᑦᑑᓂᖓ personality 

ᓯᕗᓕᖕᒋᑦ ancestors

ᑐᖅᑐᕋᐅᓯᖅ tuqlurausiit

ᐃᑉᐱᒍᓱᑦᑎᐊᕐᓂᖅ respect

ᐃᑉᐱᒍᓱᑦᑎᐊᖏᓐᓂᖅ disrespectful

ᖃᓂᒌᓐᓂᖅ closeness
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ᐃᓅᓱᒃᑐᑦ ᖃᓄᐃᓕᐅᕈᓘᔭᕐᓂᖕᒋᑦ: ᖃᓄᖅ ᐃᓚᐅᖃᑕᐅᔪᓐᓇᖅᐱᑦ!
Youth Activism: How to Get Involved! Pages 28–29
Summary
This article describes activism for youth and gives examples. It also notes more resources to learn about youth activism 
in the Arctic.

Teaching tips 
General: Preview and pre-teach any unfamiliar 
or difficult vocabulary to students. See 
vocabulary tips.

1. You might decide to point out to students the 
text cues: this selection starts with an enlarged 
syllabic and ends with a mark for the end of 
the selection. The three headings within (about 
smoking, about the environment, and about 
leaders) start examples. 

2. This selection has many questions to prompt 
thinking and engage readers. You might want to 
use the questions in this selection as discussion 
prompts. You might also want to point out that 
questions in the text are sometimes cues that 
there will be answers soon after.

3. Encourage students to make connections 
to the text. The third and fourth paragraphs 
particularly encourage students to think about 
what they could do, what they think isn’t right, or 
what they wish they could change. Ask students 
to make connections by asking what ideas, 
experiences, or issues they are reminded of. 
Encourage them to use their reading strategy 
bookmark.

4. Encourage students to evaluate the article 
using their reading strategy bookmark—for 
example, they could think about what they like 
most about the article, what really interests them, 
or what they think is most important.

Reading strategies
For reading this selection, consider giving students the following 
reading strategy bookmarks found on page 42 and reading out the 
questions on each:
 » connecting
 » evaluating 

The back inside cover also provides support for teaching the strategies.

Vocabulary tips

After reading
Encourage more engagement (discussion, more 
reading, and writing) by:

• finding the article noted on page 29 for 
students to read

• discussing local issues that interest 
students and finding out what students 
think are the three most important

• talking about how to find out more 
about issues 

• sharing information about public speaking 
and speaking up about concerns

• inviting a youth leader or another activist 
to talk to students

ᐃᓅᓱᒃᑐᑦ youth 

ᐊᐅᓚᔾᔭᐃᒋᐊᕐᓂᖅ activism 

ᐱᔭᕇᖅᑕᐅᔪᑦ accomplish

ᒐᕙᒪᑐᖃᒃᑯᑦ federal 
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ᐃᓱᒪᒃᑯᑦ ᖃᓄᐃᖕᒋᑦᑎᐊᕋᓱᐊᕐᓂᕐᒧᑦ ᑐᕌᒐᖕᒐ: ᑕᖃᒪᓗᐊᖅᑕᐃᓕᒪᔪᓐᓇᕐᓂᖅ 
Mental Health Focus: How to Cope with Stress Pages 30–31
Summary
This two-page article looks into stress–short-term stress and long-lasting stress, ways to cope with stress, and how to get help. 
It includes help-line information. A focus on mental health is a recurring feature in the magazines.

Teaching tips 
General: In reading about and discussing stress, 
coping, and mental health, be sensitive to what 
students might experience in your community and 
their lives. This selection presents an opportunity 
to model how to engage in thought-provoking 
discussions while showing consideration for 
others. It also presents an opportunity to highlight 
resources for students.

General: Preview and pre-teach any unfamiliar or 
difficult vocabulary to students. See vocabulary 
tips.

1. You might want to point out the text cues: this 
selection starts with an enlarged syllabic and 
ends on page 31 with a mark for the end of the 
selection. On page 31, there are five numbered 
paragraphs, and the box at the bottom has 
important information to conclude the article. Tell 
students that getting an overview of the parts of a 
selection will help them with their reading. 

2. Encourage students to make connections 
and use the questions in the article as discussion 
prompts. For example, you might ask what this 
selection reminds them of, if they have any 
information about stress, and if they know about 
any examples of short-term or long-lasting stress. 
Encourage students to ask the questions on the 
reading strategy bookmark.

3. When students finish page 30, you might ask 
them to think about what they have read, if they 
understand what they have read so far, and if 
they have any questions. Students could use the 
questions on their reading strategy bookmark to 
monitor their reading. Then point out that they 
will be reading about different ways to deal with 
stress; point to the five numbered paragraphs 
on page 31. Ask them to read page 31 while 
they monitor their reading. They should stop 
regularly to check that they understand what 
they are reading, check if they have questions, 
and think about where to find answers.

4. This selection has questions to prompt thinking and engage readers. 
You might want to use the questions in this selection as discussion 
prompts. You might also want to point out that questions in text are 
sometimes cues that possible answers might be given soon after. 

Reading strategies
For reading this selection, consider giving students the following reading 
strategy bookmarks found on page 42 and reading out the questions on 
each:
 » making connections
 » monitoring 

The back inside cover also provides support for teaching reading strategies.

Vocabulary tips

After reading
After reading the article, encourage more 
engagement (discussion, more reading, and 
writing) by:

• asking students to respond to the article by 
saying what they knew already, what they 
just learned, and what they want to find out 
more about

• inviting a youth counsellor to talk with 
students

• encouraging students to draw something, 
paint something, write a piece of music, or 
write a poem related to the article

• asking students to participate in creating 
a mental health display in their school to 
focus on stress, coping, and getting help

5. This selection has a final text box that is very important, including 
the introduction to a list of three help lines. Point out that the text on the 
left in the box acts as an introduction, and the text on the right is a list of 
three help lines. Ensure that students understand what help lines and 
crisis lines offer.

ᐃᓱᒫᓗᑏᑦ worries 

ᐅᒡᒍᐊᕐᓃᑦ regrets 

ᖃᓄᐃᓐᓂᖅ situation 

ᐃᓱᒪᔅᓴᓯᐅᑦᑎᐊᕐᓂᖅ concentrating 

ᐱᓗᐊᒃᓴᕐᓂᖅ overwhelmed 

ᓯᕘᕋᓂᖅ anxious

ᐃᖅᑲᓇᐃᔭᖅᑎ 
ᐅᖃᖃᑎᒋᔭᔅᓴᖅ 

guidance 
counsellor

1
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ᐃᓕᐊᕐᔪᒃ ᓇᓄᕐᓗ: ᐅᖃᓕᒫᖕᒐᖅ ᑕᑯᓐᓇᒐᖃᕐᕕᖕᓅᖕᒐᔪᓄᑦ 
The Orphan and the Polar Bear: A Script for Reader’s Theatre  
Pages 32–33
Summary
This script is based on the traditional story of the orphan and the polar bear, told by Sakiasi Qaunaq. This six-page selection 
includes an introduction, a list of characters, and a script that can be read out loud by a group of students. It presents an 
opportunity for reading out loud, practising lines, and possibly bringing out the hidden actors among your students!

Reading strategies/Teaching tips
In Reader’s Theatre, readers take on roles and 
read their lines out loud from a script. Reader’s 
Theatre does not need a stage, costumes, 
students standing up and moving around, or 
even an audience. The students can simply read 
the script as a whole quietly to themselves, then 
reread and practise their roles, and then read their 
lines in turn, out loud, and with expression. To 
work with a group of students and this script, use 
the following approach:

1. First read or reread the script yourself. 
2. Preview the script with the students; point out 

how there is an introduction on page 32, then 
a list of characters, and then the script starting 
on page 33 and ending on page 37. Point out 
how each character role listed on page 32 has 
a different-coloured speech bubble beside 
it; in the script, the same coloured speech 
bubble is shown beside every line for that one 
character—for example, the orphan is marked 
with green and the orphan’s lines are marked 
with the green speech bubble. Point out how 
the characters take turns talking in the script 
and not always in the same order. 

3. Then, assign roles or ask students to choose 
their own roles. If you are working with six 
students, you might assign one role to each 
student. Otherwise, you could ask a student 
to take on more than one role (for example, 
one student plays Narrator 1, 2, and 3) or ask 
several students to share a role (for example, 
two students share the role of the orphan). 
You might decide to give the role with the 
fewest lines to a reluctant first-time “actor” just 
to get him or her involved.

Teaching tip 

General: Activate prior knowledge and make connections by asking 
students if they know the story of the orphan and the polar bear, if they 
have ever been in a play, and if they have ever read a script before.

Vocabulary tips

4. Ask students to read the whole script 
independently first in quiet voices or silently. 
Encourage them to monitor their reading 
and ask themselves if they understand, if 
something makes sense, and if they have any 
questions. 

5. Then ask students each to read only their own 
role in quiet voices. Help students to decode 
words and to read fluently. Encourage them to 
read their role several times to practise their 
lines and develop their expressiveness. 

6. Encourage students to ask questions. Then, 
before the full reading with the group, remind 
students about which roles they are to read.

7. Ask the students to sit in a circle and to read 
their lines out loud in turn. 

8. If you wish, ask the students to discuss their 
Reader’s Theatre and talk about the story 
before reading it out loud once more and with 
greater expressiveness. 

9. After reading the script, encourage more 
engagement (discussion, more reading, and 
writing) with the after reading suggestions on 
page 37 of this teacher edition.

ᐅᖃᓕᒫᖅᑎᐅᑉ ᑕᑯᓐᓇᒐᖓ Reader’s Theatre

ᑎᑎᕋᖅᑕᐅᓯᒪᔪᑦ 
ᖃᓄᐃᓐᓂᐅᓂᐊᖅᑐᑦ script 

ᐅᖃᓕᒫᖅᑎ narrator

ᕿᒪᐃᓐᓇᐃᓂᖅ abandon 
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ᐃᓕᐊᕐᔪᒃ ᓇᓄᕐᓗ: ᐅᖃᓕᒫᖕᒐᖅ ᑕᑯᓐᓇᒐᖃᕐᕕᖕᓅᖕᒐᔪᓄᑦ 
The Orphan and the Polar Bear: A Script for Reader’s Theatre  
continued Pages 34–35
Summary
These pages continue the script for “The Orphan and the Polar Bear.”

Teaching tips 
General: Preview and pre-teach any unfamiliar 
or difficult vocabulary to students. See the 
vocabulary tips.

1. Encourage students to monitor their reading 
as they practise and ask themselves if they 
understand, if something makes sense, and if they 
have any questions. Remind them to use their 
reading strategy bookmarks.

2. Discuss with the students the big bear’s line. 
Ask students why the big bear is stealing fish and 
then thanking the orphan. Help students see that 
the big bear is mistreating the orphan.

3. Point out the arrow and that the script 
continues from page 35 onto page 36. Note that 
Narrator 2’s line at the bottom of page 35 gives 
directions about how to read the line on the top 
of page 36. Encourage the student playing the 
big bear role to shout while reading the three 
instances of “Little orphan, come out!” on page 36.

Reading strategies
For reading this selection, consider giving students the following reading 
strategy bookmark found on page 42 and reading out the questions.
 » monitoring 

The back inside cover also provides support for teaching reading strategies.

Vocabulary tips
ᑲᒪᒋᔭᖃᑦᑎᐊᖏᓐᓂᖅ mistreat 

1

2

3
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ᐃᓕᐊᕐᔪᒃ ᓇᓄᕐᓗ: ᐅᖃᓕᒫᖕᒐᖅ ᑕᑯᓐᓇᒐᖃᕐᕕᖕᓅᖕᒐᔪᓄᑦ 
The Orphan and the Polar Bear: A Script for Reader’s Theatre  
continued Pages 36–37
Summary
These pages continue the script for “The Orphan and the Polar Bear.”

Teaching tips 
General: Preview and pre-teach any unfamiliar 
or difficult vocabulary to students. See the 
vocabulary tips.

1.  Encourage students to monitor their reading 
as they practise and ask themselves if they 
understand, if something makes sense, and if they 
have any questions.

2.  Remind students that the script continues from 
page 35 onto page 36. Encourage the student 
playing the big bear role to shout for the line here. 
All students should be paying attention to the 
punctuation; point out that exclamation marks 
indicate excitement.

Reading strategies
For reading this selection, consider giving students the following reading 
strategy bookmark found on page 42 and reading out the questions.
 » monitoring 

The back inside cover also provides support for teaching reading strategies.

Vocabulary tips

After reading
After reading the script, encourage more 
engagement (discussion, more reading, and 
writing) by:

• asking students to respond to the script 
by discussing what they liked, what they 
found challenging, and what other activities 
they would like to do with this text

• listing other stories that they might like to 
read out loud in Reader’s Theatre

• finding and watching movies or TV shows 
that students enjoy

• reading and discussing the book The 
Orphan and the Polar Bear or other 
traditional stories

• inviting an actor or storyteller to talk 
to students about using their voices 
expressively and playing roles 

ᐅᐸᒃᑕᐅᔪᖅ approached 

ᐊᑭᕋᖅ enemy 

ᐱᔪᓐᓇᖅᑐᖅ capable 

1

2
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ᑎᑎᕋᐅᓯᕆᒍᒃ ᐅᓇ!  
Caption This! Page 38
Summary
For a final selection, here is an invitation for students to write a funny caption for an old photograph. This old, black-and-white 
photograph shows a dog with packs. This recurring feature in the magazine issues has only one sentence to read, and will 
encourage discussion and writing.

Teaching tips 
General: This final selection offers a fun recurring activity: 
reading one sentence, viewing the photo, and writing a 
funny caption to go with the photo. This activity might 
prompt students to find photos of their own, exchange 
them, and write funny captions for them.

Vocabulary tips

Note about language, dialect, and orthography
The language used in each issue of Takuttalirilli! magazine is in the same educational dialect as in Uqalimaariuqsaniq. This 
dialect represents a careful attempt to make an inclusive educational dialect that borrows terminology from different Baffin 
Region dialects. All dialectal differences were considered through the eyes of the students who will be reading the levelled 
readers. Inuktut terms were selected based on which terms provided the greatest opportunity for students to decode the word 
independently. In each Takuttalirilli! magazine issue, the vocabulary notes in the teacher edition address choices of terms, 
difficult words, and dialectal variations. All of the Takuttalirilli! and Uqalimaariuqsaniq resources adhere to the orthography 
rules outlined in the Inuit Cultural Institute (ICI) standardized writing system.
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Using Reading Strategy 
Bookmarks
The bookmarks on page 42 can be photocopied, cut 
apart, and given to students to help them focus on specific 
reading strategies. See the suggestions earlier in this 
teacher edition. 

Note: While there are many reading strategies that students 
could use in their reading, each issue of Takuttalirilli! 
magazine includes and focuses on a maximum of four. 
Each bookmark offers some questions that students can 
ask themselves in order to use the reading strategy. 

When you decide to introduce students to a reading strategy 
or remind them about it, you might use this approach: 

1. Name the strategy and state that the strategy will help 
students in their reading. 

2. After making sure that each student has the necessary 
reading strategy bookmark, read the questions on the 
bookmarks out loud to students.

3. Demonstrate how to use the reading strategy with a 
particular text. The examples below show some ways to 
do this.

4. Regularly ask that students use the strategy, and point 
out how you are using it. In doing so, name the strategy. 

5. Later, remind students about these reading strategies so 
that they can practise them, gain confidence with them, 
and start applying them on their own.

The following are two examples of how you might 
demonstrate how to use the reading strategies. As with 
demonstrating many other skills, it can benefit students if 
you slow down, make the steps obvious, and repeat. 

• Before students read a whole article, you might say that 
you will be using the reading strategy of predicting to 
help your reading. Look at the selection title, the first 
paragraph, the photos, and other information on the 
pages before predicting. Then ask the question: ᒪᓕᑦᑐᒍ 
ᓇᓗᓇᐃᖅᑕᐅᓂᕆᔭᖏᑦ, ᖃᓄᐃᑦᑐᓂᑦ ᓂᕆᐅᑉᐳᖓ 
ᑕᑯᓂᐊᕐᓂᓐᓂ ᑕᕝᕙᓂ ᑎᑎᕋᖅᑕᐅᓯᒪᔪᓂ?  Make note 
of some ideas of your own and ask students for more 
ideas. Note them. Ask students what they already 
know or think about these ideas or subjects. Then start 
to read and show how predicting can help you with 
your reading: some predictions might be right, and 
some might prove to be incorrect, but checking your 
reading against your predictions is a way to focus your 
reading and give it a purpose. Ask students to continue 
predicting using their reading strategy bookmark.

• For “ᐃᓅᔪᓐᓇᖅᐱᑦ ᓄᓇᕐᔪᐊᑦᑕ ᓯᓚᑖᓂ?”  
(“Could You Live in Outer Space?”) on page 5—
Ask the students to read the heading ᑕᐃᑕᓐ 
(Titan) and the first three sentences following that 
heading. Demonstrate how you can monitor your 
understanding, ask questions, and keep reading to 
find answers. You might say: ᐅᖃᓕᒫᕆᐊᖖᒐᕋᒃᑯ, 
ᓇᓗᓇᐃᖅᑕᐅᓂᖓ, ᖃᐅᔨᒪᓚᐅᙱᓚᖓ ᑖᓐᓇ 
ᖃᓄᖅ ᑐᑭᖃᕐᒪᖔᖅ? ᖃᐅᔨᒪᙱᓚᖓ ᑭᓲᒻᒪᖔᖅ 
ᑕᐃᑕᓐ. ᑎᑎᖅᑐᓕᖅᑐᒋᑦ ᐊᐱᖅᑯᑎᒃᑲ ᐊᒻᒪᓗ 
ᐅᖃᓕᒫᒃᑲᓐᓂᖅᑐᒋ. ᓯᕗᓪᓕᖅᐹᖅ ᑎᑎᕋᖅᑕᐅᓂᖓ 
ᐅᖃᓕᒫᕋᒃᑯ ᐊᒻᒪᓗ ᖃᐅᔨᓕᖅᑐᖓ ᑖᓐᓇ ᑕᐃᑕᓐ 
ᐃᓅᕕᒋᔪᓐᓇᕋᒃᑯ, ᑭᓯᐊᓂ ᓱᓕ ᐊᐱᖅᑯᑎᔅᓴᖃᖅᑯᖓ 
ᑭᓲᒻᒪᖔᖅ ᐊᒻᒪᓗ ᓇᒦᒻᒪᖔᖅ. ᑎᑎᕋᒃᑲᓐᓂᖅᑐᒋᑦ 
ᐊᐱᖅᑯᑎᒃᑲ ᑭᓯᐊᓂ ᐅᖃᓕᒫᒃᑲᓐᓂᑐᐃᓐᓇᕋᒃᑯ ᐱᖓᔪᐊᑕ 
ᑎᑎᕋᖅᑕᐅᓯᒪᓂᖓᓂ; ᑖᓐᓇᓗ ᑭᐅᓪᓗᓂ ᐅᕙᖓ 
ᐊᐱᖅᑯᑎᖓᓂ ᐅᖃᖅᓯᒪᓪᓗᓂ ᐅᕙᓐᓄᑦ ᑖᓐᓇ ᑕᐃᑕᓐ 
ᐃᓚᒋᔭᐅᖃᑕᐅᒻᒪᑦ ᓵᑐᕐᓐ ᑕᖅᑭᖏᓐᓄ. ᑖᓐᓇᓗ ᐅᕙᓐᓄᑦ 
ᐃᑲᔪᖅᑐᓂ ᐃᓚᖏᓐᓄᑦ ᐊᐱᖅᑯᑎᒋᔭᕐᓄᑦ, ᑭᓯᐊᓂ ᓱᓕ 
ᐊᐱᖅᑯᑎᔅᓴᖃᒃᑲᓐᓂᖅᑯᖓ − ᐆᑦᑑᑎᒋᓗᒍ, ᑖᓐᓇ ᓵᑐᕐᓐ 
ᐊᑕᐅᓯᐅᓗᐊᖅᑐᒥᑦ ᑕᖅᑭᖃᖅᑲᑦ, ᖃᑦᑎᓂᑦ ᑕᖅᑭᖃᖅᑲ? 
ᐅᖃᓕᒫᑐᐃᓐᓇᖖᒍᓱᑉᐳᖓ ᐊᒻᒪᓗ ᖃᐅᔨᓴᕐᓗᒋᑦ 
ᑐᑭᓯᐅᒪᔭᒃᑲ, ᐊᐱᖅᓱᕐᓗᖓ, ᐊᒻᒪᓗ ᐅᖃᓕᒫᕐᓗᖓ 
ᐊᐱᖅᑯᑎᓐᓄᑦ ᑭᐅᔾᔪᑕᐅᒍᓐᓇᖅᑐᓂᑦ. 

Encourage students to use the reading strategies and the 
reading strategy bookmarks frequently and review how to 
use them. You might keep a handy supply of bookmarks in 
your classroom and suggest to all students that they use 
the bookmarks.
 
When you talk with students about their reading, both 
formally and informally, and with groups and individuals, 
you can discuss reading strategies with students to see 
what strategies they are using and what they might need 
support with. 
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