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General Accommodations and Modifications
Outlined below are some useful teaching strategies that may assist those students who struggle with their 
learning or demonstrate some difficulty with everyday classroom tasks. There are also suggestions for 
accommodations to activities provided throughout the resource. Remember that everyone learns in different 
ways, and we cannot expect that all students will respond in the same way to a specific teaching strategy. 
Students, teachers, and parents must work together to maximize the student’s learning potential and to 
create a positive, productive, and successful classroom community. 

Environmental Accommodations
 • Arrange seating to reduce distractions.
 • Provide students with an area to keep supplies, books, and so on away from their work area.
 • Allow breaks between tasks.

Adaptations to Lesson Presentations 
 • Give a structured overview before the lesson.
 • Provide verbal and written instructions.
 • Establish routines that enable the student to check understanding with a peer.
 • Provide frequent repetition of important instructions. 

Adaptations to Assignments and Projects
 • Shorten assignments and/or divide assignments into parts.
 • Provide extended time for the students to complete assignments.
 • Provide additional time for reading assignments.
 • Provide assistance with note taking if needed.
 • Use peer support and mentoring (select a classroom buddy).
 • Provide opportunities for students to demonstrate understanding of material using a variety of media, 

including oral presentations, visual arts/illustrations, audio- or videotaped assignments, bulletin-
board displays, dramatizations, and demonstrations.

 • Provide assistance with organization and planning of classwork and/or homework.
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About This Graphic Novel Study
This graphic novel study is geared toward students in Grades 7 to 10. The suggested activities and discussion 
prompts can be adapted to suit the needs of the students. There should be a discussion within your school about 
which classes will use the resource so that it isn’t repeated from year to year. It consists of a series of three lessons 
focused on the graphic novel The Country of Wolves, retold by Neil Christopher. This graphic novel study seeks to 
examine the history of Inuit traditional beliefs through the images and text presented in the graphic novel.

As they participate in reading, writing, oral communication, visual depiction, and community inclusion activities, 
students will become more knowledgeable on the topics of study explored in this graphic novel study: Inuit 
Traditional Beliefs, Shamanism, and the Inuit Traditional Relationship to the Environment. At the end of this graphic 
novel study, students will have a deeper knowledge of Inuit traditional beliefs and the ability to share what they 
have learned with the next generation.

Please note that The Country of Wolves contains graphic content with descriptions of violence. Please consider 
whether it is appropriate for your students.

Note to educators: Although this resource was created to support Inuktitut and English educators, the teacher 
instructions in this resource are in English, with student materials available in Inuktitut and English. This decision 
reflects the recommendations we received from our Inuktitut working group and several focus group meetings 
with Nunavut educators. The rationale was that having teacher instructions in English avoids dialectal issues with 
understanding the content and increases accessibility to teachers across Nunavut.
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Icon Descriptions
READING Students will read assigned passages using a variety of reading strategies.

ABC VOCABULARY Through organized activities, students will review vocabulary from the assigned 
passages. They will learn definitions of these words and practise integrating them into written and 
oral communication.

ORAL COMMUNICATION  Students will discuss the readings and express what they have 
learned through oral language in open class discussions, small group work, and presentations.

       
  VIEWING Students will view the illustrations or photos in the book and gather information or make 

predictions.

WRITING Students will develop their written communication skills through a variety of
writing activities.

CONNECTING Students will make connections between the readings and their own lives, their 
community, and the world.

DECODING AND COMPREHENSION Students will use strategies to help them make sense 
of what they are reading.

REFLECTION Students will reflect on the information learned throughout the lesson. In their 
reflections they will form connections from the readings to the self, the community, and the world.

VISUAL DEPICTIONS Students will express themselves visually by creating pictures, diagrams, 
and graphic organizers, demonstrating an understanding of text content and features.

RESEARCH SKILLS Students will perform a variety of research tasks developed in a sequential 
progression, encouraging them to build on and improve their research skills.

HANDOUT Handouts in Inuktitut and English accompany many activities throughout this 
resource. These handouts are to be photocopied and handed out to the students, allowing them to 
practise and expand on the information they are learning.

COMMUNITY INCLUSION Students will extend the walls of the classroom, incorporating 
community perspectives into the lesson. This will broaden their understanding and help them apply 
their learning to everyday experiences.
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LESSON 1: READING FOR MEANING

4

OBJECTIVES
In this lesson, students will work to achieve the following 
objectives:

 • Explore prior knowledge of the following topics 
of study: Inuit Traditional Beliefs, Shamanism, 
and the Inuit Traditional Relationship to the 
Environment.

 • Make predictions to familiarize themselves with 
the story of The Country of Wolves.

 • Read The Country of Wolves in designated reading 
groups.

 • Practise using new vocabulary from the graphic 
novel.

 • Write an independent journal response reflecting 
on the previous activities.

READING
The Country of Wolves, retold by Neil Christopher

HANDOUTS
 • Handout 1: Topics of Study
 • Handout 2: Predicting
 • Handout 3: Comprehension Check
 • Handout 4: New Words
 • Handout 5: Journal Response

MATERIALS
 • Board or chart paper
 • Dictionaries

 
 
 
 
 
 
 
 
 
 

 

Activity 1.1: Before Reading: Topics of Study

 

 • Explain to students that they are going to read 
an adaptation of an Inuit folk tale, The Country of 
Wolves, retold by Neil Christopher. Throughout the 
graphic novel study, they will explore three topics 
of study. As they participate in class activities, 
they will learn these topics, eventually becoming 
more knowledgeable in these areas. The topics of 
study are:

 o Inuit Traditional Beliefs
 o Shamanism
 o The Inuit Traditional Relationship to the 

Environment
 • Write the names of the three topics above on 

three separate pieces of chart paper and hang 
them around the room.

 • Divide the students into three groups and assign 
each group to one of the topics. Provide each 
group with a different-coloured marker.

 • Give the groups 10 minutes to discuss the topic 
on the piece of chart paper with their group 
members, and then write down everything they 
know about the topic on the piece of chart paper 
(using their assigned coloured marker).

 • When the time is up, each group should move 
to the next station, where they will read the 
new topic and what others have written about 
it, discuss it with their group, and add new 
information. Students can also write questions 
about what other groups have written.

 • Continue the process until each group is back to 
their original station.

 • Hold a discussion about the topics on each piece 
of chart paper, reading and discussing what each 
group wrote and answering questions as you go.

Lesson 1: Reading for Meaning
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LESSON 1: READING FOR MEANING

5

 • Tell the students that they are going to organize 
the information gathered during the activity 
using the first handout.

 • Distribute Handout 1: Topics of Study.
 • On the handout, students will fill in each column 

with point-form notes about what they know 
and what they want to know about each topic. 
Encourage students to use the notes on the chart 
paper as a guide.

 • Discuss the completed handouts as a class.
 • Before ending the discussion, answer any 

outstanding questions.

Extension Activity

Have the students work individually to write a short 
paragraph about one of the topics of study and how it 
relates to their personal experience. You may want to 
use one of the following prompts:

 o Does your family practise any Inuit traditional 
beliefs, or have you learned anything about 
traditional beliefs from your elders or other 
family members? Share.

 o Have you heard about shamans in any of the 
stories you have read or heard? Share what 
you have learned.

 o How does the Arctic climate affect your daily 
life and the activities you do? Give at least 
three examples.

Activity 1.2: Before Reading: Predictions

 

 • Introduce The Country of Wolves, retold by Neil 
Christopher, to the students.

 • Tell the students that in the graphic novel The 
Country of Wolves, storyteller Neil Christopher 
retells a folk tale about two brothers’ unexpected 

adventure into a hidden place, alive with magic, 
spirits, and wolves.

 • Tell the students that good readers make 
predictions about what they think will happen in 
the story. Every text has clues, and good readers 
combine these clues with what they already know 
to make predictions. Explain to students that 
before reading the text, they will predict what is 
going to happen in the story based on the text 
features. 

 • Distribute Handout 2: Predicting.
 • Before the students complete the handout in 

pairs, go through the handout as a class and 
discuss each text feature. You may want to use 
the following prompts:

 o Look at the title of the book. What clues does 
the title give you about what the book will be 
about?

 o Find the names of the storyteller and 
illustrator of the book. Have you heard of this 
storyteller or illustrator before? If so, what do 
you know about them?

 o Look at the illustration on the front cover. 
What do you see in the illustration? What 
clues does the illustration give you about 
what the book will be about?

 o Flip through the pages of the book. Pay close 
attention to the illustrations. Ask questions 
about the illustrations. Just from looking 
at the illustrations, what do you think the 
book will be about? What do you think of 
the illustrations in this book? How would you 
describe them? Which illustrations do you 
find the most interesting?

 • Have students complete Handout 2: Predicting in 
pairs. Students will write predictions based on the 
text features and then write one main prediction.

 • Encourage students to share their predictions 
with the class.
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Activity 1.3: Reading The Country of Wolves

 

Reading
 • Divide the class into groups of about six students. 

Each group will assign:
 o At least two people to be the narrators. 

Narrators can take turns reading the text 
boxes.

 o One person to read the part of the older 
brother.

 o One person to read the parts of the younger 
brother and the older brother’s wife.

 o One person to read the part of the old 
woman.

 o One person to read the part of the wolves.
 • After making sure that everyone understands 

their role in the reading process, allow the 
students to begin reading.

 • When each group is finished reading the 
entire graphic novel, distribute Handout 3: 
Comprehension Check to each group. Tell the 
students to reread the graphic novel in their 
groups. Together, they will answer the questions 
on the handout as they read. 

After Reading
 • When each group is finished the second reading 

and has answered all the comprehension 
questions, read the paragraphs about the story’s 
background and contributors on pages 85 and 
86 out loud to the class.

 • Go through the comprehension questions as a 
class.

 • While you go through the comprehension 
questions, make sure the students understand 
the main ideas and allow them to ask any 
necessary questions. 
 

Accommodation
Read the graphic novel as a class instead of in small 
groups. 

Extension Activity

Have the students compare one of their predictions to 
what really happened in the text. They may want to use 
one of the following statements to provide evidence:
My prediction was right or wrong because:

 o On page ______ it said…
 o The author wrote…
 o The illustration showed…
 o In the text it said…

Activity 1.4: New Vocabulary

 • Divide the class into pairs and distribute  
Handout 4: New Words.

 • Each pair will find words from the book that they 
are not familiar with and guess the meaning of 
the words. Then they will look up each word in the 
dictionary and record the definition. Finally, pairs 
will write a sentence for each new word.

 • If pairs do not find any unfamiliar words in the 
book, ask them to find interesting words and 
write new sentences with the words on the 
handout.

 • When the handouts are complete, discuss the 
answers as a class. 
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Extension Activity

Ask pairs to practise using the new words in 
conversation. You may want to have the pairs write 
and create a dialogue using as many of the important 
words as possible. 

Activity 1.5: Journal Response

 • Distribute Handout 5: Journal Response.
 • On the handout, students will respond to the 

following question:
 o Using evidence from the story, what do 

we learn from the graphic novel about the 
relationship between Inuit traditional beliefs 
and animals?

 • Encourage students to share their responses with 
the class. 
 



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 1

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 1 • ᑐᓂᐅᖅᑲᒐᖅ 1 • ᒪᒃᐱᖅᑐᒐᖅ 1 
ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᐃᓕᓐᓂᐊᖅᑕᖅ
ᐃᓄᐃᑦ ᐅᒃᐱᕆᔭᑐᖃᖏᑦ ᐊᖓᒃᑯᓕᕆᓂᖅ ᐃᓕᖅᑯᓯᑐᖃᖕᒋᑕ 

ᐊᕙᑎᓕᕆᑦᑎᐊᕈᓯᖕᒐ 

ᖃᐅᔨᒪᔭᒃᑲ... ᖃᐅᔨᒪᔭᒃᑲ... ᖃᐅᔨᒪᔭᒃᑲ...

ᖃᐅᔨᔪᒪᔭᒃᑲ... ᖃᐅᔨᔪᒪᔭᒃᑲ... ᖃᐅᔨᔪᒪᔭᒃᑲ...



Handout 1Name:

The Country of Wolves Graphic Novel Study • Lesson 1 • Handout 1 • Page 1 of 1

Topics of Study

Inuit Traditional Beliefs Shamanism
Inuit Traditional 

Relationship to the 
Environment

What I know... What I know... What I know...

What I want to know... What I want to know... What I want to know...
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ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 1 • ᑐᓂᐅᖅᑲᒐᖅ 2 • ᒪᒃᐱᖅᑐᒐᖅ 1 
ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᓇᓚᐅᑦᑖᕐᓂᖅ

ᐃᓗᓕᖕᒋᑦ ᓇᓚᐅᑦᑖᖅᑕᑦ

ᐊᑎᖓ

ᐅᖃᓕᒫᒐᐅᑉ ᖄᖓ

ᐅᖃᓕᒫᒐᐅᑉ ᑐᓄᐊ

ᑎᑎᖅᑐᒐᖅᓯᒪᔪᑦ

ᓇᓚᐅᑦᑖᓪᓗᐊᑕᖅᑕᑦ: ____________________________________________________________________________________________________

___________________________________________________________________________________________________________________________________

___________________________________________________________________________________________________________________________________

ᓇᓚᐅᑦᑖᕐᓂᐊᖅᑐᑎᑦ ᐅᓂᒃᑳᑉ ᐃᓗᓕᖕᒋᓐᓂᒃ ᓇᑭᖖᒑᕐᓂᖕᒋᑦ ᒪᓕᓪᓗᒋᑦ, ᑎᑎᕋᕕᒃᓴᒥ ᐊᒡᒍᑐᖅᓯᒪᔪᓂ 
ᑎᑎᕋᕐᕕᒃᓴᓕᐊᕆᓯᒪᔪᓂᒃ. ᓇᓚᐅᑦᑖᕈᑎᒋᔭᑎᑦ ᐊᑐᓕᕐᒥᓗᒋᑦ ᐅᖃᓕᒫᒐᖅ ᐊᑐᕐᓗᒍ.
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Predicting

Elements Predictions

Title

Front cover

Back cover

Illustrations

Main Prediction: _____________________________________________________________________________________________________________

___________________________________________________________________________________________________________________________________

___________________________________________________________________________________________________________________________________

Make predictions based on the elements below, writing point-form notes in the predictions column. Then use 
clues from the predictions to write a main prediction about the book.
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ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 1 • ᑐᓂᐅᖅᑲᒐᖅ 3 •  
ᒪᒃᐱᖅᑐᒐᖅ 1 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᑐᑭᓯᑦᑎᐊᕐᒪᖕᒑᖅᐱᑦ ᖃᐅᔨᓴᐅᑏᑦ 
ᑭᐅᖃᑦᑕᒃᑭᑦ ᑎᑎᕋᕐᓗᒋᑦ   

1. ᖃᖕᒐᐅᑎᓪᓗᒎᓐᓂᖅᐸ ᐊᕐᕌᒍᒥ ᐅᓂᒃᑳᖅ? ᓯᓚᖓ ᐅᖃᐅᓯᕆᓗᒍ.

2. ᖃᓄᐃᒻᒪᑦ ᓄᑲᕇᒃ ᐊᓯᕙᕐᓂᖅᐹᒃ ᐅᖓᓯᒃᑐᒧᑦ ᑕᕆᐅᒧᑦ ᓇᑦᑎᕋᓱᐊᕆᐊᖅᑐᑎᒃ?

3. ᖃᓄᐃᓕᐅᕋᔭᕐᓂᖅᐱᑦ ᓇᓕᐊᖑᒍᕕᑦ ᓄᑲᕇᖕᓂᒃ? ᑲᑉᐱᐊᓱᒃᑲᔭᖅᐱᑦ? ᓲᖅ?

4. ᓯᓚᑐᔫᓇᓱᒋᕕᐅᒃ ᓄᑲᖅᖠᖅ ᐃᒡᓗᒧᐊᕐᓂᕐᒪᑦ ᕿᒻᒥᕐᕙᓗᒃᑲᓗᐊᖅᑎᓪᓗᒍ ᐃᓗᐊᓂ? 
ᖃᓄᐃᓕᐅᕋᔭᕐᓂᖅᐱᑦ?

 

5. ᓲᖅ ᐊᕐᓇᖅᑯᐊᒃᓵᖅ ᐃᑲᔪᕋᓱᒃᐸᐅᒃ ᐊᖓᔪᒃᖠᐅᑉ?
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ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 1 • ᑐᓂᐅᖅᑲᒐᖅ 3 •  
ᒪᒃᐱᖅᑐᒐᖅ 2 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᑐᑭᓯᑦᑎᐊᕐᒪᖕᒑᖅᐱᑦ ᖃᐅᔨᓴᐅᑏᑦ  (ᑲᔪᓯᔪᖅ)
6. ᖃᓄᖅ ᕿᒫᓐᓂᖅᐸ ᐊᖓᔪᒃᖠᖅ ᐊᒪᕈᕐᓂᑦ?

 

7. ᐊᓯᕙᖅᑎᐅᑉ ᓄᓕᐊᖓ ᖃᐅᔨᒐᒥ ᐃᔨᖃᙱᑦᑐᖅ ᐊᒻᒪᓗ ᖁᐱᕐᕈᐃᓐᓇᐅᓪᓗᓂ ᓂᐊᖁᐊᑕ ᐃᓗᐊᓂᑦ, 
ᖃᓄᐃᓕᔪᕕᓂᐅᓇᓱᕆᕕᐅᒃ?

 

8. ᖃᓄᐃᓕᔪᕕᓂᐅᓱᕆᕕᐅᒃ ᐊᓯᕙᖅᑎ?
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Comprehension Check
Answer the questions below in complete sentences. 

1. During what time of year does the story take place? Describe the weather conditions.

2. Why did the two brothers travel far out on the sea ice to hunt for seal?

3. How would you react if you were one of the brothers? Would you be afraid? Why or why not?

4. Do you think it was smart of the younger brother to go into the iglu, even though it sounded like 
there was a pack of dogs inside? What would you have done?

 

5. Why do you think the old woman tried to help the older brother?
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Comprehension Check (continued)

6. How did the older brother escape from the wolves?

 

7. When the hunter’s wife found her husband had empty eye sockets and insects living inside his 
skull, what do you think she thought happened to him?

 

8. What do you think happened to him?



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 4

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 1 • ᑐᓂᐅᖅᑲᒐᖅ 4 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᐅᖃᐅᓰᑦ ᓄᑖᑦ
ᐅᖃᐅᓯᕐᓂᒃ ᓄᑖᓂᒃ ᕿᓂᕆᑦ ᐊᒪᖅᑯᑦ ᓄᓈᓃᑦᑐᓂᒃ. ᐊᑖᒍᑦ, ᑎᑎᕋᒃᑭᑦ ᐅᖃᐅᓰᑦ ᑕᑯᔭᕆᐅᖅᑕᑎᑦ 
ᐊᒻᒪᓗᑭᓵᓕᐅᕐᓗᒍᓗ ᐅᖃᐅᓯᖅᑖᖅᑲᐅ. ᐊᑐᐊᒃᑭᑦ ᐊᔪᕆᖅᓲᔾᔨᓯᒪᔪᑦ ᐃᓕᑦᑎᓂᐊᕋᕕᑦ ᐅᖃᐅᓯᕐᓂᒃ ᓄᑖᓂᒃ.

 • ᓇᓚᐅᑦᑖᖅ: ᐊᒻᒪᓗᑭᓵᓕᖅᓯᒪᔪᑦ ᐅᖃᐅᓰᑦ ᓇᓚᐅᑦᑖᒃᑭᑦ ᑐᑭᖕᒋᑦ ᑎᑎᕋᕐᓗᒋᑦ, ᑎᑎᑯᑖᒃᓯᒪᔪᒃᑯᑦ 
ᑎᑎᕋᖅᐸᓪᓗᒋᑦ.

 • ᐅᖃᐅᓰᑦ ᑐᑭᖕᒋᑦ: ᑕᑯᒋᐊᕐᓗᒋᑦ ᐅᖃᐅᓰᑦ ᑐᑭᖕᒋᑦ ᑐᑭᓯᒋᐊᕈᑎᓃᑦᑐ. ᑎᑎᕋᕐᓗᒋᑦ ᑐᑭᖕᒋᑦ 
ᑐᑭᓯᔭᕐᓂᒃ. 

 • ᑎᑎᕋᐅᓯᕆᓗᒍ: ᑎᑎᕋᐅᓯᕆᒍ ᓄᑖᖅ ᐅᖃᐅᓯᖅ ᐊᑐᕐᓗᑎ

1. ᑎᑎᕋᐅᓯᕆᓗᒍ: __________________________________________________________________________________________________ 
 
ᓇᓚᐅᑦᑖᖅ: ______________________________________________________________________________________________________ 
 
ᐅᖃᐅᓰᑦ ᑐᑭᖕᒋᑦ:  _______________________________________________________________________________________________ 
 
ᓄᑖᖅ ᑎᑎᕋᖅᑕᐅᓯᒪᔪᖅ: _______________________________________________________________________________________ 

2. ᑎᑎᕋᐅᓯᕆᓗᒍ: __________________________________________________________________________________________________ 
 
ᓇᓚᐅᑦᑖᖅ: ______________________________________________________________________________________________________ 
 
ᐅᖃᐅᓰᑦ ᑐᑭᖕᒋᑦ:  _______________________________________________________________________________________________ 
 
ᓄᑖᖅ ᑎᑎᕋᖅᑕᐅᓯᒪᔪᖅ: _______________________________________________________________________________________ 

3. ᑎᑎᕋᐅᓯᕆᓗᒍ: __________________________________________________________________________________________________ 
 
ᓇᓚᐅᑦᑖᖅ: ______________________________________________________________________________________________________ 
 
ᐅᖃᐅᓰᑦ ᑐᑭᖕᒋᑦ:  _______________________________________________________________________________________________ 
 
ᓄᑖᖅ ᑎᑎᕋᖅᑕᐅᓯᒪᔪᖅ: _______________________________________________________________________________________ 

4. ᑎᑎᕋᐅᓯᕆᓗᒍ: __________________________________________________________________________________________________ 
 
ᓇᓚᐅᑦᑖᖅ: ______________________________________________________________________________________________________ 
 
ᐅᖃᐅᓰᑦ ᑐᑭᖕᒋᑦ:  _______________________________________________________________________________________________ 
 
ᓄᑖᖅ ᑎᑎᕋᖅᑕᐅᓯᒪᔪᖅ: _______________________________________________________________________________________ 
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Name: Handout 4

New Words
Look for new words in The Country of Wolves. Below, write the sentence where the new word appears 
and circle the new word. Follow these instructions to learn the new words:

 • Guess: Guess the meaning of the circled word in each sentence, recording your answer on the 
line.

 • Dictionary meaning: Look the words up in a dictionary. Write down the meaning that best fits 
the sentence.

 • Sentence: Write a new sentence using each word.

1. Sentence: ________________________________________________________________________________________________________ 
 
Guess: ___________________________________________________________________________________________________________ 
 
Dictionary meaning: ___________________________________________________________________________________________ 
 
New sentence: __________________________________________________________________________________________________ 

2. Sentence: ________________________________________________________________________________________________________ 
 
Guess: ___________________________________________________________________________________________________________ 
 
Dictionary meaning: ___________________________________________________________________________________________ 
 
New sentence: __________________________________________________________________________________________________ 

3. Sentence: ________________________________________________________________________________________________________ 
 
Guess: ___________________________________________________________________________________________________________ 
 
Dictionary meaning: ___________________________________________________________________________________________ 
 
New sentence: __________________________________________________________________________________________________ 

4. Sentence: ________________________________________________________________________________________________________ 
 
Guess: ___________________________________________________________________________________________________________ 
 
Dictionary meaning: ___________________________________________________________________________________________ 
 
New sentence: __________________________________________________________________________________________________



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 5

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 1 • ᑐᓂᐅᖅᑲᒐᖅ 5 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᖃᐅᑕᒫᖅᓯᐅᑎᒃᑯᑦ ᑭᐅᓂᖅ
ᐊᑖᒍᑦ, ᑎᑎᕋᕆᑦ ᖃᐅᑕᒫᖅᓯᐅᑎᒃᑯᑦ ᑭᐅᓗᒋᑦ ᐊᐱᖅᑯᑏᑦ: 

 o ᐊᑐᕐᓗᑎᑦ ᖃᐅᔨᔭᕐᓂᒃ ᐅᓂᒃᑳᕐᒥ, ᖃᓄᖅ ᐃᓕᑦᑎᕕᑕ ᐊᔾᔨᖖᒍᐊᓕᖕᓂᒃ ᐅᖃᓕᒫᒐᕐᓂᒃ ᖃᓄᖅ 
ᐊᒃᑐᐊᖃᑎᒌᖕᒪᖔᑎᒃ ᐃᓄᐃᑦ ᐅᒃᐱᕆᔭᑐᖃᖏᑦ ᐊᒻᒪ ᐆᒪᔪᐃᑦ? 

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________
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Name: Handout 5

Journal Response
Below, write a journal response that answers the following question: 

 o Using evidence from the story, what do we learn from the graphic novel about the 
relationship between Inuit traditional beliefs and animals? 

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________
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LESSON 2: CHARACTER, SETTING, AND PLOT

Lesson 2: Character, Setting, and Plot
OBJECTIVES
In this lesson, students will work to achieve the following 
objectives:

 • Begin a series of comprehension activities, 
starting with inference and character 
development.

 • Continue with their comprehension activities, 
focusing on setting and plot.

 • Participate in a readers’ theatre activity.
 • Participate in a panel storytelling activity to 

visually demonstrate the major events of the 
story.

READING
The Country of Wolves, retold by Neil Christopher

HANDOUTS
 • Handout 1: Inferring
 • Handout 2: Character Map
 • Handout 3: Setting
 • Handout 4: Plot Development
 • Handout 5: Readers’ Theatre
 • Handout 6: Panel Storytelling

MATERIALS
 • Board or chart paper
 • Props and other necessary materials for the 

readers’ theatre performance
 • Art materials for panel storytelling and visual 

depictions 

 
Activity 2.1: Reading Review

 

 • Hold a copy of The Country of Wolves in front 
of the class and ask students to retell what 
happened in the story. Make point-form notes on 
the board or chart paper.

 • When the retelling is complete, answer any 
questions the students may have.

Activity 2.2: Inferring: Reading between the Lines

 • Ask the class if anyone can explain what 
“inference” means.

 • Tell the students that good readers read 
between the lines, using clues to figure out other 
story details. For example, we are not given 
any background knowledge about the two 
brothers, but we are able to infer a lot about their 
personalities from what they say and the way 
they act.
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Teaching Tip
To demonstrate making inferences, 
show students an image from which 
an inference could be made (e.g., a 
mother holding a child, a father beside 
a son while fishing). Ask the students to 
make inferences about the people in the 
picture. Some guiding questions are:

 o What do you think their 
relationship is?

 o What do you think they say to 
each other?

 o What do you think their 
personalities are like (mean, 
nice, outgoing, quiet)? Why 
do you think that?

 • Distribute Handout 1: Inferring.
 • Tell the students that they are going to make 

inferences about the two brothers. These 
inferences can be about the brothers’ characters 
(e.g., “I infer that this means the older brother 
is brave” or “I infer that this means the younger 
brother is scared”), or about their relationship 
with each other (e.g., “From the way they behave 
when they are lost, I infer that the older brother 
is protective of his younger brother, and the 
younger brother looks to his older brother for 
guidance”).

 • Ask the students to complete the handout by:
 o Reading the passages identified on the 

handout.
 o Recording inferences in point form in the 

space provided.
 • After the students are finished, ask them to share 

what they have inferred about the two brothers 
with the class. 
 
 
 
 
 

Activity 2.3: Character Map

 • Tell the class that as readers, we can learn a lot 
about the brothers from what they say and the 
way they act.

 • Ask the students to work in pairs to look through 
The Country of Wolves to find other clues about the 
brothers’ personalities. Encourage them to record 
quotes from the reading in their journals.

 • Invite students to share their findings. Discuss 
what each quote reveals about each brother’s 
character.

 • Distribute Handout 2: Character Map.
 • Have students complete the character map 

about one of the brothers.
 • Discuss the completed handouts as a class.

Activity 2.4: Setting

 • Remind the students that the setting is where 
the story takes place, including location (e.g., 
city, community, house, mountain), time (e.g., 
morning, afternoon, evening, the future, the 
present), and environment (e.g., the weather, 
noise level, temperature).

 • Ask the students to briefly describe the setting of 
the graphic novel using the categories mentioned 
above.

 • Ask the students to describe how the setting 
affects what happens to the brothers throughout 
the story.

 • Distribute Handout 3: Setting and have the 
students work in pairs to complete it.

 • When each pair is finished, discuss their 
responses as a class.
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Activity 2.5: Plot 

 • Explain to the students that for this activity, they 
are going to examine the plot. Ask students if they 
know what “plot” is. If necessary, explain that the 
plot is the sequence of events or actions in the 
story.

 • Ask the students to brainstorm the important 
events in the story. Record their suggestions on 
the board or chart paper.

 • Distribute Handout 4: Plot Development.
 • Go through the handout as a class and explain 

each part of the plot.
 • Using the list on the handout, students will work 

in pairs to identify the main events that tell the 
story from beginning to end.

 • When pairs are done, discuss the events as a 
class. 

Activity 2.6: Readers’ Theatre

 • Explain readers’ theatre to the class by 
telling them that it is a lot like storytelling and 
encourages you to read with expression in your 
voice. Readers’ theatre often involves no props or 
costumes; however, you may want to use them if 
you have the time and resources.

 • Divide the class into groups of six and distribute 
Handout 5: Readers’ Theatre. The script is 
broken up into six characters. Have students 
assign each member of their group to one of the 
following characters: Narrator 1, Narrator 2, Older 
Brother, Younger Brother, Old Woman, and the 
Hunter’s Wife/the Wolves.

Teaching Tip
Depending on the number of 
students, you can have more or less 
than two narrators, or two different 
students can have the parts of the 
Hunter’s Wife and the Wolves.

 • Narrators 1 and 2 will have the largest roles in the 
script. Students who choose these roles should be 
confident in their oral reading skills.

 • The script is broken up into nine scenes. 
Encourage the students to use a variety of props, 
sound effects, and costumes, if available, to 
enhance their performance.

 • Tell the groups to do several read-throughs to 
make sure everyone is comfortable with their 
roles.

 • When the groups have practised several times, 
bring them together as a class and have each 
group perform their version of the graphic novel.

Teaching Tip
If there are many groups, you may 
decide to break the graphic novel up 
into scenes so that the whole story is 
presented only once by the class.

Activity 2.7: Panel Storytelling

 • Tell the students that they are going to apply 
what they learned in the lesson they did about 
plot by creating a five-panel summary of the 
important details from The Country of Wolves.

 • Distribute Handout 6: Panel Storytelling.
 • Tell the students that they are going to use the 

five most important events from the plot activity 
and create an image showing each event in the 
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panels provided. Each image should illustrate the 
progression of the story.

 • Give the students the option of including text 
boxes to accompany their images to help explain 
what is taking place at that point in the story.

 • When the students are finished, bring them 
together as a class and ask for volunteers to 
share their panel summary.

 • Hold a discussion about the panel summaries. 
You may want to use the following prompts:

 o Why are the panels different sizes?
 o Would you arrange the panels differently? 

Why or why not?
 o How does the size and arrangement of the 

panels affect how the reader understands the 
images?

Activity 2.8: Visual Depictions

 • For this activity, students will choose a window in 
the classroom or somewhere in the school. From 
that window they will draw, sketch, or paint the 
view (setting) of what they see when they look 
outside.

 • Students should also have the option to recall a 
location that has special meaning to them and 
sketch it.

 • When they are finished, have students write a 
journal response describing how the setting 
makes them feel, including the different emotions 
it brings up and why.

 • Ask for volunteers to share their images and 
responses with the class.



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 1

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 2 • ᑐᓂᐅᖅᑲᒐᖅ 1 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᑐᑭᓯᔭᖏᑦ
ᓄᑲᖅᖠᖅ ᐅᖃᐅᓯᕆᔭᐅᓯᒪᔪᖅ ᓇᑉᐸᑐᐃᓐᓇᖓᓂ ᐅᓂᒃᑳᕐᒥᒃ, ᑭᓯᐊᓂ ᖃᐅᔨᔪᓐᓇᖅᑐᒍᑦ ᓇᓚᐅᑦᓵᕐᓂᒃᑯᑦ 
ᐅᖃᖅᓯᒪᔭᒥᓂᒃᑯᑦ ᖃᓄᐃᓕᐅᕐᓂᖓᓄᓪᓗ.  

ᐅᖃᓕᒫᕐᓗᒋᑦ ᐊᑖᓂ ᑎᑎᕋᕐᓗᑎᓪᓗ ᓇᓚᐅᑦᓵᕐᓂᕆᔭᕐᓂᓪᓗ ᓄᑲᖅᖠᕐᒥ. ᐊᑕᐅᓯᕐᒥᒃ ᐆᑦᑐᑎᒋᓯᒪᔪᒥᒃ 
ᑎᑎᕋᕇᖅᓯᒪᔪᖃᖅᑐᖅ ᐃᓕᓐᓄᑦ.

ᑎᑎᕋᐅᑕᐅᓯᒪᔪᑦ ᓇᐃᑦᑑᑏᑦ ᓇᓚᐅᑦᓵᕐᓂᖅ

ᐊᓯᕙᖅᓯᒪᑎᓪᓗᒋᒃ, ᓯᑯ ᓇᔪᖅᑕᖓ ᐲᕐᒪᑦ 
ᐆᒃᑲᕈᔾᔭᐅᓪᓗᑎᒃ. “ᓄᑳᒃ ᓱᔭᐅᓂᐊᓕᖅᐱᓄᒃ? 
(ᒪᑉᐱᒐᖅ 9–10)

ᓄᑲᖅᑎ ᓄᑲᑉᐱᐊᖅ ᐱᓕᕆᓯᒪᖕᒋᓐᓂᖅᓴᐅᒻᒪᑦ 
ᐊᖕᒐᔪᖕᒐᓂᒃ. ᐊᖕᒐᔪᒥᓄᑦ ᐊᔪᕆᖅᓯᐅᔾᔭᐅᔪᒪᓲᖅ. 

ᓄᑲᒃᖠᖅ ᐃᒡᓗᒧᙵᐅᕙᓪᓕᐊᑎᓪᓗᒍ, 
ᑐᓵᔪᖅ ᐃᖖᒋᖅᑐᓂᒃ, ᕿᓚᐅᑎᓅᖅᑐᑦ 
ᖁᕕᐊᓇᖅᕙᓗᒃᑐᓂᓗ. 
ᑭᓯᐊᓂ ᓂᐱᖃᓚᐅᖅᑐᖅ ᐊᓯᖏᓐᓂᒃ...
“ᑭᓲᒻᒪᑕ ᑲᒪᓇᖅᑐᑦ ᓂᐲᑦ? ᕿᒻᒥᖅᕙᓗᒃᑐ 
ᐅᕝᕙᓘᓐᓃᑦ...” (ᒪᑉᐱᒐᖅ 20-21)

ᑕᒡᕙᑕᐃᓐᓇᖅ, ᖃᐅᔨᕘᒃ ᓯᒡᔭᒦᑦᑐᑎᒃ 
ᖃᐅᔨᒪᙱᑕᒥᓐᓂᒃ ᓄᓇᒥ...
(ᐊᖓᔪᒃᖠᖅ) “ᓇᒦᑉᐱᑕ? ᐃᓕᑕᕆᙱᑕᕋ ᑖᓐᓇ 
ᓄᓇ. ᐅᓐᓄᐊᖓᓂ ᐊᔾᔨᐅᔮᕋᓂ.”
(ᓄᑲᖅᖠᖅ) “ᖃᓄᖅ ᐊᖏᕐᕋᕐᓂᐊᓕᖅᐱᓄᒃ?” 
(ᒪᑉᐱᒐᖅ 14)



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 1

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 2 • ᑐᓂᐅᖅᑲᒐᖅ 1 • 
ᒪᒃᐱᖅᑐᒐᖅ 2 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᑐᑭᓯᔭᖏᑦ (ᑲᔪᓯᔪᖅ)
ᐊᖓᔪᒃᖠᖅ ᐅᓂᒃᑲᐅᓯᕆᔭᐅᓪᓗᐊᑕᖅᑐᖅ ᐅᓂᒃᑳᖅᑐᐊᒥ, ᓴᖅᑭᔮᖏᓐᓇᖅᑐᓂᓗ ᐅᓂᒃᑳᓕᒫᒥ. 
ᖃᐅᔨᒪᙱᒃᑲᓗᐊᖅᑎᓪᓗᑕ ᖃᓄᐃᓐᓂᕆᔭᖓᓂᒃ ᐊᖓᔪᒃᖠᐅᑉ, ᖃᐅᔨᔪᓐᓇᖅᑐᒍᑦ ᓇᓚᐅᑦᓵᕐᓗᑕ ᖃᓄᖅ 
ᐅᖃᐅᓯᖓᓂᒃ ᐊᒻᒪᓗ ᖃᓄᐃᓐᓂᖓᓂᒃ. 

ᐅᖃᓕᒫᕐᓗᒋᑦ ᓇᐃᑦᑐᑦ ᑎᑎᕋᖅᓯᒪᔪᑦ ᐊᒻᒪᓗ ᑎᑎᕋᕐᓗᒋᓪᓗ ᖃᐅᔨᔭᑎᑦ ᐊᖓᔪᒃᖠᐅᑉ ᖃᓄᐃᓐᓂᖓᓄᑦ 
ᑎᑎᕋᕐᕕᒃᓴᒧᑦ ᐸᐃᑉᐹᒧᑦ. 

ᑎᑎᕋᐅᑕᐅᓯᒪᔪᑦ ᓇᐃᑦᑑᑏᑦ ᓇᓚᐅᑦᓵᕐᓂᖅ

ᐊᓯᕙᖅᓯᒪᑎᓪᓗᒋᒃ, ᓯᑯ ᓇᔪᖅᑕᖓ ᐲᕐᒪᑦ 
ᐅᒃᑲᕈᔾᔭᐅᓪᓗᑎᒃ ᑕᕆᐅᕐᒧᑦ.
(ᓄᑲᖅᖠᖅ) “ᐊᖓᔫᒃ ᖃᓄᐃᓕᓂᐊᓕᖅᐱᓄᒡᓕ?” 
(ᐊᖓᔪᒃᖠᖅ) “ᐊᖏᕐᕋᕐᒧᑦ ᐅᑎᕐᓂᐊᖅᑐᒍᒃ! 
ᓄᓕᐊᕋ ᑕᑯᒃᑲᓐᓂᕐᓂᐊᖅᑕᕋ! (ᒪᑉᐱᒐᖅ 10)

“ᓄᑳᒃ, ᖃᓃᓐᓇᕆᑦ. ᑕᒃᓯᐊᓗᒃ ᐊᒡᒋᕐᒪᑦ.” 
(ᒪᑉᐱᒐᖅ 12)

“ᐅᕝᕙ ᐸᓇᒐ. ᑎᒍᒍᑦ ᖁᔭᓕᔾᔪᑕᐅᓗᓂ 
ᐱᑦᑎᐊᕐᓂᕐᓄᑦ.” (ᒪᑉᐱᒐᖅ 40)
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Inferring
The younger brother only appears for the first half of the story, but we are able to infer a lot about 
him from what he says and the way he acts.

Read each passage below and record your inferences about the younger brother in point form in 
the space provided. An example has been done for you.

Passage Inference

While they were hunting, the ice they
were on broke free and drifted out to sea.
“Brother, what is going to happen to us?”
(p. 9–10)

The younger brother is less experienced than 
the older brother. He looks to the older brother 
for guidance.

As the younger brother approached the
large communal iglu, the sounds of singing, 
drumming, and merriment filled the air. But 
there were other sounds as well…
“What is making those strange noises? It 
sounds like a pack of dogs or…” (p. 20–21)

Eventually, they found themselves on the 
beach of an unfamiliar land…
(Older Brother) “Where are we? I don’t 
recognize this place. Even the night sky 
seems unusual.”
(Younger Brother) “…then how will we find 
our way home?” (p. 14)
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Inferring (continued)

The older brother is the main character, and he appears throughout the story. While we are not 
given any background information about him, we are able to infer a lot about him from what he 
says and the way he acts.

Read each passage below and record your inferences about the older brother in point form in the 
space provided.

Passage Inference

While they were hunting, the ice they were 
on broke free and drifted out to sea.
(Younger Brother) “Brother, what is going to 
happen to us?”
(Older Brother) “I will get us home! I will see 
my wife again!” (p. 9–11)

“Little brother, stay close. There is a strange 
fog rolling in.” (p. 12)

“Here is my snow knife. Take it as a gift for 
your kindness.” (p. 40)



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 2

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 2 • ᑐᓂᐅᖅᑲᒐᖅ 2 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᐃᓄᙳᐊᒧᑦ ᓇᓗᓇᐃᒃᑯᑕᖅ
ᓇᓗᓇᐃᒃᑯᑕᓕᐅᕆᑦ ᐊᖓᔪᒃᖠᖖᒍᐊᒧᑦ ᐊᑐᕐᓗᒍ ᐆᑦᑐᕋᐅᑎ ᐊᑖᓂᑦᑐᖅ. ᑎᑎᕋᕐᓗᒍ “ᐊᖓᔪᒃᖠᖅ” ᖁᓛᓂ 
ᑭᑉᐹᕆᒃᑐᑯᑖᒃᑯᑦ. ᑐᒥᐅᔭᒃᑯᑦ, ᑎᑎᕋᕐᓗᑎᑦ ᐃᓄᖖᒍᐊᑉ ᖃᓄᐃᑦᑑᓂᖓᓂᒃ. ᑎᑎᕋᕐᒥᓗᑎᑦ ᐃᑲᔫᑎᔪᓂᒃ 
ᖃᓄᐃᑑᓂᖏᓐᓄᑦ ᑭᑉᐹᕆᒃᑐᒃᑯᑖᒃᑯᑦ ᐊᒃᑐᐊᔪᒃᑯᑦ.
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Character Map
Develop a character map for the older brother using the map below. Write “Older Brother” in the top 
rectangle. In each of the ovals, write one character trait. Write supporting details for each character 
trait in the connecting rectangles.



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 3

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 2 • ᑐᓂᐅᖅᑲᒐᖅ 3 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᓇᒦᓐᓂᖕᒐ
ᑎᑎᕋᐅᓯᕆᒍᒃ ᓇᐃᓪᓕᑎᖅᓯᒪᔪᓂᒃ ᓇᒦᓐᓂᖕᒐ ᐅᓂᒃᑳᒥᒃ.

ᓇᒦᓐᓂᖓ
(ᓄᓇᓕᒃ, ᓄᓇᕐᔪᐊᒥ 
ᐊᕕᒃᓯᒪᓂᖓ, ᓄᓇᓕᕋᓛᖅ, 
ᐃᒡᓗ, ᓄᓇᓖᑦ, ᓄᓇᒥ)

ᖃᖓ
(ᐅᓪᓛᒃᑯᑦ, ᐅᓪᓗᒃᑯᑦ, ᐅᓐᓄᓴᒃᑯᑦ, 
ᓯᕗᓂᑐᖄᓗᒃᑎᓐᓂ, ᒫᓐᓇᒥ, 
ᑭᖑᓂᑦᑎᓐᓂ)

ᐊᕙᑎᖓ
(ᓯᓚ, ᓂᐱᖅᑯᖅᑐᓂᖓ, 
ᓂᒡᓚᓱᖕᓂᖓ)
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Setting
Record point-form notes about the setting of the story.

Place
(city, country, town, house, 
community, on the land)

Time
(morning, afternoon, 
evening; in the future, 
present, or past)

Environment
(weather, noise level, 
temperature)



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 4

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 2 • ᑐᓂᐅᖅᑲᒐᖅ 4 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᖃᓄᐃᑉᐸᓪᓕᐊᓂᖕᒋᑦ

ᑕᑯᑎᑦᑎᒋᐊᖖᒐᕐᓂᖅ: ᑎᑎᖅᑲᐃᑦ ᐃᓄᖖᒍᐊᖕᒋᑦ, ᐃᓅᑉ ᖃᓄᐃᓐᓂᖓ, ᐊᒻᒪᓗ ᓇᒦᓐᓂᖓ.

ᐱᕙᓪᓕᐊᓂᖅ: ᐱᕙᓕᐊᓂᖏᑦ ᓇᒦᓐᓂᖏᑦ ᐅᓂᒃᑳᓕᐊᒥ.

ᐊᐅᓚᔾᔭᑉᐸᓪᓕᐊᓂᖕᒐ: ᐊᑲᐃᓪᓕᐅᕈᑏᑦ ᓴᖅᑭᑦᑐᑦ.

ᖁᕕᐊᓇᕐᓂᖕᒐ: ᐅᓂᒃᑳᒥ ᖁᕕᐊᓇᕐᓂᖅᐹᖅ.

ᑲᑦᑑᒥᕙᓪᓕᐊᓂᖕᒐ: ᐅᓂᒃᑳᒥ ᐊᑲᐃᓪᓕᐅᕈᑏᑦ ᐊᓂᒍᖅᑕᐅᑎᓪᓗᒋᑦ.

ᐋᖅᑭᒋᐊᕈᑖ: ᐱᐊᓂᒃᐸᓪᓕᐊᓂᖅ, ᐅᓂᒃᑳᑉ ᐱᐊᓂᖕᓂᖓ.

ᑎᑎᕋᒃᑭᑦ ᖃᓄᐃᑉᐸᓪᓕᐊᓂᖕᒋᑦ ᐊᒪᖅᑯᑦ ᓄᓈᓃᖖᒑᖅᑐᑦ. 
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Plot Development

Introduction: Text that establishes character, mood, and setting.

Inciting event: Event that starts the action in the story.

Rising action: Problems that arise.

Climax: The most exciting point in the story.

Falling action: When the remaining problems in the story are resolved.

Resolution: The wrap-up; the story’s conclusion.

List examples of the parts of the plot below from The Country of Wolves.



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 5

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 2 • ᑐᓂᐅᖅᑲᒐᖅ 5   
ᒪᒃᐱᖅᑐᒐᖅ 1 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᐊᒪᖅᑯᑦ ᓄᓈᑦ: ᐅᖃᓕᒫᒐᖅ ᑕᑯᓐᓇᒐᖃᕐᕕᖕᓅᖕᒐᔪᓄᑦ 

ᓇᓗᓇᐃᖅᑎᒃᑭᑦ ᑲᑎᖖᒐᔪᑦ ᓇᓕᐊᖑᖖᒍᐊᕐᓂᐊᕐᒪᖔᑕ ᐅᖃᓕᒫᒐᕐᒦᑦᑐᕐᒥᒃ. ᑕᐃᓐᓇᐅᖖᒍᐊᕐᓂᐊᖅᑕᐃᑦ 
ᖃᐅᔨᒪᓕᕐᓗᒋᑦ ᖃᓄᐃᖖᒍᐊᕐᓂᐊᖅᑕᑎᓪᓗ. ᓇᓗᓇᐃᖅᓯᓗᓯ ᑲᑎᖖᒐᖃᑎᒌᑦᑐᓯ ᐊᑐᕐᓂᐊᕐᒪᖔᔅᓯ 
ᐊᑐᒐᔅᓴᓂᒃ ᓂᐱᓂᓪᓗ ᓴᖅᑭᔮᖅᑎᑦᑎᓕᕈᔅᓯ. ᑲᑎᖖᒐᔪᑦ ᐱᒋᐊᑐᐃᓐᓇᕆᐊᖃᕐᓕᖅᐸᑕ, ᐃᓕᓐᓂᐊᖃᑎᖕᓄᑦ 
ᐱᓪᓚᕆᖖᒍᐊᕐᓂᐊᖅᑐᑎᑦ ᐅᖃᓕᒫᖅᑏᑦ ᓴᖅᑭᔮᖅᑎᑦᑎᓂᖏᓐᓄᑦ.

ᐃᓄᖖᒍᐊᖕᒋᑦ

ᐅᓂᒃᑳᖅᑎ  1:      ᓄᑲᖅᖠᖅ:  
 
ᐅᓂᒃᑳᖅᑎ  2:      ᐊᕐᓇᖅᑯᐊᒃᓵᖅ:
 
ᐊᖓᔪᒃᖠᖅ:       ᐊᒪᖅᑯᑦ/ᓄᓕᐊᖅ:

ᐱᙳᐊᒐᖅ 1
ᐅᓂᒃᑳᖅᑎ 1: ᑖᓐᓇ ᐅᖃᓕᒫᒐᖅ ᐅᓂᒃᑳᖅᑕᐅᓯᒪᔪᖅ ᐅᓂᒃᑳᖅᑐᐊᖅᑎᒥᑦ ᐅᓂᒃᑳᖅᑐᐊᖅᑎᒧᑦ 
ᐊᕐᕌᒍᒐᓵᓗᐃᑦ ᖄᖏᖅᓯᒪᓕᖅᑐᑦ ᐅᑭᐅᖅᑕᖅᑐᒥ. ᐃᓚᖏᓐᓄᑦ ᐅᓂᒃᑳᓕᐊᖅ ᐱᓐᓇᕐᓇᖅᑐᖅ, 
ᐃᓕᖅᑯᓯᕆᔭᐅᔪᑎᑐᑦ ᐅᓂᒃᑳᓕᐅᖅᓯᒪᔪᑦ ᖃᐅᔨᒪᔭᖏᑎᒍᑦ. ᐃᖅᑲᐅᒪᒋᐊᕐᓗᑎᑦ ᐅᓂᒃᑳᓕᐊᑦ ᐊᑦᑐᐊᓂᖃᕐᒪᑕ 
ᓯᕗᕚᑦᑎᓐᓄᑦ ᓄᓇᒧᓪᓗ. ᖃᖓᓂᑕᕐᔪᐃᑦ ᐅᓂᒃᑳᓕᐊᑦ ᐅᓂᒃᑳᓲᖑᕗᑦ ᐊᖓᒃᑰᓂᐅᑉ ᒥᒃᓵᓄᑦ ᐱᓐᓂᑰᓯᒪᔪᓂᒃ 
ᑲᒪᓇᖅᑐᓂᒃ ᐃᓵᖅᑕᐅᖅᑳᖅᑎᓐᓇᒋᑦ ᐃᔨᖅᓯᒪᔪᑦ ᓄᓇᒋᔭᐅᔪᑦ. 

ᐅᓂᒃᑳᖅᑎ 2: ᐳᓛᕆᐊᖅᓯᒪᔪᓄᑦ, ᐅᑭᐅᖅᑕᑐᖅ ᐃᓂᖅᑯᖅᑐᔫᔮᖅᑐᖅ ᓱᓇᑕᖃᓗᐊᖅᑐᔮᕋᓂᓗ. ᑭᓯᐊᓂ, 
ᐃᓄᐃᑦ ᐊᔪᙱᓐᓂᖏᓐᓄᑦ ᖃᐅᔨᒪᓂᖏᓐᓄᓪᓗ ᐊᓐᓇᐅᒪᔪᓐᓇᖅᐳᑦ ᐅᑭᐅᖅᑕᖅᑐᒥ, ᓄᓇᒋᔭᐅᔪᖅ ᐆᒪᕗᖅ, 
ᐊᓂᕐᓂᖃᐅᖅᑐᓂᒃ, ᐊᑐᖅᓯᒪᔪᖃᐅᖅᑐᖅ, ᐅᓂᒃᑳᓂᒡᓗ. 

ᐅᓂᒃᑳᖅᑎ 1: ᐅᑭᐅᖑᑎᓪᓗᒍ, ᓄᓇᕗᑦ ᖁᐊᖑᕗᖅ, ᐊᐳᑕᐅᕗᖅ, ᐊᓄᕆᕗᖅ, ᑖᖅᑐᓂᓗ. ᑭᓯᐊᓂ 
ᐅᐱᕐᖓᒃᓵᖅ ᑎᑭᒃᑭᕗᖅ ᓯᓚ ᐅᖅᑰᓂᖅᓴᐅᓪᓗᓂ ᐅᓪᓗᐃᓪᓗ ᑕᑭᓂᖅᓴᐅᓪᓗᑎᒃ. 

ᐅᓂᒃᑳᖅᑎ 2: ᐅᐱᕐᖔᒃᑯᑦ ᐊᓄᕆᖓᑕ ᐃᖏᕐᕋᓂᖓᑕᓗ ᐊᐅᒃᐸᓕᐊᑎᑉᐹ ᓯᑯ ᐃᒪᕐᔪᐊᙳᖅᑐᓂᓗ. 
ᑕᐃᒪᐃᓕᖅᑎᓪᓗᒍ ᐊᕐᕌᒍᒥ ᐅᓂᒃᑳᖅ ᐱᕙᓪᓕᐊᕗᖅ.

ᐱᙳᐊᒐᖅ 2
ᐅᓂᒃᑳᖅᑎ 1: ᑕᐃᑉᓱᒪᓂᒻᒪᕆᐊᓗ, ᐊᖓᔪᒌᒃ ᐊᐅᓪᓛᓚᐅᖅᐴᒃ ᐅᖓᓯᒃᑐᒧᑦ ᑕᕆᐅᒃᑯᑦ ᓇᑦᑎᕋᓱᒋᐊᖅᑐᑎᒃ. 
ᐅᐱᕐᖓᒃᓴᖅᐸᓪᓕᐊᓕᓵᖅᑎᓪᓗᒍ ᐅᓪᓗᐃᓪᓗ ᑖᖅᑐᒧᑦ ᓴᐅᔭᐅᓯᒪᑎᓪᓗᒋᑦ ᐊᑲᕐᕈᑎᖃᕈᓐᓃᓕᖅᑎᓪᓗᒋᑦ 
ᓂᕿᖃᕈᓐᓃᓕᕋᒥᒃ. ᐃᓚᒥᓂᒃ ᓂᕆᑎᑦᑎᔪᒪᒐᓗᐊᖅᑐᑎᒃ, ᓄᑲᕇᒃ ᐅᓪᓗᒐᓴᓂᒃ ᐱᓱᓚᐅᖅᐴᒃ ᖁᐊᖅᓯᒪᔪᒃᑯᑦ 
ᓄᓇᒃᑯᑦ ᑖᕐᒥ ᓂᒡᓚᓱᖕᒥᓪᓗ. 

ᐅᓂᒃᑳᖅᑎ 2: ᐊᓯᕙᖅᓯᒪᑎᓪᓗᒋᑦ, ᓯᑯ ᓯᖁᒥᖕᒪᑦ ᐆᒃᑲᕈᔾᔭᐅᕘᒃ. ᓱᒋᐊᕐᕕᖃᕈᓐᓃᖅᑑᒃ, 
ᐊᐅᓪᓚᑐᐃᓐᓇᓕᖅᐴᒃ ᐆᒃᑲᕈᔾᔭᐅᒐᒥᒃ ᑕᕆᐅᒧᑦ. 

ᓄᑲᖅᖠᖅ: ᐊᖓᔪ, ᓱᓂᐊᓕᖅᐱᓄᒃ?

ᐅᖃᓕᒫᒐᖅ ᑕᑯᓐᓇᒐᖃᕐᕕᖕᓅᖕᒐᔪᓄᑦ 
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ᐊᖓᔪᒃᖠᖅ: ᖃᐅᔨᓂᐊᖅᑐᖓ ᐊᖏᕐᕋᕆᐊᒥ. ᓄᑳᒃ, ᖃᓂᒋᑦ ᐅᕙᓐᓄᑦ. ᑕᒃᓯᖅ ᐊᒡᒋᖅᐸᓪᓕᐊᔪᖅ.

ᓄᑲᖅᖠᖅ: ᐊᐅᓪᓛᖃᑦᑖᖅᑑᔭᓕᖅᑐᒍᒃ.

ᐅᓂᒃᑳᖅᑎ 1: ᐊᒻᒪᓗ ᐅᓐᓄᐊᒃᑯᑦ ᐃᕿᒻᒥᖃᑦᑕᐅᑎᕘᒃ...ᐊᐅᓪᓛᖅᑑᒃ ᐆᒃᑲᕈᔾᔭᐅᔫᒃ ᓴᙱᓂᖅᓵᓗᖕᒧᑦ 
ᐃᒻᒥᖕᓂᒃ.

ᐱᙳᐊᒐᖅ 3
ᐅᓂᒃᑳᖅᑎ 2: ᑕᕝᕙᕋᑕᖅ ᓯᒡᔭᒧᑦ ᑎᑭᐅᑎᕘᒃ ᖃᐅᔨᒪᙱᑦᑕᒥᓐᓄᑦ ᓄᓇᒧᑦ...

ᐊᖓᔪᒃᖠᖅ: ᐃᓕᑕᕆᙱᑕᕋ ᓄᓇ. ᑖᖅᑐᕐᓘᓐᓃᑦ ᐋᓪᓚᐅᔮᖅᑐᓂ.

ᓄᑲᖅᖠᖅ: ᖃᓄᖅ ᓇᓂᐊᕋᑦᑎᒍᒃ ᐊᖏᕐᕋᕗᒃ?

ᐊᖓᔪᒃᖠᖅ: ᖃᐅᔨᒪᙱᑦᑐᖓ.

ᐅᓂᒃᑳᖅᑎ 1: ᐱᓱᓚᐅᖅᐴᒃ ᓄᓇᒥ ᑕᑯᓕᒪᓇᖏᑦᑐᒥ ᐅᓪᓗᒐᓵᓘᔮᖅᑐᓂᒃ, ᓯᕿᓂᕐᓗ ᓄᐃᔪᓐᓇᕋᓂ 
ᓄᓇᐅᑉ ᖁᓛᒍᑦ. 

ᐅᓂᒃᑳᖅᑎ 2: ᑭᙵᐅᑉ ᖄᖓᓃᓕᖅᑎᓪᓗᒋᒃ, ᑕᑯᓚᐅᖅᐳᒃ ᖃᐅᒪᕈᔪᒃᑐᒥᒃ ᐅᖓᓯᒃᑐᒥ, ᓄᓇᓕᒃᓯᕘᒃ.

ᓄᑲᖅᖠᖅ: ᓄᓇᓕᒃ! ᑕᕝᕙᓂ ᐃᑲᔪᖅᑕᐅᔪᓐᓇᖅᑐᒃᓴᐅᔪᒍᒃ!

ᐊᖓᔪᒃᖠᖅ: ᐄᖃᐃ

ᐅᓂᒃᑳᖅᑎ 1: ᐊᕕᒋᐊᓯᓪᓗᑎᒡᓗ ᐃᑲᔪᖅᑎᒃᓴᖅᓯᐅᕆᐊᖅᑐᑎᒃ.

ᓄᑲᖅᖠᖅ: ᐃᖖᒋᖅᑐᑦ ᕿᓚᐅᑎᓄᑦ ᐃᒡᓗᒥᙶᖅᑐᑦ. ᐃᑲᔪᖅᑕᐅᔪᓐᓇᖅᑰᖅᑐᒍᒃ!

ᐅᓂᒃᑳᖅᑎ 2: ᓄᑲᖅᖠᖅ ᖃᒡᒋᒧᐊᖅᐳᖅ ᐃᑲᔪᖅᑕᐅᔪᒪᓪᓗᓂ ᐊᖓᔪᒃᖠᖅ ᐱᓱᒃᑐᓂ ᖃᕐᒪᕐᒧᑦ ᓄᓇᓖᑦ 
ᐃᓱᐊᓃᑦᑐᒧᑦ ᑲᒪᓇᖅᑐᒥᒃ ᑐᖖᒐᓇᖅᑰᔨᔪᒧᑦ.

ᐅᓂᒃᑳᖅᑎ 1: ᓄᑲᖅᖠᖅ ᖃᒡᒋᒧᐊᖅᐸᓪᓕᐊᑎᓪᓗᒍ, ᐃᙱᕐᕙᓕᒃᑎᔪᑦ, ᕿᓚᐅᔾᔭᕐᕙᓗᒃᑎᔪᑦ, 
ᖁᕕᐊᓱᐊᕙᓗᒃᑎᓪᓗᑎᒡᓗ ᑐᓴᖅᓴᐅᕗᑦ. 

ᐅᓂᒃᑳᖅᑎ 2: ᑭᓯᐊᓂ ᐊᓯᖏᓐᓂᒡᓗ ᓂᐱᖃᖅᐳᖅ. 

ᐊᒪᕈᐃᑦ: ᒍᒍᒍᒍᒍᒍᒍᒍᒎᒎᕐ

ᓄᑲᖅᖠᖅ: ᓱᓇᐃᑦ ᐃᒃᑯᐊ ᓂᐲᑦ?” ᕿᒻᒥᕐᕙᓗᒃᑑᔮᖅᑐᑦ ᐅᕝᕙᓘᓃᑦ...

ᐅᖃᓕᒫᒐᖅ ᑕᑯᓐᓇᒐᖃᕐᕕᖕᓅᖕᒐᔪᖅ (ᑲᔪᓯᔪᖅ)
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ᐱᙳᐊᒐᖅ 4
ᐅᓂᒃᑳᖅᑎ 2: ᑕᐃᒫᒃ, ᓄᓇᓖᑦ ᐃᓱᐊᓂ. 

ᐊᖓᔪᒃᖠᖅ: ᑕᑯᔪᓐᓇᖅᑐᖓ ᖃᐅᒪᓂᖓᓂᒃ ᖁᓪᓕᐅᑉ ᐃᒡᓗᒥᙶᖅᑐᒥᒃ. ᒥᑭᔪᒻᒪᕆᐊᓗᒃ. ᑭᓇ ᑕᐃᒪᐃᑦᑐᒥᒃ 
ᐃᒡᓗᖃᕋᔭᕐᒪᑦ?

ᐅᓂᒃᑳᖅᑎ 1: ᐃᓯᖅᐸᓪᓕᐊᑎᓪᓗᒍ, ᐊᖓᔪᒃᖠᖅ ᓇᐃᒐᒥ ᐅᔾᔨᕈᓱᒃᑐᖅ ᑭᓂᐸᔪᒥᒃ ᐊᒥᕐᒥᒃ. ᐹᕐᖑᖅᑎᓪᓗᒍ 
ᐃᓯᕆᐊᖅᑐᓂ ᑕᑯᕗᖅ ᖁᓛᓂᑦ ᖃᕝᕕᐅᑉ ᐊᒥᖓᓂᒃ ᓂᕕᙵᔪᒥᒃ, ᔭᐸᑎᑐᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐊᓐᓄᕌᑎᑐᑦ. 

ᐊᖓᔪᒃᖠᖅ: ᓱᓇ ᐃᓐᓇ ᑎᐱᓕᒃ? ᐊᒥᖅ ᑭᓂᐸᔫᑦ?

ᐅᓂᒃᑳᖅᑎ 2: ᐃᓗᐊᓂ, ᐊᕐᓇᕋᓛᖅ ᐃᒃᓯᕙᔪᖅ ᖁᓪᓕᐅᑉ ᖃᓂᒋᔮᓂ, ᖁᓪᓕᓕᕆᔪᖅ. ᓇᕆᐅᖅᓴᖅᐳᖅ 
ᑕᑯᓪᓗᓂᐅᒡᓗ ᐊᖓᔪᒃᖠᖅ. ᓇᓗᓕᐅᖅᑲᓯᒪᔪᖅᑎᑐᑦ.

ᐅᓂᒃᑳᖅᑎ 1: ᐃᒡᓗ ᒥᑭᓗᐊᕐᓂᖓᓄᑦ ᓇᖏᖅᓯᔭᕇᕈᓐᓇᖏᑦᑐᖅ, ᐹᕐᖑᖅᑐᓂ ᖃᒡᓕᒋᐊᖅᑐᓂ ᐃᓄᖓᓄᑦ. 
ᖃᒡᓕᒐᒥᐅᒃ ᐊᕐᓇᖅ, ᐅᔾᔨᕆᕙᐅᒃ ᑲᒪᓇᕐᓂᖓᓂᒃ. ᐃᕿᖓᒐᒥ ᓇᐃᑦᑑᓪᓗᓂ, ᑭᒍᑎᖏᓪᓗ ᐃᐱᒃᑑᑎᐊᓘᓪᓗᑎᒃ. 

ᐊᕐᓇᖁᐊᒃᓵᖅ: ᓱᓇᐅᓇ? ᐊᖑᑏ? ᐃ-ᓄᒃ? ᖃᓄᖅ ᒪᐅᖖᒐᖅᐱᑦ? ᓇᒦᒻᒪᖔᖅᐱᑦ ᖃᐅᔨᒪᕕᑦ? ᒪᓐᓇ ᐊᒪᖅᑯᑦ  
ᓄᓈᑦ: ᒪᓐᓇ ᓄᓇ ᖃᓄᐃᓐᓇᖅᑑᖑᔭᐃᓐᓇᖅᑐᑦ ᐃᓕᒃᑑᖅᑐᓄᑦ. ᑭᓱᒥᒃ ᒪᐅᖖᒐᐅᑎᖃᖅᐱᑦ?

ᐅᓂᒃᑳᖅᑎ 2: ᐊᖓᔪᒃᖠᖅ ᐅᓂᒃᑳᑲᐅᖅᑐᖅᑐᓂ ᖃᓄᐃᓚᐅᕐᓂᖏᓐᓂᒃ ᐅᖃᐅᑎᓪᓗᓂᐅᒡᓗ ᓄᑲᖓ 
ᖃᒡᒋᕐᒧᑦ  ᐃᑲᔪᖅᑎᒃᓴᖅᓯᐅᕆᐊᖅᑐᕕᓂᐅᓂᕋᖅᑐᒍ.

ᐅᓂᒃᑳᖅᑎ 1: ᐊᕐᓇᖅᑯᐊᒃᓵᖅ ᓂᐸᐃᓕᖅᑐᓂ. ᖁᓪᓕᐅᑉ ᐃᓯᐅᓚᖏᓂᖓ ᑮᓇᖓᒍᑦ ᑕᕐᕋᖃᖅᐳᖅ. 
ᐃᑯᒪᔪᕐᒧᑦ ᐃᖅᓯᓇᕈᓇᖅᑐᖅ, ᐊᒪᕉᔮᖅᑐᖅ, ᐃᓅᔭᙱᑦᑐᖅ. ᓂᓪᓕᑕᐃᓇᖅᐳᖅ

ᐊᕐᓇᖅᑯᐊᒃᓵᖅ: ᑭᖑᕙᓗᐊᖅᑐᖅ ᓄᑲᐃ. ᐃᑲᔪᖅᑕᐅᔪᓐᓇᐃᓪᓕᔪᖅ. ᐃᒻᒥᓂᒡᓕ 
ᓴᐳᑎᓯᒪᓇᓱᐊᕆᐊᖃᓕᖅᐳᑎᑦ…ᐱᕕᖃᕈᕕᑦ ᑭᓯᐊᓂ. 

ᐱᙳᐊᒐᖅ 5
ᐅᓂᒃᑳᖅᑎ 2: ᖃᒡᒋᕐᒥ...

ᐅᓂᒃᑳᖅᑎ 1: ᓄᑲᖅᖠᖅ ᐹᕐᖑᖅᑎᓪᓗᒍ ᑲᑕᒃᑯᑦ, ᑕᑯᔪᓐᓇᖅᐳᖅ ᐃᓄᐃᑦ ᒧᒥᖅᑐᑦ ᐃᖖᒋᖅᑐᓪᓗ 
ᑕᕐᕋᖏᓐᓂᒃ. ᓄᑲᖅᖠᖅ: ᐊᐃᖓᐃ? ᐊᓯᐅᖅᑲᒐᒪ....ᐋᒻ...ᐊᐃ’?

ᐅᓂᒃᑳᖅᑎ 2: ᐃᙱᖅᑐᑦ ᓄᖅᑲᖅᐸᓪᓕᐊᓪᓗᑎᒃ ᕿᓚᐅᔾᔭᖅᑐᓪᓗ ᓄᖅᑲᖅᑐᑎᒃ. ᐃᔨᒋᔭᐅᓕᖅᑐᓂ 
ᓄᑲᖅᖠᖅ. 

ᓄᑲᖅᖠᖅ: ᓱᕙ? ᖃᐃᑦᑕᐃᓕᒋᑦ!

ᐊᒪᕈᐃᑦ: ᐃ-ᓄᒃ! ᒍᒍᒍᒍᒍᒎᒎ!

ᐅᖃᓕᒫᒐᖅ ᑕᑯᓐᓇᒐᖃᕐᕕᖕᓅᖕᒐᔪᖅ (ᑲᔪᓯᔪᖅ)
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ᐅᓂᒃᑳᖅᑎ 1: ᖁᓪᓕᐅᑉ ᐃᑯᒪᖓ ᑮᓇᖏᓐᓂᒃ ᓴᖅᑭᑎᑦᑎᓪᓗᓂ, ᓄᑲᖅᖠᖅ ᑕᑯᕗᖅ ᐃᓅᙱᒋᐊᖏᓐᓂᒃ. 
ᐊᒪᖅᑯᑦ ᐃᓄᕉᖅᑲᔪᑦ - ᐊᒪᕈᐃᑦ ᐃᓄᕉᖅᑲᔪᑦ! 

ᐅᓂᒃᑳᖅᑎ 2: ᐃᓱᒪᒃᑲᓐᓂᖏᑦᑎᐊᖅᑐᑎᒃ, ᒥᓯᕝᕕᐊᓘᕗᖅ ᓄᑲᖅᖠᖅ, ᐊᓕᒃᑐᖅᑐᓂᒋᑦ ᐊᓐᓄᕌᖏᑦ 
ᑎᒥᖓᓗ. 

ᐊᒪᕈᐃᑦ: ᐃ-ᓄᒃ!

ᐅᓂᒃᑳᖅᑎ 1: ᐃᕆᐊᓛᖅᑐᖅ ᐃᑲᔪᖅᑕᐅᔪᒪᓪᓗᓂ, ᑭᓯᐊᓂ ᑐᓴᖅᑕᐅᔪᓐᓇᙱᑦᑐᖅ ᐊᒪᕈᐃᑦ 
ᖃᓕᖑᓛᕐᕙᓗᐊᓗᖏᓐᓄᑦ.

ᐅᓂᒃᑳᖅᑎ 2: ᐊᒥᐊᒃᑯᖃᖏᑦᑎᐊᕐᓂᐊᓕᖅᑐᖅ ᓄᑲᖅᖠᖅ ᓴᐅᓃᑦ ᖃᖅᑯᐊᓪᓗ ᑭᓯᐊᓂ. 

     ᐱᙳᐊᒐᖅ 6
ᐊᖓᔪᒃᖠᖅ: ᒪᒥᐊᓇᖅ, ᓄᑳᒃ. ᒪᒥᐊᓇᖅ...

ᐊᕐᓇᖅᑯᐊᒃᓵᖅ: ᐊᓂᑦᑕᐃᓕᒋᑦ ᐊᖑᓇᓱᒃᑏ! ᓂᐸᐃᓪᓗᑎᑦ ᓯᕐᓕᕿᒋᑦ ᓄᑲᕐᓄᑦ. ᐅᑕᖅᑭᓗᑎᑦ ᐃᕆᐊᓛᖅᑐᑦ 
ᓄᖅᑲᖅᐸᑕ ᕿᓚᐅᔾᔭᖅᑐᓪᓗ ᐱᒋᐊᖅᓯᐊᕆᓗᒋᑦ...ᑕᐃᒫᒃ ᕿᒫᔪᓐᓇᕐᓂᐊᖅᑰᖅᐳᑎᑦ...

ᐅᓂᒃᑳᖅᑎ 1: ᓂᕆᕙᓗᒃᑐᑦ ᓂᐸᐃᕐᔫᒥᖕᒪᑕ, ᕿᓚᐅᔾᔭᖅᑐᓪᓗ ᐃᖖᒋᖅᑐᓪᓗ ᑐᓴᖅᓴᐅᒃᑲᓐᓂᓕᕆᓪᓗᑎᒃ, 
ᑲᒪᓇᖅᑐᕈᓗᒃ ᐊᕐᓇᖅᑯᐊᒃᓵᕋᓛᖅ ᐊᖓᔪᒃᖠᕐᒥᒃ ᐅᖃᐅᔾᔨᓪᓗᓂ ᓱᒋᐊᒃᑲᓐᓂᕈᓐᓇᐃᓪᓕᓐᓂᕋᖅᑐᓂ 
ᕿᒪᕉᑎᑎᓪᓗᓂᐅᒃ. ᑕᐃᒪᐃᒃᑲᓗᐊᖅᑎᓪᓗᒍ, ᖁᔭᒋᓪᓗᓂᐅᒃ.

ᐊᖓᔪᒃᖠᖅ: ᐅᕝᕙ ᓴᕕᒐ. ᑎᒍᒍᒃ ᑐᓂᕐᕈᑎᒐ ᐱᑦᑎᐊᕐᓂᓄᑦ.

ᐅᓂᒃᑳᖅᑎ 2: ᑎᒍᒥᐊᖅᑐᓂᐅᒃ ᓴᕕᒃ ᐃᔨᒋᓪᓗᓂᐅᓪᓗ ᐊᑯᓂᐅᙱᑦᑐᖅ. ᓂᕆᐅᑲᐃᓐᓇᖏᓐᓇᒥ 
ᑐᓐᓂᖅᑯᓯᐊᕆᐊᒃᓴᖅ. 

ᐊᕐᓇᖅᑯᐊᒃᓵᖅ: ᐅᕙᑦᑎᐊᕈ...ᐃᑲᔪᕈᓐᓇᖅᑕᒋᖅᑲᐃ. ᑎᒍᓗᒍ ᓴᒡᒎᑎᒐ. ᐊᓯᐅᒍᕕᑦ, ᐊᐳᑎᒧᑦ ᓇᑉᐸᕐᓂᐊᖅᐸᑦ 
ᑐᕌᖅᑎᑦᑎᓂᐊᖅᑐᖅ ᐊᖏᕐᕋᕐᓄᑦ. ᑭᓯᐊᓂ, ᒫᓐᓇ ᐊᐅᓪᓚᕆᑦ, ᐊᒪᕈᐃᑦ ᓇᐃᔭᕇᕐᓂᐊᕐᒪᑕ ᐃᓕᓐᓂᒃ. ᓇᐃᑉᐸᑕ 
ᐃᓕᖕᓂᒃ, ᐃᓕᖕᓂᒃ ᐊᖑᓇᓱᖕᓂᐊᕐᒪᑕ.

ᐅᓂᒃᑳᖅᑎ 1: ᐊᕐᓇᖅᑯᐊᒃᓵᖅ ᓂᐸᐃᓚᐅᒃᑲᖅᐳᖅ, ᐃᓱᒪᒃᓴᖅᓯᐅᖅᑐᓂ ᖃᓄᖅ ᓂᓪᓕᕆᐊᒃᓴᖅ.
ᐊᕐᓇᖅᑯᐊᒃᓵᖅ. 

ᐊᕐᓇᖅᑯᐊᒃᓵᖅ: ᖃᐅᔨᒪᔭᕆᐊᖃᖅᑐᑎᑦ ᐊᓯᐊᓂᒃ...ᐅᑯᐊ ᐃᓅᙱᑦᑐᑦ ᐊᓯᔾᔨᕈᓐᓇᕐᒪᑕ ᐃᓕᖅᑯᓯᑐᖃᕐᒥᓄᑦ 
- ᐊᒪᕈᕐᒧᑦ! ᑕᐃᒪᐃᑦᑐᕈᕌᖓᒥᒃ ᐅᖓᓯᒃᑐᒧᑦ ᓅᔅᓴᕋᐃᑦᑐᐊᓘᓱᑦ. ᕿᒪᕉᑎᔪᓐᓇᔾᔮᖖᒋᑕᑎᑦ. ᓄᓇᐅᑉ ᑭᒡᓕᖓ 
ᖃᐅᔨᓴᕈᒃ. ᑕᑯᒍᕕᒋᑦ, ᐅᓇᑕᑐᐃᓐᓇᕆᐊᖃᕐᓂᐊᖅᑕᑎᑦ. ᓯᕗᓕᖅᑎᖓ ᑐᖁᒋᐊᕐᓂᐊᖅᐸᑦ ᐱᔪᓐᓇᕈᕕᑦ. ᑖᓐᓇ 
ᐱᕕᒃᓴᑐᐊᕆᓂᐊᖅᑰᖅᑕᐃᑦ. ᓯᕗᓕᖅᑎᖓ ᓇᐅᖖᒍᖅᐸᑦ ᐃᒻᒥᖕᓄᑦ ᐅᓇᑕᐅᑎᐊᓂᐊᖅᑐᑦ.

ᐅᖃᓕᒫᒐᖅ ᑕᑯᓐᓇᒐᖃᕐᕕᖕᓅᖕᒐᔪᖅ (ᑲᔪᓯᔪᖅ)



ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 2 • ᑐᓂᐅᖅᑲᒐᖅ 5   
ᒪᒃᐱᖅᑐᒐᖅ 5 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᑐᓂᐅᖅᑲᒐᖅ 5

     ᐱᙳᐊᒐᖅ 7
ᐅᓂᒃᑳᖅᑎ 2: ᐊᓐᓇᐅᒪᔪᖅ ᐊᖓᔪᒃᖠᐅᑉ ᕿᒪᒃᐹ ᐊᕐᓇᐅᑉ ᑲᒪᓇᖅᑑᑉ ᐃᒡᓗᖓ. ᐅᓐᓄᐊᖅ ᑖᖅᑐᖅ 
ᑐᓴᖅᓴᐅᔪᓪᓗ ᐃᒃᑯᐊ ᒥᐊᒡᒎᖅᑐᑦ ᐃᖅᓯᓇᕐᕙᓕᑦᑎᔪᓪᓗ ᕿᓗᒃᑐᑦ ᖃᒡᒋᕐᒦᖖᒑᖅᑐᑦ. 

ᐅᓂᒃᑳᖅᑎ 1: ᑐᐊᕕᖅᑐᓂ ᓄᓇᓕᖕᒦᙶᖅᑐᖅ, ᓂᐸᐃᒐᓱᒃᑐᓂ. ᐅᖓᓯᓕᕋᒥ, ᓴᒡᒎᑦ ᓇᑉᐸᖅᑎᑉᐹ ᐊᐳᑎᒧᑦ. 

ᐅᓂᒃᑳᖅᑎ 2: ᐊᕐᓇᖅᑯᐊᒃᓵᖅ ᐅᖃᐅᓯᖓᑎᒍᑦ, ᓴᒡᒎᑦ ᑐᕌᑦᑎᐊᖅᐳᖅ ᐊᑕᐅᓯᐅᑉ ᒥᒃᓵᓄᑦ.

ᐊᖓᔪᒃᖠᖅ: ᓴᒡᒎᑦ ᐊᔪᙱᑦᑐᖅ, ᖁᔭᓐᓇᒦᒃ ᐊᕐᓇᖅᑯᐊᒃᓵᖅ!

ᐅᓂᒃᑳᖅᑎ 1: ᓄᓇᒋᔭᐅᔪᒥᑦ ᐊᒪᕉᑉ ᓯᕗᓕᖅᑎᖓ ᓇᐃᕗᖅ. 
ᐊᒪᕈᐃᑦ ᓯᕗᓕᖅᑎᖓ.

ᐊᒪᕈᐃᑉ: ᓱᓇᐅᓇ? ᓱᓇ ᑎᐱᖃᖅᐸ? ᐃ-ᓄᒃ! ᓄᓇᑦᑎᓐᓄᑦ ᐊᓯᐅᖅᑲᔪᖃᒃᑲᓐᓂᖅᐳᖅ!

ᐅᓂᒃᑳᖅᑎ 2: ᐊᒪᕈᐃᑦ ᓯᕗᓕᖅᑎᖓ ᒥᐊᒡᒎᖅᐳᖅ ᖃᐅᔨᒃᑲᐃᓪᓗᓂ ᐊᒪᕈᕐᓂᑦ. ᑐᔾᔭᖅᑐᓂᐅᒡᓗ ᐃᓄᒃ, 
ᐅᑕᖅᑭᓇᓂ ᐃᓚᒥᓂᒃ. ᖃᐅᔨᒪᒐᒥ ᒪᓕᖕᓂᐊᕐᓂᖏᓐᓂᒃ. 

ᐅᓂᒃᑳᖅᑎ 1: ᐊᐅᓪᓚᖅᐸᓪᓕᐊᑎᓪᓗᒍ, ᐊᓯᔾᔨᖅᐸᓪᓕᐊᕗᑦ ᐊᖏᔪᕐᔪᐊᖅ, ᕿᕐᓇᕆᒃᑐᖅ ᐊᒪᕈᖅ.

ᐅᓂᒃᑳᖅᑎ 2: ᑐᓵᓪᓗᓂᒃᑯ ᓯᕗᓕᖅᑎᖓᑦ, ᐊᓯᖏᑦ ᐊᓂᕙᓪᓕᐊᕗᑦ ᐃᒡᓗᖏᓐᓂᑦ. 

ᐅᓂᒃᑳᖅᑎ 1: ᑐᐊᕕᖅᑐᑎᒃ ᐊᐳᑎᒃᑯᑦ, ᐃᓅᓂᖏᑦ ᓴᒃᑯᑦᑐᑎᒃᑯ, ᐆᑦᑑᑎᒋᓗᒍ ᔭᐸᐃᖅᑐᑎᑐᑦ. 
ᐊᓪᓗᖃᑦᑕᐃᓐᓇᖅᑐᑎᒃ, ᓱᓇᐅᓪᓗᐊᕕᓐᓂᖏᓐᓄᑦ ᐊᓯᙳᖅᐸᓪᓕᐊᓕᖅᐳᑦ - ᐊᒪᕈᐃᑦ!

ᐊᒪᕈᐃᑉ: ᐃ-ᓄᒃ!

ᐅᓂᒃᑳᖅᑎ 2: ᐊᖓᔪᒃᖠᖅ ᑭᙵᐅᑉ ᖄᖓᓃᓕᖅᑎᓪᓗᒍ ᑐᓴᖅᐳᖅ ᐊᒪᕈᕐᓂᒃ ᒥᐊᒡᒎᖅᑐᓂᒃ.
ᐊᓯᕙᖅᑎ ᐊᖓᔪᒃᖠᖅ. 

ᐊᖓᔪᒃᖠᖅ: ᑎᑭᓕᖅᐸᕋ ᑭᖖᒐᐅᑉ ᖄᖓ. ᐅᖓᓯᒃᑲᓐᓂᐊᕐᔪᒃᑐᖅ...ᐊᒡᒋᓕᖅᐳᑦ! ᐃᓱᒪᕕᖃᒃᑲᓐᓂᕆᐊᖃᖅᑐᖓ. 
ᕿᒪᕉᑎᔪᓐᓇᔾᔮᖖᒋᑕᒃᑲ...

ᐅᓂᒃᑳᖅᑎ 1: ᖁᑦᑎᑦᑐᒥ, ᑕᑯᕗᖅ ᓄᓇᒥᒃ ᓯᓚᐅᑉ ᐊᑖᒍᑦ. ᑕᑯᕙᐃᑦ. ᐊᒪᕈᐃᑦ ᑕᕐᕋᐅᔮᖅᑐᑦ, ᐊᐅᓚᔪᑦ 
ᓯᑐᕙᒃᑐᑎᒃ ᐅᖓᓯᑦᑐᒃᑯᑦ ᑭᙵᒃᑯᑦ.

ᐅᓂᒃᑳᖅᑎ 2: ᖃᐅᔨᒪᓚᐅᖅᑐᖅ ᐅᓇᑕᕆᐊᖃᕐᓂᐊᓂᖓ ᐊᒪᕈᓂᑦ. ᕿᒪᕉᑎᓯᒪᔪᓐᓇᖏᓐᓇᒥ ᐊᒪᕈᕐᓂᑦ, 
ᐃᔨᕈᓐᓇᖏᓐᓇᒥᓗ ᓄᓇᒋᒻᒪᔾᔪᒃ ᐊᒪᕈᐃᑦ.

ᐅᓂᒃᑳᖅᑎ 1: ᖃᒡᓕᕙᓪᓕᐊᑐᐃᓐᓇᖅᑐᑦ ᓱᒃᑲᔪᒥᒃ...ᐊᖓᔪᒃᖠᖅ ᖃᐅᔨᒪᕗᖅ ᑎᑭᑕᐅᓂᐊᓕᕋᒥ...

ᐊᖓᔪᒃᖠᖅ: ᐅᑯᐊ ᐅᔭᖅᑲᐃᑦ ᐃᖅᑲᐃᔾᔪᑎᒋᕙᒃᑲ...ᑕᒡᕙᑐᐊᖅ ᐱᕕᒃᓴᕋ.

ᐅᖃᓕᒫᒐᖅ ᑕᑯᓐᓇᒐᖃᕐᕕᖕᓅᖕᒐᔪᖅ (ᑲᔪᓯᔪᖅ)



ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 2 • ᑐᓂᐅᖅᑲᒐᖅ 5   
ᒪᒃᐱᖅᑐᒐᖅ 6 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᑐᓂᐅᖅᑲᒐᖅ 5

ᐅᓂᒃᑳᖅᑎ 2: ᐊᓯᕙᖅᑎ ᐅᑭᑦᑎᓪᓗᓂ ᖁᓕᑦᑕᒥᓂᒃ ᐃᓕᓪᓗᒍᓗ ᐅᖓᓯᖏᑦᑐᒧᑦ ᐅᔭᕋᓱᒡᔪᖕᒧᑦ. 
ᓂᕈᐊᖅᑐᓂ ᐅᔭᕋᑯᔅᓱᒥᒃ ᐃᔨᕐᕕᒋᓂᐊᖅᑕᒥᓂᒃ. ᐃᔨᕋᒥ, ᐱᑎᒃᓯᖓ ᐱᕙᒌᔭᖅᑐᓂᐅᒃ ᐊᓂᕐᓂᓂ 
ᓱᒃᑲᐃᓪᓕᑎᒋᐊᖅᑐᓂᐅᒃ. 

     ᐱᙳᐊᒐᖅ 8
ᐅᓂᒃᑳᖅᑎ 1: ᐅᕙᑦᑎᐊᕈᙳᕐᒪᑦ, ᐊᒪᕈᐃᑦ ᑕᑯᕙᐃᑦ ᑭᙵᕐᒥ ᖃᓂᓛᕐᒥ. ᐅᐸᒃᓯᕙᓪᓕᐊᔪᑦ ᐊᖓᔪᒃᖠᕐᒥ. 
ᐱᐊᓚᐃᕙᓪᓕᐊᓕᖅᑐᑎᒃ, ᓇᐃᒻᒪᑦ ᐃᓄᖕᒥᒃ. 

ᐅᓂᒃᑳᖅᑎ 2: ᐊᒪᕈᐃᑦ ᓯᕗᓕᖅᑎᖓᑦ ᐅᔾᔨᕈᓱᒃᐳᖅ ᐊᒥᕐᒥᑦ ᐅᔭᕋᐅᑉ ᖄᖓᓃᑦᑐᒥᒃ ᓄᖅᑲᖅᑐᓂᓗ 
ᖃᐅᔨᓴᖅᑐᓂ. 
ᐅᓂᒃᑳᖅᑎ 1: ᓯᕗᓕᖅᑎ ᐊᒪᕈᖅ ᐅᓚᕕᑕᐅᖕᒪᑦ, ᐊᖓᔪᒃᖠᖅ ᐱᒋᐊᕈᓐᓇᖅᓯᓪᓗᓂ. ᓂᐸᐃᑦᑐᓂ, 
ᓇᖏᖅᓯᕗᖅ ᐱᑎᒃᓯᓂᓗ ᐱᒋᐊᑐᐃᓐᓇᕆᐊᖃᓕᖅᑎᑉᐹ.

ᐊᖓᔪᒃᖠᖅ: ᐄ, ᐊᒪᕉᖅ, ᓇᓂᕙᕐᒪ, ᑭᓯᐊᓂ ᖃᕐᔪᕐᒪ ᓇᓂᓛᑎᑦ.

ᐅᓂᒃᑳᖅᑎ 2: ᐃᓄ ᑎᐱᒃᑭᐅᕗᖅ. ᓯᕗᓕᖅᑎ ᐊᒪᕈᖅ ᖃᐅᔨᒪᕗᖅ ᐃᓅᑉ ᖃᓂᓐᓂᖓᓂᒃ. 
ᐃᓄᐊᕈᒪᒐᓗᐊᖅᑐᓂ, ᐊᒪᕈᖅ ᒥᐊᒡᒎᖅᐳᖅ. ᓂᐱᖓ ᑐᓴᖅᓴᐅᕗᖅ ᑖᖅᑐᒃᑯᑦ, ᖃᐅᔨᒃᑲᐃᓪᓗᓂ ᐊᖑᓂᖅ 
ᐱᐊᓂᖕᓂᐊᓕᕐᒪᑦ. 

ᐅᓂᒃᑳᖅᑎ 1: ᐊᒪᕈᐃ ᒥᐊᒡᒎᕐᓂᖏᑦ ᑐᓴᖅᓴᐅᕗᑦ ᓄᓇᒃᑯᑦ...ᐊᓯᕙᖅᑎᐅᑉ ᖃᕐᔪᖓ ᑐᕌᖅᑎᑉᐳᖅ 
ᑐᕌᕐᓂᐊᖅᑕᖓᓄᑦ.

ᐅᓂᒃᑳᖅᑎ 2: ᐊᒪᕈᐃᑦ ᑎᑭᒻᒪᑕ ᓯᕗᓕᖅᑎᖓᓄᑦ ᐋᓐᓂᖅᓯᒪᔪᒧᑦ, ᐊᓯᕙᖅᑎ ᐅᔭᕋᓱᒡᔪᖕᒧᑦ ᐃᔨᖅᐳᖅ. 
ᐊᒪᕈᖅ ᑐᖁᖓᔪᖅ ᓯᑐᕗᖅ ᐅᔭᕋᓱᒡᔪᖕᒥᑦ. 

ᐅᓂᒃᑳᖅᑎ 1: ᐊᕐᓇᖅᑯᐊᒃᓵᑉ ᐅᖃᐅᓯᖏᑦ ᓱᓕᕗᑦ. ᐊᒪᕈᐃᑦ ᐃᓱᒪᔪᓐᓃᖅᐳᑦ ᐊᖑᓇᓱᐊᕐᓂᕐᒥᒃ 
ᓯᕗᓕᖅᑎᖓᓄᐊᖅᑐᑎᒡᓗ, ᐸᕐᓚᔪᑦ ᓂᕿᑦᓴᑦᑎᐊᕙᐅᓂᖅᐹᒧᑦ.

ᐅᓂᒃᑳᖅᑎ 2: ᐹᓂᕆᔭᖓᓗ ᓂᕿᒨᔪᓐᓃᖅᑐᖅ. ᐊᒪᕈᐃᑦ ᓯᕗᓕᖅᑎᐅᔪᓐᓇᖅᑐᒋᓪᓗᑎᒃ, ᐊᒪᕈᖕᓄᑦ 
ᓯᕗᓕᖅᑎᕈᕋᓱᐊᖅᐳᑦ. ᓇᓗᓕᐅᖅᑲᓂᖏᓐᓂᒃ ᐊᒪᕈᐃᑦ, ᐊᖓᔪᒃᖠᖅ ᑐᐊᕕᖅᑐᓂ ᐊᖏᕐᕋᖅᐸᓪᓕᐊᕗᖅ.

     ᐱᙳᐊᒐᖅ 9
ᐅᓂᒃᑳᖅᑎ 1: ᐊᓯᕙᖅᑎ ᐊᐅᓪᓛᖅᑎᓪᓗᒍ, ᐃᒃᑮᕐᓇᖅᓯᕙᓪᓕᐊᑐᐃᓐᓇᖅᑐᖅ, ᖃᓐᓂᓕᖅᐸᓪᓕᐊᓪᓗᓂᓗ. 
ᐊᓐᓇᐅᒪᔪᖅ ᐊᖓᔪᒃᖠᖅ ᑕᑯᑦᑎᐊᕈᓐᓇᕋᓂ, ᑲᔪᓯᑐᐃᓐᓇᖅᐳᖅ.

ᐅᓂᒃᑳᖅᑎ 2: ᐊᓄᕆᒧᑦ ᐊᐳᑎᒧᓪᓗ ᕿᕿᑎᕋᓗᐊᖅᑐᓂ. ᑭᓯᐊᓂ ᑲᔪᓯᑐᐃᓐᓇᖅᐳᖅ. 

ᐊᖓᔪᒃᖠᖅ: “ᓇᒦᑉᐳᖓ? ᐊᒥᓱᓂᒃ ᐅᓪᓗᓂᒃ ᐊᐅᓪᓛᖅᑑᔮᓕᖅᑐᖓ, ᑕᐃᒪᐃᒍᓐᓇᙱᒃᑲᓗᐊᕐᒪᑦ. 
ᓂᕆᓚᐅᖏᑦᑐᖓ ᐅᓪᓗᓂᒃ ᐊᒥᓱᓂᒃ ᐅᕝᕙᓘᓐᓃᑦ ᑕᖅᑲᐃᖅᓯᓚᐅᕐᓇᖓ ᑕᐃᒪᙵᑦ 
ᐊᖏᕐᕋᒻᓃᑦᑐᓐᓃᓚᐅᕋᒪ, ᓱᓕ ᑕᖃᙱᓚᖓ. ᓴᒡᒍ ᐱᓯᒪᓚᐅᙱᒃᑯᒃᑯ ᐅᓇ ᑕᒻᒪᖅᓯᒪᓕᕋᔭᖅᑐᖓ...ᖁᔭᓐᓇᒦᒃ 
ᐊᕐᓇᖅᑯᐊᒃᓵᖅ!

ᐅᖃᓕᒫᒐᖅ ᑕᑯᓐᓇᒐᖃᕐᕕᖕᓅᖕᒐᔪᖅ (ᑲᔪᓯᔪᖅ)



ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 2 • ᑐᓂᐅᖅᑲᒐᖅ 5   
ᒪᒃᐱᖅᑐᒐᖅ 7 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᑐᓂᐅᖅᑲᒐᖅ 5

ᐅᓂᒃᑳᖅᑎ 1: ᐊᐅᓪᓛᕌᓂᒃᓯᒪᓕᖅᑎᓪᓗᒍ ᑖᖅᑐᒃᑯᑦ ᐱᖅᑐᒥᓪᓗ, ᐊᖓᔪᒃᖠᐅᑉ ᐃᓕᑕᕆᓕᑕᐃᓐᓇᖅᐸᐅᒃ 
ᓄᓇ, ᓇᓂᓪᓗᓂᐅᒡᓗ ᓄᓇᒋᔭᖓ.

ᐊᖓᔪᒃᖠᖅ: ᐊᖏᕐᕋᖅ.

ᐅᓂᒃᑳᖅᑎ 2: ᓄᓕᐊᖓ ᖁᕕᐊᓱᒃᑐᖅ ᑕᑯᒐᒥᐅᒃ ᐅᐸᒃᐹ. ᐊᓯᕙᖅᑎ ᐅᓂᒃᑳᓕᖅᐳᖅ 
ᖃᓄᐃᓕᐅᕐᓂᕆᓚᐅᖅᑕᖓᓂᒃ ᐊᔪᕐᓇᖅᑐᒃᑰᖅᑐᓂ ᐃᓚᐃᕐᓂᕐᒥᓂᒡᓗ. 

ᐅᓂᒃᑳᖅᑎ 1: ᖁᕕᐊᓱᒃᑲᓗᐊᖅᑐᓂ ᐊᖏᕐᕋᖅᓯᒪᓕᕐᓂᖓᓂᒃ, ᓄᓕᐊᖓ ᐃᓱᒫᓗᒃᐳᖅ. ᑲᒪᓇᖅᐳᖅ, ᐅᐃᖓ 
ᐊᓐᓄᕋᐃᔭᓚᐅᖏᒻᒪᑦ ᐃᒡᒑᐃᓚᐅᕐᓇᓂᓗ. 

ᓄᓕᐊᖅ: ᐅᐃᒃ…ᐃᒡᒑᒃᑭᒃ ᐲᓚᐅᒃᑭᒃ! ᓯᓂᒡᓗᑎᑦ ᐊᑐᕈᒪᖖᒋᑖᒃᑭᒃ.”

ᐊᖓᔪᒃᖠᖅ: ᓄᓕᐊᒃ, ᐊᑯᓂᐊᓗᒃ ᐊᐅᓪᓛᖅᓯᒪᒐᒪ ᓯᓂᒋᐊᖃᖅᑐᖓ. ᐃᓱᒫᓗᒋᖏᓪᓗᒋᒃ ᐃᒡᒑᒃᑲᒃ. 
ᐊᑐᕈᒪᔮᒃᑲ.

ᓄᓕᐊᖅ: ᖃᓄᐃᒻᒪᑦ ᐅᓇ ᑲᒪᓇᖅᑐᐊᓘᕙ? ᐅᓂᒃᑳᖓᓗ ᐅᒃᐱᕐᓇᕋᓂ. ᓯᓂᓕᖅᐸᑦ, ᐃᒡᒑᐃᕐᓂᐊᓕᖅᑕᕋ.

ᐅᓂᒃᑳᖅᑎ 2: ᖃᐅᔨᒐᒥ ᓯᓂᓕᖅᑐᖅ, ᓂᐸᐃᑦᑐᓂ ᐅᐃᖓᓄᐊᖅᐳᖅ, ᐲᖅᑐᒋᒃ ᐃᒡᒑᖏᒃ. 

ᐅᓂᒃᑳᖅᑎ 1: ᖁᐊᖅᓵᖅᐳᖅ, ᑕᑯᒐᒥᐅᒃ ᐃᔨᖃᕐᕕᖏᒃ ᐃᔨᑕᖃᖏᑦᑑᒃ. ᖃᒡᓕᓪᓗᓂ ᑕᑯᒋᐊᒃᑲᓐᓂᖅᐳᖅ, 
ᑕᑯᔪᓐᓇᖅᐳᖅ ᖁᐱᕐᕈᓂᒃ ᐆᒪᔪᓂᒃ ᓂᐊᖁᐊᑕ ᐃᓗᐊᓂ. ᓂᕆᔪᑦ ᐅᐃᖓᓂᒃ.

ᓄᓕᐊᖅ: ᐋᒃᑲ!

ᐅᓂᒃᑳᖅᑎ 2: ᐊᖓᔪᒃᖠᖅ ᓯᓚᑐᔫᓚᐅᖅᐳᖅ ᐊᔪᖏᑦᑐᓂᓗ. ᐊᖏᕐᕋᕈᒪᓂᖓ ᑲᔪᓰᓐᓇᓚᐅᖅᐳᖅ 
ᐅᑎᕈᓐᓇᖅᓯᓪᓗᓂᓗ . ᑭᓯᐊᓂ, ᓇᒥᑭᐊᖅ ᓯᑯᒥ, ᓄᑲᕇᒃ ᐊᐅᓪᓛᖅᑎᓪᓗᒋᑦ ᐃᒃᑮᕐᓇᖅᑐᒥ ᑳᒃᖢᑎᒡᓗ, 
ᐃᑳᕐᓂᖅᐴᒃ ᑕᕐᓃᑦ ᓄᓇᖓᓄᑦ....ᑕᒪᒃᑭᒃ ᓄᑲᕇᒃ ᕿᒪᕉᑎᑦᑎᐊᕐᓂᖖᒋᓛᒃ. 

ᐅᖃᓕᒫᒐᖅ ᑕᑯᓐᓇᒐᖃᕐᕕᖕᓅᖕᒐᔪᖅ (ᑲᔪᓯᔪᖅ)
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THE COUNTRY OF WOLVES: READERS’ THEATRE SCRIPT

Assign each group member to a character from the book. Get to know your character and determine the 
staging of your skit. Decide if your group will use props or sound effects throughout the presentation. When 
each group is ready, you will be asked to perform your piece of readers’ theatre for the class.

Characters

Narrator 1:       Younger Brother:
 
Narrator 2:       Old Woman:
 
Older Brother:       Wolves/Wife:

Scene 1
Narrator 1: This book shares a story that has been passed on from storyteller to storyteller for countless 
generations across the Arctic. To some this is a sacred story, as are all traditional stories to those who know 
their value. Remember that stories link people to their ancestors and to the land. The ancient tales tell of 
magical events that happened before the modern world invaded the hidden places. 

Narrator 2: To many visitors, the Arctic seems like an empty and desolate place. However, to the Inuit whose 
talents and knowledge allowed them to survive in the North, the landscape was alive, filled with spirits, 
history, and stories.
 
Narrator 1: In the winter, our land is a place of ice, snow, wind, and darkness. Eventually the spring arrives 
with its warm wind and longer days.
 
Narrator 2: It is in the spring that the wind and tides pull the sea ice apart and free the ocean of its bindings. It 
is at this time of the year that our story takes place.

Scene 2
Narrator 1: Once, long ago, two brothers travelled far out onto the sea ice to hunt for seal. It was early spring 
and the days were dominated by darkness and privation, as food supplies had run low. Desperate to feed 
their families, the two brothers had travelled for many days on the frozen landscape through the dark and 
cold.

Narrator 2: While they were hunting, the ice they were on broke free and drifted out to sea. Helpless, these 
two brothers floated out to sea on the broken ice.

Younger Brother: Brother, what is going to happen to us?

Older Brother: I will find a way home. Little brother, stay close. There is a strange fog rolling in.

Readers’ Theatre
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Younger Brother: It seems like we have been drifting forever.

Narrator 1: And there in the darkness they huddled together…adrift and at the mercy of forces far greater 
than them.

Scene 3
Narrator 2: Eventually they found themselves on the beach of an unfamiliar land…

Older Brother: I don’t recognize this place. Even the night sky seems unusual.

Younger Brother: How are we going to find our way home?

Older Brother: I don’t know.

Narrator 1: They walked in this strange land for what seemed like days, and yet the morning sun never 
appeared on the horizon.

Narrator 2: Finally, as they crested a large hill, they saw a faint glow in the distance. They had found a 
village.

Younger Brother: A village! There must be someone here that can help us.

Older Brother: Maybe.

Narrator 1: They decided to split up and look for someone to help them.

Younger Brother: There’s singing and drumming coming from the large iglu. Maybe someone there can help 
us!

Narrator 2: The younger brother went to seek help at the communal iglu while the older brother walked 
toward a small dwelling at the edge of the village that looked strangely inviting.

Narrator 1: As the younger brother approached the large communal iglu, the sounds of singing, drumming, 
and merriment filled the air.

Narrator 2: But there were also other sounds…

Wolves: GRRRRRRRRRRRRRRRRRRRRRRRRRRRR!

Younger Brother: What is making those strange noises? It sounds like a pack of dogs or…

Readers’ Theatre (continued)



The Country of Wolves Graphic Novel Study • Lesson 2 • Handout 5 • Page 3 of 7

Handout 5

Scene 4
Narrator 2: Meanwhile, at the edge of the village...

Older Brother: I can see the glow of a qulliq coming from the little iglu. This is unusually small. Who would live 
in such a dwelling?

Narrator 1: As he entered the dwelling, the older brother noticed the musky smell of wet fur. As he crawled 
further he saw a wolverine pelt hanging from the ceiling on a hook, as if it were a jacket or an item of 
clothing.

Older Brother: What is that smell? Wet fur?

Narrator 2: Inside, a little woman was sitting by a qulliq, tending the flame. She sniffed the air and looked 
directly at the brother. She seemed confused.

Narrator 1: The low ceiling prevented him from standing upright, so he crawled over to his hostess. As he 
neared the woman, he noticed her strange appearance. She was squat and short, with a mouth full of 
pointed teeth.

Old Woman: What’s this? A man? A HU–MAN? How did you come to this place? Come in quickly and speak 
quietly… This is not a safe place. HU–MAN, how did you get here? Do you know where you are?
This is the Country of Wolves; this land has never been safe for your kind. What path brought you here?

Narrator 2: The brother quickly explained what had happened and told the old woman that his brother had 
gone to the communal iglu to ask for help.

Narrator 1: The strange woman became silent. The flames of the qulliq flickered shadows across her ancient 
face. In this light she appeared savage, lupine, inhuman. Finally she spoke.

Old Woman: It is too late for your brother. He cannot be saved. Now you must try to save yourself…if there is 
enough time.

Scene 5
Narrator 2: Back at the communal iglu…

Narrator 1: As the younger brother crawled through the entrance tunnel, he could see the shadows of the 
people dancing and singing in celebration.

Younger Brother: Hello? I’m lost and… UMMMM… Hello?

Narrator 2: The singing died out and the drumming stopped. All attention turned to the young stranger.

Readers’ Theatre (continued)
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Younger Brother: What… Stay back!

Wolves: HUU-MAN!! GRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRRR!

Narrator 1: As the qulliq’s flame exposed the faces of the inhabitants, the young brother could see that these 
beings were not human. These beings were the amaqqut inuruuqqajut—wolves in human form!

Narrator 2: Without hesitation, they pounced on the young brother, tearing at his clothes and his flesh.

Wolves: HUU-MAAAN!!!!

Narrator 1: He screamed for help, but his calls were drowned out by the frenzied growls of the pack.

Narrator 2: Soon there would be nothing left of the unfortunate brother but bones and gristle.

Scene 6
Older Brother: I am so sorry, little brother. I am so sorry…

Old Woman: Stay put, hunter! Mourn your brother’s death in silence. Wait for the screams to stop and the 
sounds of drumming to begin again… Then you might have a chance to get away…

Narrator 1: As the sounds of the feast subsided, and the drumming and singing could be heard once more, 
the strange little woman told the older brother that there was nothing she could do to assist in his escape. 
Still, he was grateful to her.

Older Brother: Here is my snow knife. Take it as a gift for your kindness.

Narrator 2: She held this knife and stared at it for a moment, surprised by the offering.

Old Woman: Wait… Perhaps I can help you. Take my sagguut. If you are lost, stand it up on the snow and it 
will lean in the direction of your home. But, leave now, as the wolf folk will soon catch your scent. Once they 
do, they will begin hunting you.

Narrator 1: The strange woman paused to consider her next words carefully.

Old Woman: There is something else you should know… These beings can shift to their true forms—wolves! 
And in this form, they can travel quickly. You will never be able to outrun them. Watch the horizon. When you 
see them, you will need to prepare to fight them. Kill the leader if you can. This is your only chance. With the 
leader gone they will fight amongst themselves.

Readers’ Theatre (continued)
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Scene 7
Narrator 2: The surviving brother left the strange woman’s iglu. The night was dark and he could hear the 
frenzied howls and savage barks from the communal iglu.

Narrator 1: He rushed from the village, taking care not to make a sound. When he was some distance from 
the village, the surviving brother placed the sagguut into the snow.

Narrator 2: Just as the old woman had promised, the sagguut leaned noticeably in one direction.
 
Older Brother: The sagguut works. Thank you, Old Woman!

Narrator 1: Back at the village, the camp leader noticed a smell in the camp.

Wolves: What is this? What is that smell? HU-MAN! Another has strayed into our territory!

Narrator 2: The leader howled to alert the pack. Then he began to track the man’s scent, not waiting for the 
others. He knew they would follow.

Narrator 1: As he travelled, he shape-shifted into a huge, dark wolf.

Narrator 2: Upon hearing their leader’s call, the others climbed out of their dwellings.

Narrator 1: As they rushed over the snow, these beings released their human shapes, as one might shake off 
a jacket. Without missing a single step, their bodies quickly re-formed into their true shapes—those of wolves!

Wolves: HUU-MAN!

Narrator 2: The older brother had reached the top of a large hill when he first heard the wolves howling.

Older Brother: Almost at the top. Just a little farther… They are coming! I need more time to think. I cannot 
outrun them…

Narrator 1: From this high vantage point, he looked across the land to the horizon. There he saw them. The 
wolves appeared as shadows, shifting and sliding across the distant hills.

Narrator 2: He knew that he would have to face his pursuers. He could not outpace these wolves, nor could 
he hide from them in their own territory.

Narrator 1: They were approaching quickly… The brother knew the wolves would be upon him soon…

Older Brother: These rocks give me an idea… This could be my only chance.

Readers’ Theatre (continued)
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Narrator 2: The hunter cut a piece of his jacket and laid it on an outcropping a short distance from some 
boulders. Then he chose a hiding place behind the largest rock. Once hidden, he readied his bow and tried 
to slow his breathing.

Scene 8
Narrator 1: After a while, he saw the pack crest the nearest hill. They were coming for him. Their pace slowed, 
sensing the human’s presence.

Narrator 2: The leader noticed the piece of fur placed on the rock and stopped to investigate.

Narrator 1: With the lead wolf distracted, the eldest brother seized his chance.
Silently, he stood up and drew his bow.

Older Brother: Yes, wolf, you have found me, but let my arrow find you.

Narrator 2: The human scent was strong. The lead wolf knew the hunter was close.
Anticipating the kill, the leader howled. The sound cut through the dark, letting all know that the hunt would 
soon be over.

Narrator 1: The wolf’s howl echoed across the tundra…as the hunter’s arrow found its mark.

Narrator 2: With the pack focused on their wounded leader, the hunter slid back behind the boulder. The 
dead wolf slid off the rock outcropping onto the ground. And there it lay, still and lifeless.

Narrator 1: The old woman’s words proved true. The wolves abandoned any thought of the hunt and 
pounced on their fallen leader, each wrestling for the choicest piece of meat.

Narrator 2: And soon the fighting was no longer about the food. Each wolf believed himself capable and 
deserving of leadership, and tried to claim the position. Taking advantage of the pack’s confusion, the 
brother quickly headed off toward his home.

Scene 9
Narrator 1: As the hunter travelled, the cold winds became stronger, and snow began to fall. The surviving 
brother could barely see his way through the blizzard, but on he pushed.

Narrator 2: The wind and driving snow burned as they blew across his exposed skin. But still, he pushed on.

Older Brother: Where am I? It feels like I’ve been travelling for days, but this cannot be. I’ve had no food or 
rest since we left home, and yet I am not tired. Without this sagguut I would be lost… Thank you, Old Woman!

Narrator 1: After travelling through darkness and winter storms, the eldest brother finally recognized the 
landscape, and eventually found his camp.

Readers’ Theatre (continued)
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Older Brother: Home.

Narrator 2: His relieved wife ran out to meet him. The hunter shared his story of hardship and loss.

Narrator 1: Although grateful for his return, his wife was concerned. Strangely, her husband refused to 
remove his clothing or his snow goggles.

Wife: Husband…take off your snow goggles! Surely you don’t want to sleep with them on.

Older Brother: Wife, my trip has been long and I need to sleep. Don’t trouble yourself with my goggles. I wish 
to leave them on.

Wife: Why is he acting so strangely? And his story is hard to believe. When he falls asleep, I will remove the 
goggles myself.

Narrator 2: When she was sure that he was asleep, she crept over to her husband and gently slid the goggles 
off his face.

Narrator 1: To her horror, she saw that where his eyes should have been, there were only empty sockets. As 
she looked closer, she could see insects living inside his skull. They were feeding on her husband.

Wife: NOOOOOOOOO!!!!

Narrator 2: The oldest brother had been wise and cunning. His desire to see his home had given him strength 
to find his way back. However, somewhere on the ice, as these brothers were ravaged by cold and hunger, 
they crossed over into the land of the spirits… And neither brother had truly escaped.
 

Readers’ Theatre (continued)



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 6

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 2 • ᑐᓂᐅᖅᑲᒐᖅ 6 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᐊᕙᑎᙳᐊᖓ ᐅᓂᒃᑳᓕᐊᖑᔫᑦ
ᓂᕈᐊᖅᓯᒋᑦ ᑕᓪᓕᒪᓂ ᐱᒻᒪᕆᐅᒋᓛᕐᓂᒃ ᐅᓂᒃᑳᕐᒥ. ᓱᔭᐅᔪᖖᒍᐊᑦ ᑖᒃᑯᐊ ᑎᑎᖅᑐᒐᒃᑭᑦ ᑎᑎᕋᕐᕕᒃᑯᑦ ᐊᑖᓂ. 
ᐊᔾᔨᖖᒍᐊᑦ ᑕᑯᒃᓴᐅᑎᑦᑎᒐᔭᖖᒍᐊᖅᐳᑦ ᖃᓄᐃᑉᐸᓪᓕᐊᖖᒍᐊᕐᓂᖏᓐᓂᒃ ᐅᓂᒃᑳᕐᒥ.
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Panel Storytelling
Choose the five most important events in the plot. Draw a picture of each event in the panels below. The 
images should show the progression of the story.



LEARNING ACTIVITIES

50 The County of Wolves   |   Graphic Novel StudyLesson 3: Inuit Traditional Beliefs, 
Shamanism, and the Environment

LESSON 3: INUIT TRADITIONAL BELIEFS, SHAMANISM, AND THE ENVIRONMENT

Lesson 3: Inuit Traditional Beliefs, Shamanism, 
and the Environment
OBJECTIVES
In this lesson, students will work to achieve the following 
objectives:

 • Complete an activity exploring Inuit traditional 
beliefs, focusing specifically on shamanism and 
the soul.

 • Explore the environment by participating in an 
activity on the history of nuna (land) and sila (sky) 
and how they affect the students’ daily activities.

 • Participate in an interview activity to learn more 
about the three topics of study from elders in the 
community.

 • Reflect on their learning through independent 
journal writing.

READING
 • The Country of Wolves, retold by Neil Christopher
 • Handout 3: The Migration of the Soul
 • Handout 5: Learning to Observe

HANDOUTS
 • Handout 1: Review Questions
 • Handout 2: What Is a Soul?
 • Handout 3: The Migration of the Soul
 • Handout 4: Reflective Response
 • Handout 5: Learning to Observe
 • Handout 6: Sila and Nuna
 • Handout 7: Interview
 • Handout 8: Journal Response

MATERIALS
Board or chart paper

Activity 3.1: Review Questions

 • Review what has been learned so far in the 
graphic novel study through an active class 
discussion.

 • Distribute Handout 1: Review Questions to the 
students. This handout has the review questions 
listed below to guide the discussion. Ask 
volunteers to read each question and discuss the 
answers as a class.

 o What have you learned about Inuit traditional 
beliefs so far in the graphic novel study?

 o How does the story of The Country of Wolves 
reflect Inuit traditional beliefs?

 o What have you learned about shamanism so 
far in the graphic novel study? What would 
you like to learn about shamanism?

 o What have you learned about the Arctic 
environment so far in the graphic novel 
study?

 o How did the weather result in the two 
brothers getting lost?

 o Describe the setting of the story.
 o Describe the older brother in three words. 
 o Describe the younger brother in three words.
 o What are the main events of the story?
 o Have any of the topics in this graphic novel 

study interested you and inspired you to find 
out more about them?

 • Before ending the discussion, allow the students 
to ask any outstanding questions.
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Activity 3.2: Inuit Traditional Beliefs: The Soul

 • Ask the students if they know of any Inuit 
traditional beliefs, such as beliefs concerning 
shamanism and the soul.

 • Ask the students to give examples of Inuit 
traditional beliefs and record them on the board 
or chart paper. Go through each example and 
discuss whether these beliefs are still followed in 
their community.

 • Distribute Handout 2: What Is a Soul? to each of 
the students. Ask the students to fill in the first row 
of the chart, recording their beliefs about the soul 
of a human being.

 • Ask the students to share their answers and 
record them on the board or chart paper.

 • Tell the students to fill in the second row of the 
chart, recording their classmates’ beliefs.

 • Ask the students if they know of any beliefs 
traditional Inuit had about the soul of a human 
being. Record their answers on the board or chart 
paper.

 • Distribute Handout 3: The Migration of the Soul 
and tell the students they are going to read an 
Inuit traditional story about the migration of the 
soul.

 • Begin reading and ask for volunteers to take turns 
reading.

 • When the reading is complete, ask the students 
to complete the handout. When they are finished, 
ask them to comment on the story and how it 
compares to their personal beliefs about the soul.

Activity 3.3: Introduction to Shamanism

 • As a class, brainstorm religions that are practised 
throughout the world today. List them on the 
board or chart paper.

 • Tell the students that currently about 80 percent 
of Inuit living in Nunavut are Christians. Before the 
early 1900s, most Inuit had never been exposed to 
Christianity.

 • Ask the students what they know about Inuit 
traditional beliefs and record their answers on the 
board or chart paper.

 • Tell the students that according to Knud 
Rasmussen (a Danish Arctic explorer and the 
first European to cross the Northwest Passage by 
dogsled), the traditional Inuit belief system was 
based on the power and abilities of the shaman, 
or angatkut. Shamans could cure the sick, prevent 
storms and bad weather, attack and kill evil 
spirits, and acquire animals for hunting. People 
depended greatly on animals for food, shelter, 
and clothing, so keeping good relations with the 
world of the animal spirits was very important.

 • Remind the students about the woman from the 
previous reading, “The Migration of the Soul.” Ask 
the students:

 o Do you think the woman was a shaman? 
Explain.

 o How does that story incorporate Inuit 
traditional beliefs?

 • Distribute Handout 4: Reflective Response 
and explain to the students that they are going 
to answer the question on the handout in full 
sentences.

 • When they are finished, bring them together and 
discuss their responses as a class.
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Activity 3.4: The Environment: Nuna (land) and 
Sila (sky)

 • Distribute Handout 5: Learning to Observe. 
Divide the class into groups of three or four and 
ask them to read the article together, with each 
group member taking turns reading a section of 
text.

 • When the students are finished, bring them 
together and hold a class discussion about the 
reading. Ask the students why the sky was so 
important to Inuit, and for the meaning of the 
word “sila.”

 • Ask the class to discuss the role of the sky and 
land in their daily lives.

 • Distribute Handout 6: Sila and Nuna and tell the 
students that for the next week they are going to 
pay particular attention to the sky and land and 
how the sky and land affect their lives. Each day 
during class, students will use the handout to 
record their observations about the features of 
the sky—its colour, composition, and so on—and 
the land, and discuss whether those features 
affect their daily lives, and if so, in what ways.

Extension Activity

 
Ask the students to find out if anyone in the community 
keeps a weather journal. If they find someone, maybe 
that person can bring it in to share with the class.

Activity 3.5: Interview

 • Tell the students that for this activity they 
will connect what they are learning to their 
community by interviewing an elder.

 • Distribute Handout 7: Interview.
 • Students will interview an elder in their  

community. Using the questions on the 
handout, students will interview the elder on the 
three topics of study: Inuit Traditional Beliefs, 
Shamanism, and the Inuit Traditional Relationship 
to the Environment.

 • As a class, discuss possible interview candidates 
and ask students to choose who they would like 
to interview. 

Note: If some students are unable to interview an elder 
in the community, consider inviting an elder to speak to 
the class. 

 • Discuss the best way to contact the elder and 
brainstorm how to conduct the interview.

 • Students should record their interview by:
 o Making a video recording of the interview 

with a smartphone, tablet, or camera.
 o Making an audio recording of the interview 

with a voice recorder.
 o Video chatting and writing point-form 

notes of the interviewee’s responses on the 
handout.

 o Talking on the phone and recording  
point-form notes of the interviewee’s 
responses on the handout.

 o Talking in person and recording point-form 
notes of the interviewee’s responses on the 
handout.

 • Tell the students to come prepared to discuss 
their interviews in small groups and reflect on 
the interview experience and what they learned 
about the three topics of study
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Activity 3.6: Journal Response

 • Distribute Handout 8: Journal Response to the 
students.

 • On the handout, students will write a journal 
entry on the following reflection topic:

 o The Country of Wolves describes a landscape 
made up of spirits and history. Describe this 
world using evidence from the story. In your 
response, use examples of the three topics of 
study: Inuit Traditional Beliefs, Shamanism, 
and the Inuit Traditional Relationship to the 
Environment.

 • Tell the students that they will be writing their 
reflections in stages. Ask them to begin by writing 
point-form notes on their thoughts and ideas 
about the topic. Allow them to think freely at this 
time and avoid self-editing.

 • When they have completed their point-form 
notes, discuss the main ideas as a class. Ask the 
students to identify and circle some of the main 
ideas from their point-form notes.

 • Tell the students to write a one-page reflection 
using their main ideas.

 • When the reflections are finished, encourage the 
students to share their thoughts with the class.



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 1

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 3 • ᑐᓂᐅᖅᑲᒐᖅ 1 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᐅᑎᕐᕕᖃᑲᐃᓐᓇᕐᓂᕐᒧᑦ ᐊᐱᖅᑯᑏᑦ
1. ᖃᓄᖅ ᐃᓕᑦᑎᕕᑦ ᐃᓄᐃᑦ ᐅᒃᐱᕈᓲᓯᑐᖃᖏᓐᓂᒃ ᒫᓐᓇᒧᑦ ᐃᓕᓐᓂᐊᖅᑕᕐᓂᑦ? 

2. ᖃᓄᖅ ᐅᓂᒃᑳᖅ ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᓴᖅᑭᔮᖅᑎᑦᑎᕙ ᐃᓄᐃᑦ ᐅᒃᐱᕈᓲᑎᑐᖃᖏᓐᓂᒃ? 

3. ᖃᓄᖅ ᐃᓕᑦᑎᕕᑦ ᐊᖓᒃᑯᐃᑦ ᒥᒃᓵᓄᑦ ᒫᓐᓇᒧᑦ ᐃᓕᓐᓂᐊᖅᑕᕐᓂᑦ? ᖃᓄᖅ ᐃᓕᑦᑎᔪᒪᕕᑦ ᐊᖓᒃᑯᐃᑦ 
ᒥᒃᓵᓄᑦ? 

4. ᖃᓄᖅ ᐃᓕᑦᑎᕕᑦ ᐅᑭᐅᖅᑕᖅᑐᑉ ᐊᕙᑎᐊᑕ ᒥᒃᓵᓄᑦ ᐃᓕᓐᓂᐊᖅᑕᕐᓂᑦ? 

5. ᖃᓄᖅ ᓯᓚ ᐱᔾᔪᑕᐅᓚᐅᖅᐸᑦ ᓄᑲᕇᒃ ᐊᓯᐅᒻᒪᑎᒃ? 

6. ᐅᓂᒃᑳᕆᒍᒃ ᐅᓂᒃᑳᕐᒥ ᖃᓄᐃᑦᑑᖖᒍᐊᓚᐅᕐᒪᖔᑦ. 

7. ᐊᖓᔪᒃᖠᖅ ᐅᓂᒃᑲᐅᓯᕆᒍᒃ ᐅᖃᐅᓯᕐᓄᑦ ᐱᖓᓱᓄᑦ. 

8. ᓄᑲᖅᖠᖅ ᐅᓂᒃᑲᐅᓯᕆᒍᒃ ᐅᖃᐅᓯᕐᓄᑦ ᐱᖓᓱᓄᑦ. 

9. ᖃᓄᐃᓕᓪᓗᐊᑕᖖᒍᐊᖅᑐᖃᓚᐅᖅᐸ ᐅᓂᒃᑳᒥ? 

10. ᐱᔾᔪᑕᐅᔪᑦ ᐅᓂᒃᑳᒥ ᑕᕝᕙᓂ ᐃᓕᓐᓂᐊᖅᑕᕐᓂ ᑐᓴᕆᐊᒃᑲᓐᓂᕈᒥᓇᕆᕕᒋᑦ?
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Name: Handout 1

Review Questions
1. What have you learned about Inuit traditional beliefs so far in the graphic novel study? 

2. How does the story of The Country of Wolves reflect Inuit traditional beliefs? 

3. What have you learned about shamanism so far in the graphic novel study? What would you like to learn 
about shamanism? 

4. What have you learned about the Arctic environment so far in the graphic novel study? 

5. How did the weather result in the two brothers getting lost? 

6. Describe the setting of the story. 

7. Describe the older brother in three words. 

8. Describe the younger brother in three words. 

9. What are the main events of the story? 

10. Have any of the topics in this graphic novel study interested you and inspired you to find out more about 
them?  
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ᒪᒃᐱᖅᑐᒐᖅ 1 ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᑭᓲᕙ ᑕᕐᓂᖅ?
ᐃᓱᒪᒋᔭᒃᑲ

ᐃᓱᒪᒋᔭᐅᔪᑦ ᐃᓕᓐᓂᐊᖃᑎᖕᓄᑦ

ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖓᑦ



Name: Handout 2
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What Is a Soul?
My thoughts

Thoughts of others in the class

Traditional Inuit understanding



ᑐᓂᐅᖅᑲᒐᖅ 3
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ᑕᕐᓂᐅᑉ ᐊᐅᓚᓂᖓ
ᑕᕐᓂᖅ

ᑖᓐᓇ ᐅᓂᒃᑳᓕᐊᖅ ᑭᕙᓪᓕᕐᒥᙶᖅᑐᖅ.
ᑕᐃᑉᓱᒪᓂ ᐊᕐᓇᖅᑯᐊᒃᓵᖃᓚᐅᖅᐳᖅ ᐃᓅᔪᓐᓃᕐᒪᑦ ᐃᓗᕕᖅᑕᐅᓪᓗᓂ, ᑐᓗᒐᕐᓗ ᑎᑭᑦᑐᓂ 
ᓂᕆᕙᓪᓕᐊᓕᖅᖢᓂᐅᒡᓗ ᐊᕐᓇᖅᑯᐊᒃᓵᖅ. ᑕᕐᓂᖓ ᑐᓗᒐᕐᒧᐊᖅᐳᖅ, ᑐᓗᒐᙳᖅᖢᓂᓗ. ᑐᓗᒐᖅ 
ᒪᓐᓂᒃᑖᖅᖢᓂ, ᑭᓯᐊᓂ ᐊᖑᑎᒥᒃ ᑎᑭᑦᑐᖃᖅᖢᓂ ᓯᖅᑯᖅᑎᑉᐹᓗ ᑐᓗᒐᖅ, ᐃᒡᓗᒥᓄᐊᖅᖢᓂᐅᒃ, ᕿᒻᒥᒧᓪᓗ 
ᑐᓂᕚ ᓂᕆᓂᐊᕐᒪᒍ.  

ᐊᕐᓇᐅᑉ ᑕᕐᓂᖓ ᕿᒻᒥᒧᐊᖅᐳᖅ. ᕿᒻᒥᖅ ᐃᓄᖕᓄᑦ ᐃᓯᖕᒥᒃᑕᐅᒑᖓᒥ, ᐋᓐᓂᐊᙳᐊᖅᐸᒃᖢᓂ 
ᕿᐊᙳᐊᖅᖢᓂᓗ, “ᒫ ᒫ ᒫ.” 

ᕿᒻᒥᖅ ᕿᒻᒥᐊᕐᔪᒃᑖᖅᖢᓂ. ᐅᕙᑦᓯᐊᕈᙳᕐᒪᑦ ᐊᒪᕈᕐᒥᒃ ᑎᑭᒃᑐᖃᖅᖢᓂ ᓂᕆᑉᓗᓂᐅᒃ ᕿᒻᒥᖅ. ᑕᐃᒫᒃ 
ᐊᕐᓇᐅᑉ ᑕᕐᓂᖓ ᐊᒪᕈᕐᒦᓕᖅᖢᓂ, ᐊᒻᒪᓗ ᐊᒪᕈᖅ ᐊᒪᕈᐊᕋᖅᑖᖅᖢᓂ. ᐊᒪᕈᖅ ᑳᒃᑐᐊᓘᓪᓗᓂ, ᑭᓯᐊᓂ 
ᓱᒃᑲᓕᔪᒥᒃ ᐸᖓᓕᒍᓐᓇᖅᐸᒐᓂ. ᐊᒪᕈᕐᓂᒃ ᒪᓕᒃᖢᓂ, ᑎᑭᐅᑎᓪᓗᓂᒋᓪᓗ ᑐᒃᑐᓯᒪᔪᑦ, ᖃᐅᔨᕗᖅ ᐊᒪᖅᑯᓂᒃ 
ᑐᒃᑐ ᓄᖑᑕᐅᓯᒪᓕᕇᖅᑐᖅ, ᓴᐅᓃᓐᓇᖏᑦ ᐊᒥᐊᒃᑰᓕᖅᑐᑦ.  

ᐊᒪᕈᖅ ᐊᐱᕆᕗᖅ, “ᓲᖅ ᐊᖑᒪᑎᔪᓐᓇᖖᒋᓚᖓ?” 

ᐊᒪᕈᕐᒥᒡᓗ ᐅᑐᖅᑲᐅᓂᖅᓴᒧᑦ ᐅᖃᐅᑎᔭᐅᕗᖅ, “ᑯᒃᑭᑎᒃ ᐃᖅᐸᕆᐊᖃᖅᑕᑎᑦ ᐸᖓᓕᒃᑎᓪᓗᑎᑦ, 
ᖃᓂᑦᑐᕋᐅᙱᓪᓗᒋᓪᓗ.” 

ᐊᒪᕈᖅ ᑕᐃᒪᓐᓇᐃᓕᐅᖅᐳᖅ, ᐊᒻᒪᓗ ᐸᖓᓕᒃᑲᓐᓂᓕᕋᒥ, ᐸᖓᓕᒃᑐᐊᓘᒐᒥ ᐊᓯᖏᑦ ᕿᒪᒃᐸᐃᑦ. ᑐᒃᑐᒥᒃ 
ᐱᑕᖅᐳᖅ ᓂᕆᑉᓗᓂᓗ ᓂᕆᔪᒪᓗᒃᑖᖅᑕᖏᓐᓂᒃ, ᐊᒪᕈᐃᑦ ᑎᑭᓇᓱᐊᖅᑎᓪᓗᒋᑦ ᓱᓕ. 

ᐊᒪᕈᖅ ᐱᑕᖅᑕᐅᕗᖅ ᐃᓄᖕᓄᑦ ᐅᕙᑦᓯᐊᕈᙳᕐᒪᑦ.  

ᐊᕐᓇᐅᑉ ᑕᕐᓂᖓ ᑐᒃᑐᒦᓕᓚᐅᖅᐳᖅ, ᓄᕐᕋᖅᑖᖅᖢᓂᓗ ᑐᒃᑐ. ᐅᑭᐅᙳᖅᐳᖅ, ᓄᓇ ᐊᐳᑎᖃᓕᖅᖢᓂ 
ᕿᕿᓯᒪᓕᖅᑐᓂᓗ.  

ᑐᒃᑐ ᐅᖃᖅᐳᖅ ᐊᓯᖏᓐᓄᑦ, “ᓲᖅ ᓂᕆᔭᒃᓴᒻᓂᒃ ᓇᓂᓯᔪᓐᓇᖖᒋᓚᖓ?” ᐅᖃᐅᑎᔭᐅᑉᓗᓂ ᐊᒡᒐᖁᔭᐅᑉᓗᓂ 
ᓄᓇᒧᑦ ᓯᕗᓪᓖᖏᓐᓄᑦ, ᓂᕐᓇᓂᒃ ᓇᓂᓯᓂᐊᕐᒪᑦ ᐊᑖᓂ. ᑐᒃᑑᑉ ᑐᒃᑑᖃᑎᓂ ᐱᐅᒋᖏᒻᒪᖏᑦ, ᐊᐅᓪᓚᖅᖢᓂ 
ᑐᕌᖅᖢᓂ ᓄᓇᒋᔭᐅᔪᒧᑦ, ᑕᑯᔭᐅᒐᒥ ᐱᑕᕆᔭᐅᑉᓗᓂ ᐊᖑᑎᒧᑦ.  

ᑕᕐᓂᖓ ᐊᐃᕕᕐᒧᙵᐅᕗᖅ, ᐊᐃᕕᐊᓛᖅᑖᖅᖢᓂᓗ. ᐊᐃᕕᖅ ᑳᓕᖅᖢᓂ ᐃᑎᔪᒧᓪᓗ ᐊᒻᒨᒪᔪᖅᓯᐅᖅᖢᓂ, 
ᑭᓯᐊᓂ ᐊᒻᒨᒪᔪᑦ ᐊᐃᑦᑕᕈᒪᙱᑦᑐᑦ, ᐳᐃᕗᖅ ᓱᓕ ᑳᒃᖢᓂ.  

ᐅᖃᖅᐳᖅ ᐊᓯᖏᓐᓄᑦ ᐊᐃᕕᕐᓄᑦ, “ᓂᕆᔭᒃᓴᒻᓂᒃ ᐱᔪᓐᓇᖏᑦᑐᖓ. ᐊᒻᒨᒪᔪᑦ ᐊᐃᑦᑕᕈᒪᙱᑦᑐᑦ ᐅᕙᒻᓄᑦ.” 

ᐅᖃᐅᑎᔭᐅᕗᖅ ᐊᐃᕕᕐᓄᑦ, “ᐃᖅᑲᖓᓄᐊᕈᕕᑦ ᐅᖃᕐᓗᑎᑦ, ᐃᐅᒃ, ᐃᐅᒃ, ᐃᐅᒃ!” 

ᐃᖅᑲᖓᓄᐊᕋᒥ, ᑕᐃᒪᐃᓕᐅᖅᐳᖅ, “ᐃᐅᒃ!” ᐊᒻᒨᒪᔪᑦ ᐊᐃᑦᑕᖅᐳᑦ, ᓂᕆᑉᓗᓂ ᓂᕆᔪᒪᔭᓗᒃᑖᒥᓂᒃ. 
ᐅᕙᑦᓯᐊᕈᙳᕐᒪᑦ ᐱᑕᖅᑕᐅᕗᖅ ᐊᖑᒻᒧᑦ, ᐊᕐᓇᐅᓪᓗ ᑕᕐᓂᖓ ᓇᑦᓯᕐᒧᐊᖅᐳᖅ, ᓇᑦᓯᐊᓕᖕᒧᑦ. ᓇᑦᓯᖅ ᐊᓯᐊᓂᒃ 
ᑲᑎᓯᓪᓗᓂ ᓇᑦᓯᕐᒥᒃ, ᓇᑦᓯᐅᑦ ᐊᓯᐊᑕ ᐅᖃᐅᑎᕚ, “ᐊᖑᑏᒃ ᒪᕐᕉᒃ ᐅᑕᖅᑭᐅᖅᑑᒃ ᐊᒡᓗᒥ.  
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ᑕᕐᓂᐅᑉ ᐊᐅᓚᓂᖓ (ᑲᔪᓯᔪᖅ)
ᐃᑯᙵᕐᓗᑎᑦ ᐊᒡᓗᒧᑦ, ᐅᕗᙵᕐᓂᐊᖅᐳᖓ.”  

ᑭᓯᐊᓂ ᓇᑦᓯᖅ ᑕᕐᓂᓕᒃ ᐅᖃᖅᐳᖅ, “ᐋᒃᑲ, ᐊᖑᓇᓱᒃᑎ ᒪᒃᑯᒃᑑᑉᓗᓂ ᐃᕿᐊᑦᑕᐅᓚᐅᖅᑐᖅ. ᐊᐳᑎᒥᒃ 
ᐊᐃᒃᖠᕈᓐᓇᖏᑦᑐᖅ ᐊᓈᓈᖓᑦᑕ ᑏᓕᐅᕐᕕᖓᓄᑦ. ᐱᑕᖅᑐᒃᓴᐅᙱᑦᑐᖅ.” 

ᐊᓯᐊ ᓇᑦᓯᖅ ᐊᒡᓗᖓᓄᐊᖅᐳᖅ, ᐊᖑᓇᓱᒃᑎᐅᑉ ᑲᐱᕚ, ᑭᓯᐊᓂ ᐱᑕᕆᙱᖦᖢᓂᐅᒃ ᐃᑭᓕᑐᐃᓐᓇᖅᖢᒍ.  

ᓇᑦᓯᖅ ᐃᑭᓕᖅᑕᐅᓯᒪᔪᖅ ᓂᓪᓕᖅᐳᖅ, “ᐋᓐᓂᖅᑕᕐᒪ, ᐅᓈᓪᓗ ᐃᒃᑮᕐᓇᖅᑐᖅ.” ᑖᒃᑯᐊᒃ ᒪᕐᕉᒃ ᓇᑦᓰᒃ 
ᐱᖃᑎᒌᓕᖅᐴᒃ, ᐊᕐᓇᐅᓪᓗ ᑕᕐᓂᖓ ᓇᑦᓯᕐᒦᑦᑐᖅ ᐅᖃᖅᐳᖅ ᓇᑦᓯᒧᑦ ᐱᖃᑖᓄᐊᖁᓪᓗᒍ ᐊᒡᓗᒧᑦ, 
ᑭᓯᐊᓂ ᓇᑦᓯᖅ ᑕᐃᑯᙵᕈᒪᙱᑕᐃᓐᓇᖅᑐᖅ ᓲᖃᐃᒻᒪ ᐊᖑᑦ ᐃᕿᐊᑦᑕᐅᓂᖓᓄᑦ. ᓇᑦᓯᖅ ᑕᕐᓂᖃᖅᑐᖅ 
ᐊᖑᓇᓱᒃᑎᒧᐊᖅᖢᓂ, ᐱᑕᕆᔭᐅᓪᓗᓂ ᐊᖏᕐᕋᐅᑎᓪᓗᓂᐅᒃ.  

ᑎᑭᒻᒪᑕ ᐃᒡᓗᒧᑦ, ᓇᑦᓯᖅ ᖃᓂᒋᔭᖃᖅᖢᓂ ᐅᓈᕐᒥ, ᐅᖃᖅᖢᓂᓗ, “ᓲᖅ ᐊᕐᓇᐅᑉ ᑎᒍᙱᓚᐅᒃ ᐅᓈᖅ 
ᐃᓯᐅᑎᓗᒍ ᐃᒡᓗᒧᑦ?” 

ᐊᕐᓇᖅ ᖃᐃᑕᐃᓐᓇᕐᒪᑦ ᐅᓈᖅ ᑎᒍᓪᓗᓂᐅᒃ, ᑕᕐᓂᕐᓗ ᑕᒡᕗᙵᖅᐳᖅ. ᐅᐊᑦᑎᐊᕈᙳᕐᒪᑦ ᕿᑐᕐᖓᖅᑖᖅᐳᖅ, 
ᓱᓇᐅᕝᕙ ᓂᖏᐅᕈᓘᓚᐅᖅᑐᒥᒃ. ᐊᕐᕌᒍᖃᓕᖅᑎᓪᓗᒍ ᑎᓴᒪᐅᔪᖅᑐᓂᒃ ᖁᓕᓂᒡᓘᓐᓃᑦ, ᑕᑯᔭᖅᑐᖅᐸᒃᑐᓂ 
ᑭᓱᓂᒃ ᐊᖑᓇᓱᒃᑏᑦ ᐊᖑᓂᒃᓯᒪᖕᒪᖔᑕ. ᐃᓕᓴᕆᕙᒃᐸᐃᑦ ᐱᖃᑎᒋᕙᒃᑕᕕᓂᖏᑦ, ᖃᓄᕐᓗ 
ᑕᐃᔭᐅᕙᓚᐅᕐᒪᖔᑕ ᖃᐅᔨᒪᓪᓗᓂᒋᑦ. ᐊᖏᓪᓕᒃᑲᓐᓂᕐᒪᑦ ᐃᓅᖃᑎᖏᑦ ᐅᓂᒃᑲᐅᑎᕙᓕᕐᓂᖅᐸᐃᑦ ᑕᕐᓂᖓ 
ᖃᓄᐃᑦᑐᓂᒃ ᐆᒪᔪᓃᓚᐅᖅᓯᒪᒻᒪᖔᑦ. ᖃᓄᐃᑦᑐᓂᒡᓗ ᐱᐅᒃᓴᓚᐅᕐᒪᖔᑕ ᐱᐅᒃᓴᕐᓂᖏᒻᒪᖔᑕ ᑭᓱᓂᒃ. 
ᐅᓂᒃᑳᖅᑐᕕᓂᖅ ᐊᐃᕕᐅᓪᓗᓂ ᐊᐃᕕᐅᖃᑎᖏᓐᓄᑦ ᑯᓂᒃᑕᐅᔭᕌᖓᒥ ᓯᒡᒍᖓ ᒪᐃᑦᑑᖃᑦᑕᓚᐅᖅᑐᖅ. 
ᐅᖃᕆᓪᓗᓂ ᓇᑦᑏᑦ ᐱᑦᑎᐊᖅᑐᐊᓘᓂᕋᖅᑐᓂᒋᑦ, ᑭᓯᐊᓂ ᑕᑯᓪᓗᒋᑦ ᓂᙵᐅᒪᐅᔭᐃᓐᓇᖅᑑᔮᖅᑐᑦ. 
ᓇᑦᑎᐅᓪᓗᓂ ᐱᙳᐊᖑᔭᐃᓐᓇᖅᑐᕕᓂᖅ, ᐊᒪᕉᓪᓗᓂ ᑳᖑᔭᐃᓐᓇᖅᑐᕕᓂᖅ. ᐅᓂᒃᑳᖅᑕᐅᓚᐅᖅᑎᓪᓗᒍ 
ᐃᓕᖅᑯᓯᐅᕗᖅ ᐅᓈᑦ ᐊᓕᖓ ᐃᓯᖃᑦᑕᕆᐊᓕᒃ ᓇᑦᑎᖅᑐᖃᓚᐅᖅᑎᓪᓗᒍ.
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The Migration of the Soul
The Soul

This version comes from the Kivalliq region.
Once in times long past an old woman who had died was buried, and then a raven came and 
began to eat her. Her soul entered the body of the raven, and she became a raven. The raven laid its 
eggs, but a man came and shot the bird, took it into his house, and gave it to a dog to eat.

Then the woman’s soul entered the dog. When the dog was struck by people, it pretended to be sick, 
and cried, “Ma, ma, ma!”

The dog had pups. After some time a wolf came and killed the dog and ate it. Then the woman’s 
soul was in the wolf, and the wolf had pups. The wolf was very hungry, but could not run fast. When 
it followed the pack and came to the place where they had killed a caribou, it found that the other 
wolves had eaten all the meat and left nothing but the bones.

The wolf asked, “Why can’t I keep up with you?”

And an old wolf told it, “You ought to spread your claws when you run, and not keep them closed.”
The wolf did so, and when they ran again, it ran so fast that the others were left behind. It killed a 
caribou and ate all it wanted, while the other wolves came up later on.

The wolf was eventually caught in a trap set by hunters, and was killed.

Then the woman’s soul became a caribou, and the caribou had young ones. Soon winter set in, and 
the ground was frozen and covered with snow.

The caribou said to the others, “Why can I not find anything to eat?” And the others told it to scratch 
away the snow with its fore-feet, and it would find moss underneath. The caribou did not like its 
companions and went off in the direction of a village, where it was seen and killed by a man.

Now the soul went into a walrus, and the walrus had young ones. This walrus became hungry and 
went down to the bottom of the sea to dig clams, but the clams would not open their shells, and it 
came up still hungry.

It said to the other walruses, “I cannot get anything to eat. The clams refuse to open their shells for 
me.”

Then the other walruses said, “When you go to the bottom of the sea, say, ‘Eok, eok, eok!’”

It did so, and as soon as it said, “Eok!” the clams opened their shells, and it had all it wanted to eat. 
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The Migration of the Soul (continued)

Soon after this the walrus was caught by a man, and the soul of the woman went into a  
ground-seal, which had young ones. This also was taken by a hunter. Then the soul went into a seal, 
which had young ones.

This seal met another one, and the other seal said, “There are two men waiting for seals at holes in 
the ice. You go to that hole, I will go to this one.”

But the seal in which the woman’s soul was embodied said, “No, when that hunter was a boy, he 
was lazy. He would not put snow into his mother’s kettle. He does not deserve to have good luck.”
The other seal went to his hole, and the hunter threw it with his harpoon, but only wounded it.

The wounded seal cried out, “You have hurt me, and your harpoon is cold.” The two seals went 
together, and the one in which the woman’s soul was embodied told its companion to go to the 
other hole, but the seal refused because the hunter had been lazy as a boy. Then the seal in which 
the soul was embodied went to the good hunter, who killed it and took it home.

When they arrived at the house, the seal stayed close to the harpoon, and said, “Why does not the 
woman come and take the harpoon into the house?”

Soon the woman came and took the harpoon, and then the soul went into her.

After some time she had a child, who was no other than the old woman. When she came to be 
about eight or ten years of age, she would go out to see what game the hunters brought in, and 
she recognized her old companions, and told them by what name each was known among his own 
kind. When she grew older, she told the other people in what animals her soul had been, and what 
the animals liked and disliked. She told them that while she was a walrus, other walruses used to 
come up and kiss her until her nose became sore. She also told them that the ground-seals were 
very good, but that they always looked very angry. She said that when she was a seal, she used to 
play all the time, but that as a wolf she was hungry.

On account of this tale it is customary to bring in the harpoon line at once after the seal has been 
taken into the house.
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ᐃᓱᒪᒋᔭᑦ ᑭᒡᒍᑏᑦ

1.

2.

3.

ᐅᓂᒃᑳᖅ ᐃᓱᒪᒋᔭᕐᓂᑦ ᑎᑎᕋᐅᓯᕆᒍᒃ, “ᑕᕐᓂᐅᑉ ᐊᐅᓚᓂᖓ” ᑎᑎᕋᕆᑦ ᐱᖓᓱᓂᒃ ᐃᓕᑕᕐᓂᒃ ᖃᓄᐃᒻᒪᓪᓗ 
ᑐᓴᕈᒥᓇᕆᓚᐅᕐᒪᖔᖅᐱᒋᑦ ᐱᒻᒪᕆᐅᒻᒪᖔᑕᓘᓐᓃᑦ.
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Reflective Response

1.

2.

3.

Reflect on the story “The Migration of the Soul.” List three interesting points that you learned and why you 
think they are interesting or important.



ᑐᓂᐅᖅᑲᒐᖅ 5
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ᐃᓕᑉᐸᓪᓕᐊᓂᖅ ᓇᐅᑦᑎᖅᓱᕆᐊᒃᓴᖅ
“ᐃᓕᑉᐸᓪᓕᐊᓂᖅ ᓇᐅᑦᑎᖅᓱᕆᐊᒃᓴᖅ, ᑐᑭᓯᓇᓱᐊᕐᓂᖅ ᓯᓚᒥᒃ, ᐱᒻᒪᕇᓐᓇᐃᑦ ᐃᓄᖕᓄᑦ”

ᕇᑦᓱᓪ ᕿᑦᓱᐊᓕᒃ-ᑎᓐᔅᓕ.

ᓯᓚ ᖃᓄᐃᑦᑑᖅᑲᐅᕙ? ᑖᓐᓇ ᓯᕗᓪᓕᖅᐸᐅᕙᓚᐅᖅᓯᒪᔪᖅ ᐃᖅᑯᒻᒪᕌᖓᑦᑕ.

“ᐊᓂᒋᑦ ᖃᐅᔨᒋᐊᕐᓗᒍᓗ ᓯᓚ,” ᐊᑖᑕᒐ ᐅᖃᐅᔾᔨᕙᓚᐅᖅᐳᖅ. ᖃᐅᔨᓴᕆᐊᖃᑦᑕᓚᐅᖅᑐᒍᑦ ᓄᓇᒥᒡᓗ 
ᓯᓚᒥᒡᓗ ᑲᑎᙵᒋᐊᕐᓗᒋᑦ, ᐊᔪᙱᓕᓴᖅᑕᐅᓪᓗᑕ ᖃᐅᔨᓴᕐᓂᕐᒥᒃ ᑕᐅᑦᑐᒃᑕᑦᑎᓐᓂᒃ. 

ᖃᓄᐃᑦᑐᒥᒃ, ᑲᒪᓇᖅᑐᖃᖅᐸ, ᐱᑕᖃᕆᐊᖃᖏᑦᑐᒥᒃ ᐱᓯᒪᔪᖃᖅᐸ ᓯᓚᒥ? ᓱᓇᒧᑦ ᐱᔾᔪᑕᐅᕙ ᓯᓚ? ᓂᑦᑕᕙ? 
ᑲᓪᓗᒃᐸ? ᑲᑉᐱᐊᓇᖅᐸ?

ᖃᓄᐃᑦᑐᒥᒃ ᐊᒥᐊᖃᖅᐸ ᓯᓚ? ᓯᐊᕐᓇᐅᕙ, ᐊᐅᐸᖅᑐᖅ, ᑐᖑᔪᖅᑕᖅ? ᓯᓚᐅᑉ ᑭᒡᓕᖓ, ᖃᓄᖅ ᐅᖃᖅᐸ? 
ᑖᖅᐸ? ᐄᖑᓐᓂᖅᐸᑦ, ᑕᐃᒫᒃ ᐱᖅᓯᖅ ᖃᐃᕙᓪᓕᐊᔪᖅ. ᓄᕗᔭᐃᑦ ᖃᑯᖅᐸ ᓯᐊᕐᓇᕐᒥ ᐅᕝᕙᓘᕝᕙ ᓯᐊᕐᓇᐅᕙ 
ᖃᑯᖅᑕᒥ, ᐊᔾᔨᒌᙱᓚᒃ. ᐱᒻᒪᕆᐅᓚᐅᖅᑐᖅ ᐃᓕᑕᕆᓯᒪᒋᓗᒋᑦ ᓯᓚ. 

ᓯᓚ ᐊᒻᒪᓗ ᓄᓇ (ᓄᓇᕐᔪᐊᖅ) ᐱᑕᖃᕐᓂᕐᓂᒃ ᐋᖅᑮᓯᒪᓚᐅᖅᑐᖅ. ᓲᖃᐃᒻᒪ ᐅᖃᐅᓯᖅ ᓯᓚ ᑐᑭᖃᕐᒥᔪᖅ 
“ᓯᓚᑐᓂᖅ”. ᐃᓄᒃ “ᐊᖏᔪᒥᒃ ᓯᓚᓕ” ᓯᓚᑐᕗᖅ. 

ᐱᖖᒍᐊᕆᔭᑦᓴᐅᖖᒋᓚᖅ ᓯᓚ, ᐊᒃᑭᑎᔪᓐᓇᕐᒪᑎᑦ. ᓇᖏᖅᑎᓪᓗᑎᑦ ᓯᓈᓂ, ᓂᒃᐸᖅᑎᓪᓗᑎᑦ ᓇᑦᑎᕐᓂᒃ 
ᐊᓂᖅᓵᕐᓂᐊᖅᑐᓂᒃ ᑭᓯᐊᓂ ᐳᐃᓚᐅᖖᒋᓚᖅ, ᓯᓚ ᓇᖏᕐᕕᒋᔭᕐᓂᒃ ᓯᑯᒥ ᐲᖅᑎᑦᑎᔪᓐᓇᕐᒪᑦ 
ᐅᒃᑲᕈᔾᔭᐅᓗᑎᓪᓗ ᑕᕆᐅᕐᒧᑦ. 

ᓯᓚ ᓯᓚᑦᓴᐅᔭᕌᖓᑦ, ᐱᑦᓴᐅᕗᖅ. ᓂᕆᔭᒃᓴᖃᖅᑎᑦᑎᔪᓐᓇᖅᑐᖅ, ᐊᐅᓪᓛᕐᕕᒃᓴᐅᓲᖅ ᓯᕿᓂᕐᓗ ᖁᕕᐊᓱᒃᑐᑎᑐᑦ 
ᐃᓕᓐᓄᑦ ᖁᖓᓯᒪᓲᖅ. ᑕᑉᐹᖓᑦ. ᑭᓯᐊᓂ ᐃᓛᓐᓂᒃᑯᑦ ᓯᓚᓗ ᓄᓇᓗ ᐃᓚᒌᑦᑎᐊᓲᒃ. ᑕᐅᑐᒃᑐᒋᓪᓗ, 
ᐃᑉᐱᒋᔭᖃᕈᓐᓇᖅᑐᑎᑦ ᐱᐅᔪᒥᒃ ᐊᑕᐅᓯᐅᖃᑎᒋᑦᑎᐊᕐᓗᒍ ᑕᕐᓃᑦ. 

ᐃᓛᓐᓂᒃᑯᑦ, ᓯᓚ ᐊᑦᑕᕐᓇᕈᓐᓇᖅᑐᖅ. ᓂᕆᐅᖏᑦᑐᓂᒃ ᐃᓄᖕᓂᒃ ᒪᖓᑕᐃᔪᓐᓇᖅᑐᖅ. ᓯᓚ 
ᓯᓚᑦᑎᐊᕙᐅᓚᐅᕐᓗᓂ, ᐅᐊᑦᑎᐊᕈᖖᒍᖅᐸᑦ, ᓲᕐᓗ ᐋᓐᓂᐊᖅᑐᑎᑐᑦ ᐱᖃᓐᓇᕆᔭᖅᑐᑦ, ᐃᓕᖕᓄᑦ ᓵᑦᑐᓐᓇᖅᐳᖅ. 
ᐃᒃᐱᖕᓂᐊᓂᖅᑎᑦ ᐅᒃᐱᕆᔪᓐᓇᐃᓪᓕᒐᔭᖅᑕᑎᑦ ᐃᒋᐅᖅᑲᐃᔫᔮᓕᖅᐸᑦ ᐊᔨᒌᖏᑦᑐᓂᒃ ᐅᔪᒥᕆᐊᒃᑐᓂᒃ 
ᓯᓚᕐᓘᑎᐊᓗᖕᓂᓪᓗ. 

ᓯᓚ ᓂᙵᐅᒪᑎᓪᓗᒍ, ᖃᓄᐃᓕᐅᕈᓐᓇᐃᓪᓕᒐᔭᖅᑐᑎᑦ. ᓇᒻᒥᓂᖅ ᐃᓕᓐᓂᒃ ᐃᓱᒪᒃᓴᖅᓯᐅᕆᐊᖃᖅᐳᑎᑦ 
ᖃᓄᐃᓕᐅᕐᓂᐊᕐᓂᕐᓂᑦ. ᐅᑕᖅᑭᔪᓐᓇᖅᑐᑎᑦ ᓂᙵᐅᒪᔪᓐᓃᖅᓯᐊᕆᓗᒍ, ᐊᑲᕐᕆᖏᓪᓗᑎ 
ᑐᐱᕐᓂᑦ. ᑲᒥᑦᑐᓐᓇᖅᑐᑎᑦ ᐃᐸᕋᒃᓴᐅᑏᖕᓂᒃ ᐊᑭᓴᖅᑐᕐᓗᒍ ᐊᓄᕆᔪᐊᓗᒃ. ᓯᓚ ᐱᖖᒍᐊᕐᓂᐅᔮᕐᒪᑦ, 
ᐱᖖᒍᐊᖅᑕᐅᔪᓐᓇᖅᑐᖅ ᐊᖑᓇᓱᒃᑎᑐᖃᕐᓄ ᖃᐅᔨᒪᔨᕐᔪᐊᓄᑦ ᓯᓚᐅᑉ ᒥᒃᓵᓄᑦ. 

ᐱᕙᓪᓕᐊᓚᐅᖅᑳᖅᑎᓪᓗᒍ, ᓯᓚ ᐊᓯᙳᑳᓪᓚᒍᓐᓇᖅᑐᖅ, ᕿᒪᐃᓗᓂ ᐱᕈᖅᓯᐊᓂᒃ ᕿᐅᒃᑲᖓᔪᓂᒃ, 
ᕿᓪᓕᑦᑎᐊᖅᑐᓂᒃ ᖃᐅᒪᔪᕐᔪᐊᑎᑐᑦ. ᓄᓇ ᓄᑖᖑᔮᓕᕐᓗᓂ. ᐊᓄᕆ ᐃᓚᓐᓈᕆᒃᑲᓐᓂᓕᕐᓗᒍ.

ᐅᓂᒃᑳᑦ ᐅᓂᒃᑳᖅᑕᐅᔭᕌᖓᑕ ᑖᖅᑐᒥ ᐅᑭᐅᒃᑯᑦ, ᐅᓂᒃᑳᖅᑎ ᐱᒋᐊᕋᔭᖅᑐᖅ ᓯᓚᐅᑉ 
ᖃᓄᐃᓐᓂᕆᓚᐅᖅᑕᖓᓂ. “ᐅᓪᓗᕆᓚᐅᖅᑕᖓ ᐊᓄᕆᑐᓚᐅᖅᑐᖅ…” ᐃᓅᑉ ᖃᓄᐃᓕᐅᕐᓂᖏᑦ 
ᐊᒃᑐᐊᓚᐅᖅᑐᑦ ᓯᓚᐅᑉ ᖃᓄᐃᓐᓂᖓᓄᑦ. ᓯᓚ ᐱᑦᑎᐊᓚᐅᖅᑐᖅ ᐱᑦᑎᐊᓚᐅᙱᑦᑐᕐᓘᓐᓃᑦ ᐅᕙᑦᑎᓐᓄᑦ. 
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ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᐅᖃᓕᒫᒐᕐᒥᒃ ᐃᔾᔪᓂᖅᓴᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 3 • ᑐᓂᐅᖅᑲᒐᖅ 5 • ᒪᒃᐱᖅᑐᒐᖅ 2 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᐃᓕᑉᐸᓪᓕᐊᓂᖅ ᓇᐅᑦᑎᖅᓱᕆᐊᒃᓴᖅ
ᐃᓄᐃᑦ ᕿᓚᒻᒧᑦ ᐋᕐᓗᔅᓴᐃᓐᓇᓕᒫᖅᐸᑉᐳᑦ ᑕᐃᒪᙵᓕᒫᖅ, ᐊᓯᖏᓂᒡᓗ ᐃᓕᖅᑯᓯᓖᑦ ᐃᓱᒪᒐᔭᖅᑐᑦ ᐃᓄᐃᑦ 
ᐃᓕᖅᑯᓯᖏᓐᓂᒃ ᓯᓚᒥᒃ ᓂᖅᑐᐃᓱᒋᔭᐅᓗᑎ. ᑭᓯᐊᓂ ᓯᓚ ᐃᓚᖃᖅᑐᖅ ᕿᓚᐅᑉ ᐊᓈᓇᖓᓂᒃ, ᓄᓇ 
ᓄᓇᕐᔪᐊᑉ ᐊᑖᑕᖓ, ᐃᓄᐃᑦ ᑕᐃᒪᓐᓇ ᐃᓱᒪᖃᓚᐅᙱᑦᑐᑦ.

ᓯᓚ ᓄᓇᓗ ᐊᕐᓇᐅᓂᕐᒧᑦ ᐊᖑᑕᐅᓂᕐᒧᓪᓗ ᐊᑕᓚᐅᖏᑦᑑᒃ ᐃᓚᒌᖕᓂᕐᒨᓪᓘᓐᓃᑦ; ᑕᐃᒪᐃᑐᐃᓐᓇᖅᑐᑦ. 
ᓄᓇ ᐱᖃᓐᓇᕆᒐᔪᒃᑐᒍ, ᓯᓚ ᐱᖃᓐᓇᕆᔪᓐᓇᖅᑐᒍ ᐊᑭᕋᕆᔪᓐᓇᖅᑐᒍᓗ. ᓄᓇᕐᔪᐊᖅ ᑕᐃᒪᐃᖏᓐᓇᖅᑐᖅ 
ᑐᕚᕆᔪᓐᓇᖅᑕᕗᑦ . 
ᐊᑕᐅᓯᖅ ᓄᔪᐊᕈᓐᓃᖅᑎᑦᑎᒐᓛᒍᓐᓇᖅᑐᖅ ᓄᓇᕐᔪᐊᕐᒥ, ᐊᔭᐅᕐᓗᒍ ᐃᓅᑉ ᐱᔪᓐᓇᕐᓂᖓ 
ᑕᐃᒪᐃᑦᑕᕆᐊᖃᖅᐸᑦ. ᓯᓚᓕ ᐅᓚᕕᖅᑲᒻᒪᑦ. ᑕᐃᒫᒃ ᐋᖅᑭᑦᑎᐊᖅᓯᒪᔪᖅ ᐅᓚᕕᓯᒪᔪᕐᓗ 
ᑲᐃᕙᐃᓐᓇᕐᒪᑎᒃ ᐃᒻᒥᖕᓄᑦ, ᐱᓕᕆᓂᖏᒃ ᑭᐳᖃᑦᑕᐅᑎᕙᒃᑐᑎᒃ. ᑕᒪᒃᑭᕐᓗᑎᒡᓗ ᐊᕝᕕᐊᖅᑐᑦ ᓯᓚᒧᑦ 
ᖃᓄᐃᓕᔭᐅᓂᐅᓴᑐᐃᓐᓇᖅᐳᑦ.

ᒫᓐᓇ ᐊᒡᓛᑦ, ᐃᓄᐃᑦ ᐃᓕᖅᑯᓯᖏᑎᒍᑦ ᓯᓚᑐᓂᖓᑎᒍᑦ ᑎᒥ ᓯᓚᖃᖅᐳᖅ. ᓯᓚ ᐊᓂᕐᓂᐅᕗᖅ ᐅᕙᒍᓪᓗ 
ᐊᓂᕐᓂᖃᖅᑐᒍᑦ ᓯᓚᒧᑦ ᐃᓚᒋᔭᐅᒋᕗᒍᑦ--ᐆᒪᓂᖓᑕ ᐃᓚᒋᕚᑎᒍᑦ. 

ᑕᐃᒫᒃ ᓯᓚᑐᓂᕐᔪᐊᖅ ᐱᓕᕆᐊᖃᕆᕗᖅ ᐃᓄᐃᑦ ᐱᓚᒃᑕᐅᔪᕕᓃᑦ ᐋᓐᓂᕐᔪᐊᖅᑐᕕᓃᓪᓘᓐᓃ 
“ᐸᕝᕕᓴᒃᑕᐅᓯᒪᔪᓂᒃ ᓯᓚᖃᕆᕗᑦ.” ᑖᓐᓇ ᐃᖅᑲᐃᔾᔪᑕᐅᔮᖅᑐᖅ ᒫᓐᓇ ᐃᓅᓕᓴᐅᑎᐅᖃᑦᑕᖅᑐᓄᑦ 
ᖃᐅᔨᒪᔭᓂᒃ ᐆᒻᒪᕆᖕᓇᖅᑐᖃᑦᑎᐊᖏᓐᓂᖅ, ᐃᒃᐱᖕᓂᐊᔾᔪᑎᓂᒃ ᐊᐅᓚᑦᑎᐊᖅᑎᑦᑎᓲᖑᖏᒻᒪᑦ. 
ᐅᕝᕙᓘᓐᓃᑦ ᖃᓄᐃᕐᔪᐊᖅᑐᕕᓂᐅᑉ, “ᐃᑲᕐᕋᖅ ᐊᑕᐅᓯᖅ ᐱᒻᒪᕆᐅᓛᖅ,” ᐃᑲᕐᕋᖅ ᖁᐊᖅᓵᖅᓯᒪᓪᓗᓂ 
ᖁᐊᖅᓵᖓᔪᓐᓃᖅᑎᑦᑎᔾᔪᑕᐅᓇᓱᐊᓲᖅ ᐅᕝᕙᓘᓐᓃᑦ ᐃᓄᒃ ᐱᐅᓕᔭᐅᔪᓐᓇᐃᓪᓕᑐᐃᓐᓇᕆᐊᓕᒃ. 

ᐃᓅᓕᓴᐅᑏᑦ ᐃᓄᖕᒧᑦ ᓈᒻᒪᒃᑐᑦ, ᐊᑐᓕᖅᑕᐅᕙᓪᓕᐊᔪᖅ ᐊᕐᕌᒍᒐᓴᖕᓄᑦ, ᐃᓅᓕᓴᐃᔾᔪᓰᑦ ᐃᓄᖕᒥᒃ 
ᐃᑲᔪᖅᑎᖃᖅᑐᓂ ᓂᖅᐱᖅᑲᕐᓇᐅᔭᕐᓂᒃ. ᖃᐅᔨᔪᒥᓇᕋᔭᖅᑐᖅ ᖃᓄᐃᑦᑐᓂᒃ ᐃᓅᑉ “ᓯᓚᖓ” 
ᓇᓗᓇᐃᖅᑕᐅᓯᒪᖕᒪᖔᑦ ᑭᓱᓂᒡᓗ ᐱᑕᖃᕐᒪᖔᑦ. ᖃᐅᔨᓴᕐᓂᖅ ᓱᓕᖃᐃ ᐃᓕᑦᑎᒃᑲᓐᓂᕆᐊᖃᕐᒪᑕ 
ᓯᓚᑐᓂᑐᖃᕐᓂᒃ, ᐅᖃᐅᓯᖅᑕᖃᑦᑎᐊᖏᑦᑐᖅ ᓱᓕ ᖃᐅᔨᓴᕐᓂᓕᕆᓂᖅ. ᓯᓚᑐᔪᖅ, “ᓯᓚᒃᑭᖅ.” 
ᓯᓚᑐᓂᖃᕐᔪᐊᖅᑐᖃᕈᓐᓇᖖᒋᓚᖅ.
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Learning to Observe
“Learning to Observe, Read Sila, All-Important to Inuit”

by Rachel Qitsualik-Tinsley

How was the weather behaving? That was always our primary concern upon rising from sleep.

“Go out and see the sila,” my father would instruct. We were to scan the horizon, practising our powers of 
observation.

Was there anything unusual, out of place, not in keeping with the sila? What was the aspect of sila? Calm? 
Thunderous? Threatening?

What was the colour of sila, grey, red, or blue? The edge of sila, the horizon, what did it tell you? Was it dark? 
If so, a storm was on its way. Were the clouds white on grey, or grey on white—a critical difference. It was  
all-important to be able to read sila.

Sila and nuna (earth) determined your existence. It was no wonder the word “sila” also meant “wisdom.” A 
person with a “large sila” was wise.

You didn’t mess around with sila; she might determine your fate. While you stood at the floe edge, waiting in 
vain for the seal that never came, sila could cause the ice-pan upon which you stood to drift out to sea.

When sila was good, she was a real treat. There was plenty to eat, travel was a pleasure, and the very sun 
seemed to smile down like a blessing from above. At such times, it seemed as though the nuna and sila were 
in harmony. And, witnessing them, you felt as though you were in harmony within your own soul.

At other times, the sila was treacherous. It played tricks on an unsuspecting mankind. The sila might start out 
calm and well, then, like an injured friend, suddenly turn upon you. It could make you distrust your own senses 
by throwing mirages and all manner of wretched weather at you.

When sila was angry, there was no appeasing her. You had to make a personal decision. You could wait out 
her temper, miserable in your tent. You could don your waterproof boots and boldly challenge the storm. It 
was always a gamble, a game whose odds only the oldest hunters had learned to play well.

As suddenly as it had started, the fury of sila could abate, leaving behind flowers glistening with fresh drops 
of dew, shining like diamonds in clear light. The nuna felt refreshed. The wind was once again your friend.

When tales were told in the dark of winter, the teller would begin with the state of sila that day. “The day was 
windy…” So much of what humanity did was dependent upon sila. Sila was with or against us that day.

Inuit looked to the heavens constantly, and to other cultures it might have seemed like Inuit were a tribe bent 
upon worshiping sila. But while in ways sila was akin to a sky-mother, nuna to an earth-father, Inuit thinking 
was not as concrete as that.
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Learning to Observe (continued)

Sila and nuna did not possess exact genders or familial associations; they simply were what they were. And 
while nuna was typically friend, sila was both friend and foe. Earth was always stable and reliable.

One could tame earth to a degree, forcing one’s will where needed. Sila was always chaotic. And thus did 
order and chaos continually revolve around one another, ever exchanging roles and levels of influence. And 
all be damned who stood in sila’s way.

Even today, traditional Inuit wisdom maintains that the body has its own sila. Sila is the air, and we who have 
our own air also have a part of sila—a part of its life force.

Such wisdom also maintains that people who have undergone surgery or severe injury have a “disturbed 
sila.”

This seems reminiscent of modern medicine’s knowledge of electrolyte depletion, which hinders nervous 
functions. Or perhaps of trauma care’s “golden hour,” the precious hour within which the effects of shock 
must be reversed or nothing can save the patient.

In homeopathic medicine, increasingly acceptable in recent years, many healing arts are based upon the 
principle of aiding a patient through the manipulation of magnetic fields.

It would be interesting to find out what traditional references to an individual’s “sila” were meant to 
encompass. Perhaps science still has a lot to learn from ancient wisdom, which at times only lacks the 
vocabulary possessed by science. One who is silatujuq, “endowed with a large sky,” has wisdom. And one 
can never have too much of that.
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ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 3 • ᑐᓂᐅᖅᑲᒐᖅ 6 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᓯᓚ ᐊᒻᒪᓗ ᓄᓇ

ᐅᓪᓗᖅ ᓯᓚ ᓄᓇ ᐱᔾᔪᓯᐊᑦ/
ᐱᓕᕆᐊᒃᓴᐃᑦ

ᑎᑎᕋᕐᕕᐅᑉ ᐊᑖᓂ, ᑎᑎᕋᕐᓗᑎᑦ ᖃᓄᖅ ᓯᓚᐅᑉ ᐊᒻᒪᓗ ᓄᓇᐅᑉ ᖃᓄᐃᓐᓂᖏᓐᓂᒃ ᑕᓪᓕᒪᓂᒃ ᐅᓪᓗᓂᒃ. 
ᑎᑎᕋᕐᓗᑎᑦ ᓯᓚᐅ ᖃᓄᐃᓐᓂᖏᑦ ᐊᓯᔾᔩᓯᒪᒻᒪᖔᑦ ᐃᓅᓯᕐᓂ ᐅᕝᕙᓘᓐᓃᑦ ᐱᓕᕆᐊᒃᓴᕆᓚᐅᖅᑕᕐᓂ.
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Name: Handout 6

Sila and Nuna

Day Sila Nuna Routines/Activities

In the space below, describe the conditions of sila (sky) and nuna (land) for each of the five days. Record if 
the weather conditions did or did not affect your daily routine or the activities in which you took part.
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ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 3 • ᑐᓂᐅᖅᑲᒐᖅ 7 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᐊᐱᖅᓱᕐᓂᖅ

ᐊᐱᖅᑯᓯᐅᔪᓐᓇᖅᑐᑦ ᑭᒡᒍᑎᐅᔪᓐᓇᖅᑐᑦ

ᐃᖅᑲᐅᒪᕕᑦ ᐃᓄᐃᑦ ᐅᒃᐱᕆᓚᐅᖅᑕᖏᓐᓂᒃ 
ᐅᒃᐱᕐᓂᐅᓕᖅᑐᖅ ᑲᓚᐃᑦᑑᓯᒥ ᐱᑕᖃᓚᐅᖅᑎᓐᓇᒍ 
ᐅᑭᐅᖅᑕᖅᑐᒧᑦ? ᑐᓴᖅᑎᑦᑐᓐᓇᖅᐱᙵ?

ᑐᓴᖃᑦᑕᕋᑦᑕ ᑎᕆᒋᔭᐅᔪᑦ ᐊᒥᓱᑦ 
ᐋᖅᑭᐅᒪᑎᑦᑎᕙᖕᒪᑕ ᐃᓕᖅᑯᓯᐅᔪᓂᒃ. ᐃᖅᑲᐅᒪᕕᑦ 
ᑎᕆᒍᓯᐅᓚᐅᖅᑐᓂᒃ?

ᐃᓄᐃᑦ ᓱᓕ ᐅᒃᐱᕆᓚᐅᖅᑕᖏᑦ 
ᐊᑐᖅᑕᐅᔭᕆᐊᖃᖅᐸᑦ? ᓱᖕᒪᑦ ᓱᖏᒻᒪᓪᓗ?

ᐊᐱᖅᓱᖅᑎ: _________________________________________________________________________________________________________________ 

ᐊᐱᖅᓱᖅᑕᐅᔪᖅ: __________________________________________________________________________________________________________

 
ᐃᓄᐃᑦ ᐅᒃᐱᕆᔭᑐᖃᖏᑦ
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ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 3 • ᑐᓂᐅᖅᑲᒐᖅ 7 • 
ᒪᒃᐱᖅᑐᒐᖅ 2 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᐊᐱᖅᑯᓯᐅᔪᓐᓇᖅᑐᑦ ᑭᒡᒍᑎᐅᔪᓐᓇᖅᑐᑦ

ᑭᓲᕙ ᐊᖓᒃᑰᓂᖅ, ᐅᕝᕙᓘᓐᓃᑦ ᑭᓲᕙᑦ ᐊᖓᒃᑯᑦ 
ᐊᖓᒃᑰᓂᕐᓗ?

ᐊᖓᒃᑯᑦ ᖃᓄᖅ ᐱᓕᕆᐊᒃᓴᖃᖃᑦᑕᓚᐅᖅᐸᑦ 
ᐃᓄᐃᑦ ᐃᓕᖅᑯᓯᖓᓂᑦ?

ᑐᓴᐅᒪᕕᑦ ᐊᖓᒃᑯᓂᒃ ᐅᕝᕙᓘᓐᓃᑦ ᐊᖓᒃᑯᒥᑦ 
ᑲᑎᓯᓚᐅᖅᓯᒪᕕᑦ?

ᐊᖓᒃᑯᐃᑦ

ᐊᐱᖅᓱᕐᓂᖅ (ᑲᔪᓯᔪᖅ)



ᐊᑏᑦ: ᐃᓕᓐᓂᐊᕈᑦ 7

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 3 • ᑐᓂᐅᖅᑲᒐᖅ 7 • 
ᒪᒃᐱᖅᑐᒐᖅ 3 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᐊᐱᖅᑯᓯᐅᔪᓐᓇᖅᑐᑦ ᑭᒡᒍᑎᐅᔪᓐᓇᖅᑐᑦ

ᓱᒻᒪᑦ ᐊᕙᑎᕗ ᐱᒻᒪᕆᐅᕙ? 

ᓄᓇ ᓯᓚᓗ ᖃᓄᖅ ᐃᓄᐃᑦ ᐃᓅᓯᑐᖃᖏᓐᓄᑦ 
ᐊᒃᑐᐊᑎᒋᓚᐅᖅᐸᒃ?

ᐃᓄᐃᑦ ᐅᒃᐱᕆᔭᑐᖃᖏᑦ ᐊᕙᑎᓗ 
ᐊᒃᑐᐊᖃᑎᒌᑉᐸᒃ?

ᐃᓄᐃᑦ ᐊᕙᑎᒧᑦ ᐊᒃᑐᐊᓂᖓᑦ

ᐊᐱᖅᓱᕐᓂᖅ (ᑲᔪᓯᔪᖅ)
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Interview

Possible Questions Answers

Do you remember what traditional Inuit 
believed before Christianity came to the North? 
Can you share this with me?

We are told there are many taboos that help 
direct behaviour. Do you remember the old 
taboos?

Do you think people should still live by Inuit 
traditional beliefs? Why or why not?

Interviewer: ___________________________________________________________________________________________________________________ 

Interviewee: ___________________________________________________________________________________________________________________

 

Inuit Traditional Beliefs



Name: Handout 7

The Country of Wolves Graphic Novel Study • Lesson 3 • Handout 7 • Page 2 of 3

Possible Questions Answers

What is shamanism, or what is a shaman or 
angatkuq?

What role did shamans play in traditional Inuit 
culture?

Have you heard any stories about or had any 
personal encounters with a shaman?

Shamans

Interview (continued)



Name: Handout 7

The Country of Wolves Graphic Novel Study • Lesson 3 • Handout 7 • Page 3 of 3

Possible Questions Answers

Why is the environment important?

What role did nuna and sila play in the lives of 
traditional Inuit communities?

Was there a link between Inuit traditional beliefs 
and the environment?

Inuit Traditional Relationship to the Environment

Interview (continued)



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 8

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 3 • ᑐᓂᐅᖅᑲᒐᖅ 8 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᖃᐅᑕᒫᖅᓯᐅᑎᒃᑯᑦ ᑎᑎᕋᐅᓯᕆᒃᑭᑦ ᐅᑯᐊ ᐱᔾᔪᑏᑦ:
 o ᐅᓂᒃᑳᖅ ᐅᓇ ᐅᓂᒃᑲᐅᓯᖃᖅᑐᖅ ᓄᓇᓂᒃ ᑕᕐᓂᖃᐅᖅᑐᓂᒃ ᐊᑐᓚᐅᖅᑐᕕᓂᕐᓂᒃ. ᐅᓂᒃᑲᐅᓯᕆᒍᒃ 
ᓄᓇᕐᔪᐊᖅ ᑖᓐᓇ ᐊᑐᕐᓗᑎᑦ ᖃᐅᔨᔭᕐᓂᑦ. ᑭᐅᔾᔪᑎᑎᑦ, ᐆᑦᑑᑕᐅᔪᓂᒃ ᐊᑐᕐᓂᐊᖅᐳᑎᑦ 
ᐱᖓᓱᓂᒃ ᐱᔾᔪᑕᐅᔪᓂᒃ: ᐃᓄᐃᑦ ᐅᒃᐱᕆᔭᑐᖃᖏᑦ, ᐊᖓᒃᑯᓕᕆᓂᖅ, ᐃᓄᐃᓪᓗ ᐊᕙᑎᒧᑦ 
ᐊᑦᑐᐊᖃᑎᒌᖕᓂᖏᓐᓂᒃ.

ᐱᒋᐊᓚᐅᖅᑎᓐᓇᑎᑦ ᑭᐅᔾᔪᑎᓂᒃ, ᑎᑎᕋᕆᑦ ᓇᐃᑦᑐᓂᒃ ᐃᓱᒪᒋᔭᕐᓂᒃ ᐱᔾᔪᑕᐅᔪᑦ ᒥᒃᓵᓄᑦ. 
ᐱᐅᑎᓐᓇᓱᖏᒃᑲᓗᐊᕐᓗᒍ ᖃᓄᐃᖏᑦᑐᖅ. ᐃᓱᒪᒋᔭᑎᑦ ᑎᑎᕋᑐᐃᓐᓇᕐᓗᒋᑦ. ᑕᐃᒪ, ᑎᑎᕋᕋᑖᖅᑕᕐᓂᑦ 
ᓇᐃᑦᑐᓂᒃ ᑎᑎᕋᐅᓯᖃᓕᕐᓗᑎᑦ ᐃᓱᒪᒋᔭᕐᓂᑦ.
 

ᓇᐃᑦᑐᑦ ᑎᑎᕋᖅᑕᑦ

ᖃᐅᑕᒫᖅᓯᐅᑎᒃᑯᑦ ᑭᐅᓂᖅ

ᐃᓱᒪᒋᓪᓗᐊᑕᖅᑕᑦ



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 8

ᐊᒪᖅᑯᑦ ᓄᓈᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᕐᒥᒃ ᐅᖃᓕᒫᒐᕐᒥᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 3 • ᑐᓂᐅᖅᑲᒐᖅ 8 • 
ᒪᒃᐱᖅᑐᒐᖅ 2 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᐃᓱᒪᒋᕋᑖᖅᑕᕐᓂᑦ ᒪᑉᐱᒐᐅᕋᑖᖅᑐᒦᖖᒑᖅᑐᓂᒃ ᑎᑎᕋᐅᓯᖃᕆᑦ ᐃᓱᒪᒋᔭᕐᓂᑦ ᐊᑖᒍᑦ.

ᖃᐅᑕᒫᖅᓯᐅᑎᒃᑯᑦ ᑭᐅᓂᖅ (ᑲᔪᓯᔪᖅ)

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________
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Write a journal reflection on the following topic:
 o This story describes a landscape made up of spirits and history. Describe this world using evidence 

from the story. In your response, use examples of the three topics of study: Inuit Traditional Beliefs, 
Shamanism, and the Inuit Traditional Relationship to the Environment.

Before you begin writing the reflection, write point-form notes below about your thoughts and ideas on the 
topic. Don’t worry about making them perfect. Write any ideas you can think of. Then, write the main ideas 
from your notes.

 
Point-Form Notes

Journal Response

Main Ideas



Name: Handout 8

The Country of Wolves Graphic Novel Study • Lesson 3 • Handout 8 • Page 2 of 2

Use your main ideas from the previous page to write a reflection below. 

Journal Response (continued)

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________

____________________________________________________________________________________________________________________________
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Answer Key
LESSON 1: READING FOR MEANING 
Handout 3: Comprehension Check

1. During what time of year does the story take place? Describe the weather conditions. 
 
It takes place in the spring. It is dark and the sea ice is breaking up. 

2. Why did the two brothers travel far out on the sea ice to hunt for seal? 
 
They had to travel far because food supplies had run low. 

3. How would you react if you were one of the brothers? Would you be afraid? Why or why not? 
 
Answers will vary. 

4. Do you think it was smart of the younger brother to go into the iglu, even though it sounded like 
there was a pack of dogs inside? What would you have done? 
 
Answers will vary. 

5. Why do you think the old woman tried to help the older brother? 
 
Answers will vary. 

6. How did the older brother escape from the wolves? 
 
He killed the leader and the other wolves fought with each other. 

7. When the hunter’s wife found her husband had empty eye sockets and insects living inside his 
skull, what do you think she thought happened to him? 
 
Answers will vary. 

8. What do you think happened to him? 
 
Answers will vary.
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Mark Breakdown
Mark Breakdown Final Mark

Lesson 1: Reading for Meaning

Topics of Study 1 mark / section /6

Predicting 2 marks / prediction /10

Comprehension Check 2 marks / question /16

New Words 3 marks / question /24

Journal Response Completion /5

Lesson 2: Character, Setting, and Plot

Inferring 2 marks / row /10

Character Map 1 mark / box or oval /10

Setting 2 marks / section /6

Plot 2 marks / section /12

Readers’ Theatre See rubric /24

Lesson 3: Inuit Traditional Beliefs, Shamanism, and the Environment

Review Questions Participation /5

What Is a Soul? 2 marks / section /6

Reflective Response 2 marks / section /6

Sila and Nuna 2 marks / day /10

Interview Completion /10

Journal Response Completion /10

Final Mark /170
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The Country of Wolves graphic novel study is part of Inuktut Titiqqiriniq, a 

comprehensive Inuktut literacy program that was developed by Nunavut educators, 

linguists, and language consultants, with constant testing and input by Nunavut 

classroom teachers. Inuktut Titiqqiriniq provides instructional tools and resources to 

help students develop strong Inuktut language skills.

This graphic novel study provides lessons and activities focused on the graphic novel 

The Country of Wolves, retold by Neil Christopher. As students participate in reading, 

writing, oral communication, visual depiction, and community inclusion activities, 

they will become more knowledgeable on the main topics of study explored in the 

graphic novel study: Inuit Traditional Beliefs, Shamanism, and the Inuit Traditional 

Relationship to the Environment.

GRAPHIC NOVEL STUDY

The Country of Wolves


