
TRADITIONAL STORY STUDY



Design and layout copyright © 2018 Department of Education, Government of Nunavut
Text copyright © 2018 Department of Education, Government of Nunavut
Illustrations copyright © 2010 by Mark Kalluak

Developed and designed by Inhabit Education | www.inhabiteducation.com

All rights reserved. The use of any part of this publication reproduced, transmitted by any 
form or by any means, electronic, mechanical, photocopying, recording, or otherwise, or 
stored in a retrievable system, without written consent of the publisher, is an infringement 
of copyright law. 

Inuktut Titiqqiriniq
This resource is part of Inuktut Titiqqiriniq, a comprehensive Inuktut literacy program 
that was created in Nunavut. Inuktut Titiqqiriniq was developed by Nunavut educators, 
linguists, and language consultants, with constant testing and input by Nunavut 
classroom teachers. Inuktut Titiqqiriniq provides instructional tools and resources to help 
students develop strong Inuktut language skills. 

Inuktut Titiqqiriniq takes a holistic and balanced approach to language learning. Inuktut 
Titiqqiriniq considers all aspects of and opportunities for literacy development.



Traditional Story Study



Unipkaaqtuat Arvianit  |  Traditional Story Study

Table of Contents
General Accommodations and Modifications . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1

About This Traditional Story Study . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 2

Icon Descriptions . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 3

Lesson 1: Introductory Lesson . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 4
In this lesson, students will work to achieve the following objectives:

 • Participate in a class discussion about Inuit traditional stories. 
 • Learn about the author of Unipkaaqtuat Arvianit, Mark Kalluak, and read the 
foreword to volume 2. 

Lesson 2: Creation Stories . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 7
In this lesson, students will work to achieve the following objectives:

 • Discuss creation stories and explore prior knowledge of creation stories.
 • Read and respond to “How Fog Came to Be,” “Lightning and Thunder,” “Moon and 
Sun,” and “When Darkness Stayed Constantly” from Unipkaaqtuat Arvianit.

 • Compare “Moon and Sun” to a creation story about the moon and sun from 
another culture.

Lesson 3: Cautionary Tales for Children . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .14
In this lesson, students will work to achieve the following objectives: 

 • Discuss the role of children’s stories and cautionary tales across cultures. 
 • Read and respond to “Children Abducted by an Amautalik,” “A Woman Pulled by 
Moon’s Gravity,” and “Avoid Prolonged Gazing at the Moon” from Unipkaaqtuat 
Arvianit. 

 • Participate in an activity to categorize cautionary tales and other traditional stories.
 • Compare well-known cautionary tales. 

Lesson 4: The Mistreated Orphan  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 31
In this lesson, students will work to achieve the following objectives:

 • Discuss the conventions and significance of orphan stories in Inuit culture and 
around the world.

 • Read and respond to “Kaugjagjuk” and answer comprehension questions about the 
story.

Lesson 5: The Supernatural . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 46
In this lesson, students will work to achieve the following objectives:

 • Discuss the role of the supernatural in Inuit traditional stories.
 • Read and respond to “The Ingnirjuk (Sea Ghost)” and “Man Snatched by Ijiraq” from 
Unipkaaqtuat Arvianit. 

 • Illustrate supernatural beings based on descriptions in the stories. 
 • Read “Brothers Adrift at Sea” and explore how it falls into the “hero’s journey” genre. 



Unipkaaqtuat Arvianit  |  Traditional Story Study

Lesson 6: Animal Fables and Animals in Human Form . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 55
In this lesson, students will work to achieve the following objectives: 

 • Discuss the place and importance of animal fables in Inuit culture and across the 
world.

 • Read and respond to “Owl and Polar Bear Tease Each Other” and “The People Who 
Turned to Stone” from Unipkaaqtuat Arvianit.

 • Discuss the role of animals with human characteristics in traditional stories.

Lesson 7: Survival and Revenge. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 67
In this lesson, students will work to achieve the following objectives: 

 • Discuss the significance of stories of survival and revenge in Inuit culture.
 • Read and respond to “Iimarasugjuk, the People Swallower,” “The Woman Who Killed 
an Akłak,” and “Two Men Who Shared a Wife” from Unipkaaqtuat Arvianit. 

 • Read and discuss the story of Kiviuq, its significance in Inuit culture, and how it 
connects to other themes and stories explored in this traditional story study. 

Lesson 8: Wrap-Up . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 76
In this lesson, students will work to achieve the following objectives: 

 • Write a journal response to the traditional story study as a whole.
 • Invite local community members to the classroom for a storytelling session.

Answer Key . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 80

Mark Breakdown . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 83





1Unipkaaqtuat Arvianit  |  Traditional Story StudyGeneral Accommodations and 
Modifications

General Accommodations and Modifications
Outlined below are some useful teaching strategies that may assist those students who struggle with their 
learning or demonstrate some difficulty with everyday classroom tasks. There are also suggestions for 
accommodations to activities provided throughout the resource. Remember that everyone learns in different 
ways, and we cannot expect that all students will respond in the same way to a specific teaching strategy.  
Students, teachers, and parents must work together to maximize each student’s learning potential and to 
create a positive, productive, and successful classroom community. 

Environmental Accommodations
 • Arrange seating to reduce distractions. 
 • Provide students with a place to keep supplies, books, and so on away from their work area. 
 • Allow breaks between tasks. 

Adaptations to Lesson Presentations 
 • Give a structured overview before the lesson. 
 • Provide verbal and written instructions. 
 • Establish routines that enable the student to check understanding with a peer. 
 • Provide frequent repetition of important instructions.

Adaptations to Assignments and Projects
 • Shorten assignments and/or divide assignments into parts. 
 • Provide extended time for the student to complete assignments. 
 • Provide additional time for reading assignments. 
 • Provide assistance with note-taking if needed. 
 • Use peer support and mentoring (select a classroom buddy). 
 • Provide opportunities for the student to demonstrate understanding of material using a variety of 

media, including oral presentations, visual arts/illustrations, audio- or videotaped assignments, 
bulletin board displays, and dramatizations. 

 • Provide assistance with organization and planning of classwork and/or homework. 
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About This Traditional Story Study
This traditional story study is geared toward students in Grades 9 to 12. The suggested activities and 
discussion prompts can be adapted to suit the needs of the students. There should be a discussion within 
your school about which classes will use the resource so that it isn’t repeated from year to year. 

This resource uses the publication Unipkaaqtuat Arvianit, volumes 1 and 2, by Mark Kalluak to explore 
Inuit traditional stories that were collected around Arviat, Nunavut since the 1970s. Over the course of the 
traditional story study, students will participate in a variety of reading, writing, viewing, critical thinking, 
and community-inclusion activities that will expand their knowledge of Inuit traditional stories and their 
importance in Inuit culture.
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Icon Descriptions
READING Students will read assigned passages using a variety of reading strategies.

ABC VOCABULARY Through organized activities, students will review vocabulary from the assigned 
passages. They will learn definitions of these words and practise integrating them into written and 
oral communication.

ORAL COMMUNICATION  Students will discuss the readings and express what they have 
learned through oral language in open class discussions, small group work, and presentations.

       
  VIEWING Students will view the illustrations or photos in the book and gather information or make 

predictions.

WRITING Students will develop their written communication skills through a variety of
writing activities.

CONNECTING Students will make connections between the readings and their own lives, their 
community, and the world.

DECODING AND COMPREHENSION Students will use strategies to help them make sense 
of what they are reading.

REFLECTION Students will reflect on the information learned throughout the lesson. In their 
reflections they will form connections from the readings to the self, the community, and the world.

VISUAL DEPICTIONS Students will express themselves visually by creating pictures, diagrams, 
and graphic organizers, demonstrating an understanding of text content and features.

RESEARCH SKILLS Students will perform a variety of research tasks developed in a sequential 
progression, encouraging them to build on and improve their research skills.

HANDOUT Handouts in Inuktitut and English accompany many activities throughout this 
resource. These handouts are to be photocopied and handed out to the students, allowing them to 
practise and expand on the information they are learning.

COMMUNITY INCLUSION Students will extend the walls of the classroom, incorporating 
community perspectives into the lesson. This will broaden their understanding and help them apply 
their learning to everyday experiences.
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LESSON 1: INTRODUCTORY LESSON

4

OBJECTIVE
In this lesson, students will work to achieve the following 
objectives:

 • Participate in a class discussion about Inuit 
traditional stories. 

 • Learn about the author of Unipkaaqtuat Arvianit, 
Mark Kalluak, and read the foreword to volume 2. 

READINGS
 • Author bio on Mark Kalluak, page 144 of 

Unipkaaqtuat Arvianit, volume 2
 • Foreword, pages 8–9 of Unipkaaqtuat Arvianit, 

volume 2

HANDOUT
None

OPTIONAL ADDITIONAL RESOURCES
 • Those That Cause Fear by Neil Christopher
 • The Hidden by Neil Christopher
 • Stories of Survival and Revenge by Rachel and Sean 

Qitsualik-Tinsley
 • Akinirmut Unipkaaqtuat: Stories of Revenge by Noel 

McDermott 

MATERIALS
Board or chart paper

 

 

Activity 1.1: Introduction to Inuit Traditional 
Stories 

 

 • Tell students that in the days ahead, they will 
be reading and learning about Inuit traditional 
stories. Students will:

 o Read a variety of Inuit traditional stories. 
 o Have the opportunity to deepen their 

understanding of traditional storytelling.
 o Study the ways stories have been passed 

down over the centuries.
 o Look at common themes in traditional 

stories. 
 o Explore how stories help us understand the 

world around us. 
 • Begin by asking students to share what they know 

about Inuit traditional stories. Ask:
 o What Inuit traditional stories do you know?
 o How did you learn these stories? Did someone 

tell them to you or did you read them?
 o Can you think of any common themes in the 

Inuit traditional stories that you know? If so, 
what are they?

 o Why do you think traditional stories are told 
and have been told for so many years?

 • Ask if any students would feel comfortable 
sharing a traditional story they know.

 • After the stories have been shared, give students 
this brief explanation of why traditional stories 
are told. This explanation comes from Nunavut 
Sivuniksavut instructor Melissa Irwin:

 o Stories are often told to young people to 
help them understand their relationships 
with others and with the environment. These 
stories contain life lessons for understanding 
what we should and shouldn’t do. When 
faced with challenges, stories help us 

Lesson 1: Introductory Lesson
LEARNING ACTIVITIES
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navigate as individuals, learning through the 
failures of others. Traditional stories provide 
guidance in all areas, from how we should 
act toward one another to how we can 
survive in the unforgiving Arctic environment.

 • Invite students to share any thoughts they have 
on this explanation, or any other ideas they have 
about why traditional stories are told.

 • Tell students that traditional stories can be 
labelled in different ways. Often, the way a story 
is labelled helps us to understand how that story 
has been interpreted. On a very basic level,  
there are stories that are thought to be true 
(non-fiction/unikkaat atullariktuviniit) and those 
that are recognized as made up (fiction/unikkaat 
sulingittut). 

 • However, stories are usually more complicated 
than truth vs. fiction. After all, a true story, told 
many times over, may become exaggerated and 
may therefore not be entirely true. A made-up 
story may contain an important moral: a truth 
about real life. So, we have additional categories 
for classifying traditional stories based on the 
story’s purpose, themes, and characters. 

 • In this traditional story study, we are studying 
stories in the following categories:

 o Creation Stories
 o Cautionary Tales for Children
 o The Mistreated Orphan
 o The Supernatural
 o Animal Fables and Animals in Human Form
 o Survival and Revenge

 • Write the categories on the board or chart paper 
and ask students if they have any questions 
about them. 

 • Tell students to think about the stories their 
classmates shared at the beginning of the 
lesson. Ask them which category they think each 
traditional story falls under.

 •  Point out that some stories might fall under more 
than one category. 

 • Write the name of each traditional story students 
shared next to its category or categories. 

 

Extension Activity

Have students write a journal response to the discussion 
of traditional stories and their thoughts on traditional 
stories. You may want to have them write a response to 
Melissa Irwin’s explanation of why traditional stories are 
told.  

Activity 1.2: Reading the Foreword and About the 
Author

 

 • Ask the students to take out their copies of 
volume 2 of Unipkaaqtuat Arvianit. Tell them 
that they will be reading two volumes of Inuit 
traditional stories. These stories were collected 
by Mark Kalluak around Arviat, Nunavut. They 
will not be reading the stories in the order they 
appear in the books; they will be grouping them 
according to the categories from the previous 
discussion.

 • Ask the students to share what they know about 
Mark Kalluak, and if they have read anything else 
that he wrote. Write their responses on the board 
or chart paper.

 • Tell students that Mark Kalluak was an educator, 
interpreter, editor, and storyteller. He received 
great praise and recognition for his work 
to preserve and promote Inuit traditional 
knowledge. 

 • Turn to the last page of volume 2 of Unipkaaqtuat 
Arvianit. Read the paragraph about Mark Kalluak 
out loud as students follow along.

 • After reading, tell students that Mark Kalluak 
passed away in 2011. After he died, he became 
one of the first recipients of the Order of Nunavut 
for his accomplishments.  
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 • Ask students to turn to page 8 of volume 2 of 
Unipkaaqtuat Arvianit. Read the foreword out loud 
to the class, or ask if any volunteers would like to 
read a paragraph or two at a time.

 • After reading, hold a class discussion about the 
foreword and Mark Kalluak. Ask:

 o Why do you think sharing and passing on 
Inuit traditional knowledge was so important 
to Mark Kalluak?

 o What are some of Mark’s accomplishments?
 o Why was it important to Mark to preserve 

these stories as written text?
 o How can future generations continue 

Mark’s work to preserve and promote Inuit 
traditional knowledge?

 • Record students’ responses on the board or chart 
paper. 
 
 
 
 
 
 
 
 
 
 



LEARNING ACTIVITIES
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LESSON 2: CREATION STORIES

Lesson 2: Creation Stories
OBJECTIVES
In this lesson, students will work to achieve the following 
objectives:

 • Discuss creation stories and explore students’ prior 
knowledge of creation stories.

 • Read and respond to “How Fog Came to Be,” 
“Lightning and Thunder,” “Moon and Sun,” 
and “When Darkness Stayed Constantly” from 
Unipkaaqtuat Arvianit.

 • Compare “Moon and Sun” to a creation story 
about the moon and sun from another culture. 

READINGS
 • “How Fog Came to Be,” pages 52–75 of 

Unipkaaqtuat Arvianit, volume 1
 • “Lightning and Thunder,” pages 122–127 of 

Unipkaaqtuat Arvianit, volume 1
 • “Moon and Sun,” pages 10–21 of Unipkaaqtuat 

Arvianit, volume 2
 • “When Darkness Stayed Constantly,” pages 11–17 of 

Unipkaaqtuat Arvianit, volume 1

HANDOUTS
 • Handout 1: Creation Stories
 • Handout 2: Comparing Creation Stories

MATERIALS
 • Board or chart paper
 • Student journals (optional)
 • Colouring utensils (optional) 

OPTIONAL ADDITIONAL RESOURCES
 • The Hidden by Neil Christopher
 • Stories of Survival and Revenge by Rachel and Sean 

Qitsualik-Tinsley
 • Akinirmut Unipkaaqtuat: Stories of Revenge by Noel 

McDermott 

Activity 2.1: Introduction to Creation Stories

 

Teaching Tip: 
Make sure students are familiar 
with the story of Nuliajuk before 
beginning the lesson. There are many 
versions that can be found online with a 
quick search. There are also versions in 
the optional additional resources at the 
beginning of this lesson.  
 

 • Tell students that across the world, cultures have 
come up with creation stories to explain the 
origins of their land and the creatures that live 
upon it. Additionally, all cultures have passed 
on these stories over time. These stories are also 
called “origin stories.”

 • Ask students to share what they know about oral 
storytelling. 

 • Tell students that up until the last few hundred 
years, all cultures shared their stories through 
oral storytelling. Families and communities would 
gather to listen to traditional tales, songs, and 
poems. Some community members would then 
become storytellers themselves, allowing the 
stories to continue through the generations. While 
story details tend to change over time, many of 
the main parts of the stories have remained the 
same.

 • Tell students that the story of Nuliajuk (also 
known as Sedna, Takannaaluk, the Mother of 
Sea Mammals, and other names) is a perfect 
example of a widely known Inuit creation story 
that has maintained key elements, regardless 
of the geographic distance between groups of 
storytellers. 
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 • In all versions of the story of Nuliajuk, a young 
woman ends up clinging to the side of a qajaq, 
trying to save herself from drowning. She loses 
her fingers (they are cut off or frozen) and these 
fingers fall into the ocean, becoming the sea 
animals Inuit rely on for food. The woman sinks 
to the bottom of the ocean, where she lives as a 
powerful ruler of the deep.

 • Despite the vast differences in creation stories 
around the world, many share similar features:

 o They begin by describing the natural world 
as being different from the world we know 
today; some key feature, force, or creature is 
missing.

 o They tell about a connection between the 
ordinary world and the supernatural world 
(i.e., the presence of magic).

 o They end with an explanation of the origin of 
a geographic feature, force of nature, plant 
or animal, etc.

 • Record these features on the board or chart 
paper. For example, you could write the following 
headings:

 o Description of natural world with something 
missing

 o Connection to supernatural
 o Ending with explanation

 • Ask students why they think creation stories 
might be shared today. Is it for the same reasons 
that they were told in the past?

 • Once students have answered, tell them that 
today, most people think of creation stories in 
symbolic instead of literal terms. They help us 
understand the worldviews of times past: how 
people thought of and treated themselves and 
others in their environment. These stories help 
us understand cultures, traditions, and religions. 
By continuing to share these stories, cultures 
pass on perspectives, values, and knowledge to 
contemporary audiences. 
 
 
 

Activity 2.2: Reading Creation Stories

 • Ask students to turn to page 53 of volume 1 of 
Unipkaaqtuat Arvianit. Ask a volunteer to read the 
title, “How Fog Came to Be.” 

 • Ask students to make predictions about what 
the story will be about. They can use clues from 
the title and their prior knowledge to make 
predictions. Write their predictions on the board 
or chart paper.

 • Begin reading the story out loud and then ask for 
volunteers to continue reading.

 • After reading, revisit the predictions students 
made before reading the story. Ask students to 
identify which predictions were correct, providing 
evidence from the text to back up their claims.

 • Discuss the following questions as a class:
 o How is the world as described in the story 

different from today’s world? What is 
missing? 

 o Name a few supernatural moments in the 
story. Hint: think of powers or abilities that 
would be described as “magic” today. 

 o According to this story, how was fog created? 
Try to explain the origin of fog in one 
sentence.

 • Record students’ responses on the board or chart 
paper.

 • Distribute Handout 1: Creation Stories. The 
handout includes answers already filled in for 
“How Fog Came to Be.” Go through the answers 
as a class and compare them to the students’ 
responses. 

 • Tell the students that they will be reading three 
more creation stories, and they will record 
answers to the questions for those stories as they 
read. 
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 • Read “Lightning and Thunder” as a class or in 
small groups. Then have students work in groups 
to fill in the answers about this story on the 
handout. Each student should fill out his or her 
own handout.

 • When each group has finished, ask volunteers to 
share their answers with the class.

 • Have students read “Moon and Sun” and “When 
Darkness Stayed Constantly” in their groups and 
answer the questions in the corresponding boxes 
on the handout.

 

Activity 2.3: Comparing Creation Stories

 • In this activity, students will compare a creation 
story about the moon and sun from a different 
culture to “Moon and Sun” from Unipkaaqtuat 
Arvianit. 

 • Do an online search to find other creation stories 
from around the world. Here are some possible 
weblinks:

 o “The Raven Steals the Light” (Haida story): 
https://www.historymuseum.ca/cmc/
exhibitions/aborig/reid/reid14e.shtml 

 o Haida creation story: https://www.
collectionscanada.gc.ca/settlement/
kids/021013-2061.2-e.html

 o “Why the Sun and the Moon Live in the Sky” 
(African folktale):  
https://www.worldoftales.com/African_
folktales/Nigerian_folktale_16.html

 o “The Time of Ten Suns” (Chinese mythology): 
https://letterpile.com/misc/Chinese-
Mythology-The-Time-of-Ten-Suns 

 • Begin by telling students that across the world, 
humans have lived in a variety of physical 
environments and circumstances. From the Arctic 
to deserts and jungles, people’s experiences have 
been shaped by the land, climate, and wildlife 
around them. 

 • In most cases, it may seem difficult to find 
similarities between cultures living in such 
different landscapes. But the moon and sun are a 
part of life for everyone on Earth. For this reason, 
most cultures have traditional stories about the 
moon and sun and how they came to be in  
the sky.

 • Distribute Handout 2: Comparing Creation 
Stories. Have students work in pairs or groups to 
compare the creation story from another culture 
to “Moon and Sun” from Unipkaaqtuat Arvianit 
using the Venn diagram on the handout. 

 • You can also give students the option of 
illustrating one or both stories about the moon 
and sun. 

Extension Activity

Have students write a journal response to Lesson 2. You 
may want to give them the following prompt to guide 
their writing:

 o Today, many of our understandings of the 
world come from science. Do we still need 
creation stories? What role do these stories 
play in modern culture?
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ᐊᔾᔨᐅᙱᑎᒋᕙ?  
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ᖄᖅᑐᒥᒃ ᑕᑯᓚᐅᙱᑎᓐᓇᒍ, 
ᐃᓄᐃᑦ ᖃᐅᔨᒪᓚᐅᙱᒻᒪᑕ 
ᖃᓄᖅ ᑕᒃᑐᒃᑕᖃᓕᕐᓂᕐᒪᖔᑦ 
ᐅᒡᕙᓅᓐᓃᑦ ᑕᒃᑐᖕᒥᒃ 
ᑕᑯᓚᐅᖅᓯᒪᓚᐅᖅᓯᒪᙱᑦᑐᑦ.

 - ᓇᓄᐃᑦ ᐃᓄᒃᑐᑦ 
ᐃᓕᖅᑯᓯᖃᖅᑐᑦ. 
 - ᐃᓄᒃ ᑰᓕᐅᖅᐳᖅ ᑎᑭᕐᒥᓄᑦ. 
 - ᓇᓅᑉ ᓈᖓᓃᑦᑐᖅ 
ᑕᒃᑐᙳᖅᐳᖅ.

 - ᑖᒃᑐ! 
 - ᑰᒃᑕᖃᓕᖅᑐᒃᓴᐅᓐᓂᖅᐳᖅ 
ᑕᐃᑲᓂ ᐅᓂᒃᑳᒥ 
ᐅᖃᐅᓯᐅᓯᒪᔪᒥ.

ᓇᓄᖅ ᓯᓚᐃᕐᕆᔭᐅᓚᐅᖅᐳᖅ 
ᑰᒃ ᐃᒥᕐᓗᓂᐅᒃ ᐃᒪᐃᖅᐸᒍ 
ᐃᑳᕈᓐᓇᖅᓯᓂᐊᕐᓂᕋᖅᑕᐅᓪᓗᓂ 
ᑭᓯᐊᓂ ᓈᖓ ᖄᕐᒪᑦ 
ᑕᒃᑐᙳᖅᑎᑦᑎᓚᐅᖅᐳᖅ.

“ᐅᒃᑳᓕᔮᕐᓂᖅ ᑲᓪᓗᒡᓗ”

“ᑕᖅᑭᖅ ᓯᕿᓂᕐᓗ”

“ᖃᖕᒐᓴᕐᔪᐊ 
ᑖᖖᒐᐃᓐᓇᔪᓚᐅᖅᑎᓪᓗᒍ”
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Creation Stories
Read each of the creation stories listed below and fill in your answers to the questions for each story. 
The first story has been done for you. 
 

How is the world 
different? What is 
missing?

What is the 
connection to the 
supernatural world 
(i.e., the magical 
element)?

What is the new 
geographic 
feature, force of 
nature, or creature 
at the end of the 
story?

Provide a 
one-sentence 
summary of the 
story.

“How Fog Came to 
Be”

Before the hunter 
witnessed the 
exploding bear, 
people either did not 
know the origin of 
fog or hadn’t seen 
fog before.

 - Bears behave as 
people.
 - The man creates a 
river with his finger.
 - The bear’s belly 
turns to fog.

 - Fog!
 - Possibly a new 
river located in the 
region the story 
took place.

A bear is tricked into 
drinking so much 
water that his belly 
bursts and turns into 
the first fog.

“Lightning and 
Thunder”

“Moon and Sun”

“When Darkness 
Stayed Constantly”



ᑐᓂ
ᐅ
ᖅ
ᑲᒐᖅ

 2
ᐊ
ᑏ
ᑦ:

ᐅ
ᓂ
ᑉᑳᖅ

ᑐᐊ
ᑉ ᐊ

ᕐᕕ
ᐊ
ᓂ
ᑦ ᐃ

ᓄ
ᐃ
ᑦ ᐱ

ᖅ
ᑯᓯᑐᖃ

ᖕᒋᓐᓂ
ᒃ ᖃ

ᐅ
ᔨᓴᕐᓂ

ᖅ
 • ᐃ

ᓕ
ᓐᓂ

ᐊ
ᒐᒃᓴᖅ

 2 • ᑐᓂ
ᐅ
ᖅ
ᑲᒐᖅ

 2 • ᒪᒃᐱ
ᖅ
ᑐᒐᖅ

 1 ᐊ
ᑕᐅ

ᓯᐅ
ᑎ
ᓪᓗ

ᒍ

_____________________________

ᐊ
ᔾᔨᒌᖕᒋᓐᓂ

ᖕᒋᒃ ᐅ
ᓂ
ᒃᑳᖅ

ᑐ
ᐊ
ᓕ
ᐅ
ᖅ
ᑕ
ᐅ
ᔪᕕ

ᓃ
ᑦ 

ᕿ
ᒥᕐᕈᓗ

ᒋᒃ “ᑕᖅ
ᑭᕐᓗ

 ᓯᕿ
ᓂ
ᕐᓗ

” ᐊ
ᐃ
ᑉᐸ

ᖓ
ᓃ
ᑦᑐᒥ ᐅ

ᖃ
ᓕ
ᒫᒐᕐᒥ ᐅ

ᕙ
ᙵ

ᑦ ᐅ
ᓂ
ᑉᑳᖅ

ᑐᐊ
ᑦ ᐊ

ᕐᕕ
ᐊ
ᓂ
ᑦ ᐱ

ᙳ
ᖅ
ᑐᕕ

ᓂ
ᕐᓂ

ᒃ ᐅ
ᓂ
ᒃᑳᖅ

ᑐᐊ
ᓂ
ᓪᓗ

 ᐱ
ᔾᔪᑎ

ᓕ
ᒃᑕᐅ

ᖅ
 

ᑕᖅ
ᑭᕐᒥᒃ ᓯᕿ

ᓂ
ᕐᒥᒡᓗ

 ᐱ
ᖅ
ᑯᓯᕐᒥᙶ

ᖅ
ᑐᒥᑦ ᐊ

ᓯᑦᑎ
ᓐᓂ

ᑦ. ᑎ
ᑎ
ᕋᓕ

ᕐᓗ
ᒋᑦ ᖃ

ᓄ
ᐃ
ᓐᓂ

ᑯᓘ
ᔭᖏ

ᑦ ᐅ
ᕙ
ᓃ
ᑦᑐᑦ “ᑕᖅ

ᑭᕐᓗ
 ᓯᕿ

ᓂ
ᕐᓗ

” ᐊ
ᖕᒪᓗ

ᖅ
ᑑᑉ ᐃ

ᓗ
ᐊ
ᒍᑦ ᓴᐅ

ᒥᒃᖠ
ᒃᑯᑦ, 

ᖃ
ᓄ
ᐃ
ᓐᓂ

ᑯᓘ
ᔭᖏ

ᑦ ᑎ
ᑎ
ᕋᓚ

ᐅ
ᕐᓗ

ᒋᑦ ᐅ
ᓂ
ᒃᑳᑉ ᑐᒡᓗ

ᐅ
ᑉ ᐊ

ᖕᒪᓗ
ᖅ
ᑑᑉ ᐃ

ᓗ
ᐊ
ᒍᑦ ᑕᓕ

ᖅ
ᐱ
ᒃᖠ

ᒃᑯᑦ. ᖃ
ᓄ
ᐃ
ᓐᓂ

ᑯᓘ
ᔭᖏ

ᑦ ᑎ
ᑎ
ᕋᓕ

ᕐᒥᓗ
ᒋᑦ ᑕᒪᐃ

ᓐᓂ
ᑦ ᐊ

ᔾᔨᒌᖕᓂ
ᕆ
ᔭᐅ

ᔪᑦ 
ᕿ
ᑎ
ᐊ
ᒍᑦ.

“ᑕ
ᖅ
ᑭᕐᓗ

 ᓯᕿ
ᓂ
ᕐᓗ

”

ᑕ
ᒪᕐᒥᒃ 

ᐅ
ᓂ
ᒃᑳᖅ

ᑐ
ᐊ
ᒃ
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LESSON 3: CAUTIONARY TALES FOR CHILDREN

Lesson 3: Cautionary Tales for Children
OBJECTIVES
In this lesson, students will work to achieve the following 
objectives:

 • Discuss the role of children’s stories and 
cautionary tales across cultures. 

 • Read and respond to “Children Abducted by an 
Amautalik,” “A Woman Pulled by Moon’s Gravity,” 
and “Avoid Prolonged Gazing at the Moon” from 
Unipkaaqtuat Arvianit. 

 • Participate in an activity to categorize cautionary 
tales and other traditional stories.

 • Compare well-known cautionary tales. 

READINGS
 • “Children Abducted by an Amautalik,” pages 

35–45 of Unipkaaqtuat Arvianit, volume 2
 • “A Woman Pulled by Moon’s Gravity,” pages 21–27 

of Unipkaaqtuat Arvianit, volume 2
 • “Avoid Prolonged Gazing at the Moon,” pages 

8–10 of Unipkaaqtuat Arvianit, volume 1
 • Handout 2: Hansel and Gretel

HANDOUTS
 • Handout 1: Categorizing Stories
 • Handout 2: Hansel and Gretel
 • Handout 3: Comparing Cautionary Tales
 • Handout 4: Group Writing

MATERIALS
Student journals

Activity 3.1: The Role of Cautionary Tales

Teaching Tip: 
Before this activity, create a list 
of stories that students are likely to be 
familiar with to show as examples of 
cautionary tales. Make sure to include 
any cautionary tales that students have 
read, heard, or watched to date in class. 
Some well-known examples are stories 
about the Amautalik, the Qallupilluit, or 
Nuliajuk (The Mother of Sea Mammals), 
or Western folk tales such as “Little Red 
Riding Hood,” “The Three Little Pigs,” 
and “Hansel and Gretel.”  
 

 • Tell students that across cultures, families and 
communities have always gathered to share 
stories. In the past, the same stories were told to 
both adults and children. Around the time the 
printing press was changing storytelling, adults in 
Europe began thinking of their children differently. 
They started to believe their children had an 
innocence that needed protecting. Because of 
this, many traditional stories were changed for 
young people. The content involving sexuality, 
violence, and death was changed or removed 
from children’s stories. However, traditional Inuit 
storytelling seems to have more confidence in 
young people, with fewer differences between 
content for adults and children. 

 • Tell students that all storytelling has a purpose. 
Some stories are meant to entertain, to educate, 
or to pass on traditional knowledge and values. 



15Unipkaaqtuat Arvianit  |  Traditional Story StudyLesson 3: Cautionary Tales for Children

LESSON 3: CAUTIONARY TALES FOR CHILDREN

Teaching Tip: 
Encourage students to think about 
the purpose of each story as they 
continue to read volumes 1 and 2 of 
Unipkaaqtuat Arvianit.

 • Explain that the purpose of many traditional 
stories in Inuit culture and other cultures is to 
serve as a warning to children. These stories, 
called “cautionary tales,” send very direct 
messages to children about how they should 
behave. They are meant to frighten people into 
obedience. That is why they sometimes include 
violence and death. They serve to protect 
children from actions that are seen as unsafe or 
undesirable.

 • Tell students that cautionary tales always include 
a moral or lesson. Many cautionary tales for 
children also involve the children tricking or 
outsmarting a dangerous creature.

 • Ask students if they can think of any stories that 
might be considered cautionary tales. These 
can include Inuit traditional stories, Western folk 
tales, or even stories from contemporary books 
or movies. For example, Western folk tales such 
as “Little Red Riding Hood” and “Hansel and 
Gretel” can be considered cautionary tales. 
Inuit traditional stories about the Amautalik, the 
Qallupilluit, and Nuliajuk can also be considered 
cautionary tales.

Activity 3.2: Reading Cautionary Tales

 • Tell students that they are going to read three 
cautionary tales from the Unipkaaqtuat Arvianit 
volumes.

 • Before reading each story, ask students to make 
predictions based on the titles and any prior 
knowledge of cautionary tales.

 • In pairs or small groups, read “Children Abducted 
by an Amautalik,” “A Woman Pulled by Moon’s 
Gravity,” and “Avoid Prolonged Gazing at the 
Moon.”

 • After reading each story, revisit the predictions 
students made before reading. Ask students 
which of their predictions were correct, and how 
they know they were correct.

 • Have students work in pairs to answer the 
following questions about each story. As they 
come up with answers, have them write the 
answers in their journals:

 o What is the message of this story? Why was 
this story told?

 • Once each group has come up with their 
answers, ask volunteers to share what they wrote 
with the class.

Activity 3.3: Categorizing Cautionary Tales

 • Distribute Handout 1: Categorizing Stories to 
each student.

 • Go through the handout as a class and discuss 
each category on the diagram. 

 • Divide students into pairs or small groups. 
Students will work together to place each of 
the three cautionary tales they just read into 
the appropriate categories on the handout. Tell 
students that some stories may belong in more 
than one category.

 • Once students have finished, ask volunteers to 
share their responses with the class, explaining 
why they placed each story in each category. 
Another option is to have pairs or groups join 
another pair or group to compare their answers.  
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Extension Activity

Have students add additional stories to the handout, 
such as other stories they have read in the Unipkaaqtuat 
Arvianit volumes or other stories they know. 
 

Activity 3.4: Comparing Cautionary Tales

 • Ask students if the cautionary tales they read 
remind them of any other famous children’s 
stories. If necessary, prompt students with some 
examples, such as “Little Red Riding Hood,” 
“Hansel and Gretel,” or “The Pied Piper.” 

 • Distribute Handout 2: Hansel and Gretel to 
students. Have students read the story in pairs or 
small groups.

 • After reading, ask:
 o Do you notice any similarities between 

“Hansel and Gretel” and the cautionary tales 
we read in Unipkaaqtuat Arvianit? If so, what 
are they?

 • If it didn’t come up in their responses, point out 
that all the stories had a message or warning. 
You may also want to point out similarities 
between “Hansel and Gretel” and “Children 
Abducted by an Amautalik.” For example, both 
stories: 

 o Have a monster that captures children
 o End with the children escaping
 o Warn of the dangers of playing alone outside 

late at night or wandering too far from home 

 • Distribute Handout 3: Comparing Cautionary 
Tales to each student. Have students work in 
pairs or small groups to compare at least one 
cautionary tale from Unipkaaqtuat Arvianit to a 
cautionary tale from another culture. They can 
compare it to “Hansel and Gretel” or to another 
cautionary tale they know or research online.

 • Once each group is finished, invite volunteers to 
share their answers with the class.

 
Extension Activities

 

 • Have students work in groups to create their own 
cautionary tale. They can use the examples and 
instructions on Handout 3: Group Writing to help 
them. Students will come up with a warning and 
write a short story based on it. When each group 
is finished, ask for volunteers to read their story 
out loud to the class.

 • Have students write a journal response to  
Lesson 3. You may want to give them the 
following prompt to guide their writing:

 o Should we censor stories for children? Explain 
your answer.



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 1

ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 3 • ᑐᓂᐅᖅᑲᒐᖅ 1 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᖃᓄᐃᓐᓇᓱᖕᒪᖔᑕ ᐅᓂᒃᑳᖅᑐᐊᑦ

ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔪᑦ\ᐊᔪᕆᖅᓲᔾᔨᔪᑦ\
ᐃᓂᖅᑎᕆᔪᑦ ᑐᓴᕐᓂᕋᓱᒃᑐᑦ

ᐊᔪᕆᖅᓱᐃᔪᑦ ᐊᓐᓂᕆᔭᐅᔪᓂᒃ 
(ᐱᖅᑯᓯᕐᒥᒃ\ᐱᑦᑎᐊᕆᐊᖃᕐᓂᕐᒥᒃ\ᐅᒃᐱᕐᓂᕐᒥᒃ)
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Categorizing Stories

EDUCATE/INSTRUCT/WARN ENTERTAIN

TEACH VALUES (CULTURAL/MORAL/RELIGIOUS)



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 2

ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 3 • ᑐᓂᐅᖅᑲᒐᖅ 2 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᒪᕐᕉᑎᓪᓗᒋᒃ

Hᐋᓐᓱᓪ ᐊᒻᒪ ᒍᕆᐊᑐᓪ
ᑕᐃᔅᓱᒪᓂᐊᓗᒃ ᐊᒃᑐᔪᖅᑕᖃᓚᐅᖅᓯᒪᕗᖅ ᕿᔪᖕᓂᒃ ᓇᑲᑎᕆᔨᒥ ᓇᐹᖅᑐᓕᐊᓗᖕᒥ ᐃᒡᓗᕋᓛᖃᑎᖃᖅᑐᒥᒃ 
ᕿᑐᕐᖓᖏᓐᓂᒃ ᒪᕐᕉᖕᓂᒃ, ᕼᐋᓐᓱᓪ ᐊᒻᒪ ᒍᕆᐊᑐᓪ. ᓄᓕᐊᖅᑖᕕᓂᖓᑕ ᑐᒡᓕᐅᑉ ᕿᑐᕐᖓᖏᒃ 
ᐃᓖᔭᕆᕙᒃᑐᓂᒋᒃ ᐅᖃᒻᒥᑕᐅᔭᐃᓐᓇᖅᑐᓂᓗ ᕿᔪᖕᓂᒃ ᓇᑲᑎᕆᔨᒧᑦ.

“ᓂᕿᒃᓴᖅᑕᖃᑦᑎᐊᖏᑦᑐᖅ ᐃᒡᓗᑦᑎᓐᓂᑦ ᐅᕙᑦᑎᓐᓄᓕᒫᖅ. ᐊᒥᓲᓗᐊᕐᒪᑕ ᖃᓃᑦ ᓂᕆᑎᑦᑕᕆᐊᓖᑦ! 
ᐱᓯᒪᔭᕆᐊᖃᕈᓐᓃᖅᑕᕗᒃ ᐅᑯᐊᒃ ᓱᕈᓯᑲᒻᒪᕈᓘᒃ,” ᐅᖃᖅᑐᓂ ᐊᕐᓇᖅ. ᐅᐃᓂᓗ ᐃᔅᓯᓐᓇᐃᑏᓐᓇᕋᓱᒃᐸᒃᑐᓂᐅᒃ 
ᕿᑐᕐᖓᖏᓐᓂᒃ ᓇᐹᖅᑐᓕᐊᓗᖕᒥ.
 
“ᐃᒡᓗᒧᑦ ᐅᖓᓯᒃᑐᐊᓗᖕᒨᕈᑎᓚᐅᒃᑭᒃ ᐅᑎᕆᐊᒃᓴᖅ ᓇᓗᓕᕐᓂᐊᕐᒪᑎᒃ! ᓇᓂᔭᐅᒍᑎᒃ 
ᐊᖏᕐᕋᑦᑎᐊᕙᒃᑖᖅᑎᑕᐅᓂᐊᖅᑑᒃ.” ᕿᔪᖕᓂᒃ ᓇᑲᑎᕆᔨ ᖃᓄᐃᓕᐅᕆᐊᒃᓴᖅ ᓇᓗᓕᖅᑐᓂ. ᐅᓐᓄᐃᑦ 
ᐃᓚᖓᓐᓂᑦ, ᕼᐋᓐᓱᓪ ᐊᒻᒪ ᒍᕆᐊᑐᓪ ᑐᓵᔪᕕᓂᐅᓪᓗᑎᒃ ᐊᖏᔪᖅᑳᒥᑕ ᐅᖃᓪᓚᐅᓯᕆᔭᖏᓐᓂᒃ. ᒍᕆᐊᑐᓪ 
ᑲᑉᐱᐊᑦᑕᒃᑐᓂ, ᕼᐋᓐᓲᓪᑉ ᓴᐃᒻᒪᖅᓴᕐᓂᖅᑐᓂᐅᒃ.
 
“ᐃᓱᒫᓗᖕᓇᑎᑦ! ᓇᐹᖅᑐᓕᐊᓗᖕᒥ ᐃᒃᓯᓐᓇᖅᑕᐅᒍᓐᓄᒃ, ᐅᑎᕆᐊᒃᓴᖅ ᖃᐅᔨᓂᐊᖅᑐᒍᒃ,” ᐅᖃᖅᑐᓂ. ᕼᐋᓐᓱᓪ 
ᐊᓂᓵᖅᑐᓂ ᑐᓐᓅᔭᕋᓛᓂᒃ ᐃᒃᐱᐊᕐᔪᖏᒃ ᑕᑕᑎᖅᑐᓂᒋᒃ, ᐃᓐᓇᕆᐊᖅᑐᒃᑲᓐᓂᖅᑐᓂ. 
 
ᐅᓐᓄᓕᒫᖅ ᐅᖃᐅᔾᔪᕋᒥᐅᒃ, ᕿᔪᖕᓂᒃ ᓇᑲᑎᕆᔨᐅᑉ ᓄᓕᐊᖓᑕ ᐃᔅᓯᓐᓇᐃᖂᕐᒪᒍ ᑐᓴᑦᑕᑕᐃᓐᓇᖅᐳᖅ. 
ᐅᓪᓛᒃᑯᑦ, ᒪᓕᒃᑎᑦᑐᓂᒋᒃ ᕼᐋᓐᓱᓪ ᐊᒻᒪ ᒍᕆᐊᑐᓪ ᓇᐹᖅᑐᓕᐊᓗᖕᒨᕈᑎᓪᓗᓂᒋᒃ. ᐱᓱᒃᑎᓪᓗᒋᑦ ᑭᓯᐊᓂ, 
ᕼᐋᓐᓱᓪ ᑲᑕᐃᓚᐅᓱᖓᖅᐸᒃᑐᓂ ᑐᓐᓅᔭᕋᓛᓂᒃ. ᓇᐹᖅᑐᓕᐊᓗᖕᒦᓪᓚᕆᓕᖅᑎᓪᓗᒋᑦ, ᕿᔪᖕᓂᒃ ᓇᑲᑎᕆᔨᐅᑉ 
ᐅᖃᐅᑎᓪᓗᓂᒋᒃ ᑕᖃᐃᖅᓯᖁᓪᓗᓂᒋᒃ ᕿᔪᖕᓂᒃ ᓇᑲᑎᕆᓂᐊᕋᒥ. 

ᓱᕈᓰᒃ ᐃᖅᑯᒻᒪᕋᒥᒃ, ᓇᐹᖅᑐᓕᐊᓗᒃ ᑖᖅᑐᐊᓘᓪᓗᓂ, ᕿᔪᖕᓂᓪᓗ ᓇᑲᑎᕆᔨ ᓱᓕ ᐅᑎᓚᐅᕐᓂᕋᓂ. ᒍᕆᐊᑐᓪ 
ᕿᐊᓕᖅᑐᓂ. Hᐋᓐᓱᓪᑕᐅᖅ ᑲᑉᐱᐊᓱᒃᑑᔮᓕᕆᓪᓗᓂ, ᑭᓯᐊᓂ ᐃᒃᐱᖕᓂᐊᒋᔭᖏᑦ ᑕᑯᒃᓴᐅᑎᒐᓱᐊᕐᓇᓂᒋᑦ 
ᓴᐃᒪᑎᓐᓇᓱᒃᑐᓂᐅᒃ ᓇᔭᓂ. 
 
“ᕿᐊᖏᓪᓗᑎᑦ! ᑕᑎᒋᖖᒐ! ᐊᖏᕐᕋᐅᑎᓂᐊᕆᒃᑭᑦ ᓱᓕᔪᖓ ᐊᑖᑕᒪ ᐊᐃᖏᒃᑲᓗᐊᖅᐸᑎᒍᒃ!” ᓈᒻᒪᓈᖅᑐᖅ, 
ᑕᖅᑭᕆᖕᒪᑦ ᐅᓐᓅᔪᖅ ᕼᐋᓐᓱᓗ ᐅᑕᖅᑭᓪᓗᓂ ᖃᐅᒻᒪᒃᓯᐊᕆᓪᓗᓂᐅᒃ ᓇᐹᖅᑐᐃᑦ ᐊᑯᕐᖓᒍᑦ.

ᑐᓐᓅᔭᐃᑦ ᕿᓪᓕᑦᑎᐊᕐᒪᑕ ᑕᖅᑭᖅᑐᒥ, ᓱᕈᓰᓪᓗ ᐊᖏᕐᕋᒧᑦ ᐅᑎᑦᑎᐊᕈᓐᓇᖅᓯᓪᓗᑎᒃ. ᐃᒐᓛᒃᑯᑦ ᒪᑐᐃᖓᔪᒃᑯᑦ 
ᐃᓯᖅᑐᑎᒃ ᑐᐹᖅᓯᑦᑕᐃᓕᒪᓪᓗᑎᒃ ᐊᖏᔪᖅᑳᒥᓂᒃ. 
 
ᖃᐅᑎᓪᓗᒍ, ᐊᕐᓇᒃᓴᖓ ᖃᐅᔨᒐᒥ Hᐋᓐᓱᓪ ᐊᒻᒪ ᒍᕆᐊᑐᓪ ᐅᑎᖅᑐᕕᓂᐅᓂᖏᓐᓂᒃ, ᓂᖖᒐᒃᑐᐊᓘᓪᓗᓂ. 
ᐃᒡᓗᕈᓯᒥᑕ ᒪᑐᖓ ᑮᒃᑐᓂᐅᒃ ᐅᐃᓂ ᓱᐊᓕᖅᑐᓂᐅᒃ ᒪᓕᓚᐅᖏᓐᓂᕋᖅᑐᓂᐅᒃ ᐅᖃᐅᓯᕆᔭᖏᓐᓂᒃ. 
ᑲᑉᐱᐊᑦᑕᖅ ᕿᔪᖕᓂᒃ ᓇᑲᑎᕆᔨ ᐱᔪᒪᓇᓂ, ᕿᑐᕐᖓᓂ ᕿᒪᒍᒪᖏᓐᓇᒥᒋᒃ. ᐊᕐᓇᒃᓴᖓᑕ ᕿᑐᕐᖓᖏᒃ 
ᑮᒍᑎᓯᒪᐃᓐᓇᖅᑐᓂᒋᒃ ᐃᓗᐊᓂ ᓂᐊᖂᔭᑐᐊᕐᒥ ᓂᕆᑎᑦᑐᓂᒋᒃ ᐅᓐᓄᕈᕐᒥᑕᕐᓇᒥ. ᐊᕐᓇᒃᓴᖓ 
ᐅᐃᖓᓗ ᐅᓐᓄᐊᓕᒫᖅ ᐊᐃᕙᐃᓐᓇᖅᑐᑎᒃ. ᐅᓪᓛᕈᕐᒪᑦ ᕿᔪᖕᓂᒃ ᓇᑲᑎᕆᔨᐅᑉ ᕿᑐᕐᖓᓂ 
ᓇᐹᖅᑐᓕᐊᓗᖕᒨᕈᑎᓪᓗᓂᒋᒃ.

ᕼᐋᓐᓲᓪᑉ ᑭᓯᐊᓂ ᓂᐊᖂᔭᓂ ᓂᕆᓐᓂᕋᓂᐅᒃ. ᓇᐹᖅᑐᓕᐊᓗᒃᑯᑦ ᐱᓱᒃᑐᓂ, ᑲᑕᒐᐃᖃᑦᑕᖅᑐᓂ 
ᓂᐊᖁᔭᓪᓛᓂᒃ ᓇᓗᓇᐃᒃᑯᑕᕆᓂᐊᖅᑕᖏᓐᓂ ᐅᑎᒧᑦ. ᓄᑲᑉᐱᐊᕋᓛᖅ ᑭᓯᐊᓂ ᐳᐃᒍᕐᓂᖅᑐᓂ 
ᖁᐸᓄᐊᖅᑕᖃᕐᒪᑦ ᓇᐹᖅᑐᓕᐊᓗᒃ ᑳᒃᑐᓂᒃ. ᑕᑯᒻᒪᑕ ᑖᔅᓱᒥᖓ, ᑭᖑᓂᐊᓄᑦ ᑎᖏᓪᓗᑎᒃ ᓂᐊᖂᔭᒐᓛᓪᓗ 
ᓂᕆᓪᓗᓂᒋᑦ. ᐊᒻᒪᐃᓛᒃ, ᕿᔪᖕᓂᒃ ᓇᑲᑎᕆᔨᐅᑉ ᕿᑐᕐᖓᓂ ᕿᒪᒃᑭᓪᓗᓂᒋᑦ. 
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“ᒪᓕᖕᓂᐊᖅᑕᑦᑎᓐᓂᒃ ᕿᒪᐃᔪᖓ ᑕᐃᒪᐃᓚᐅᕋᒪᑐᑦ!” ᕼᐋᓐᓱᓪ ᐅᖃᓗᒃᑐᓂ ᒍᕆᐊᑐᓪᒧᑦ. ᐅᓐᓄᖕᒪᑦ, 
ᖃᐅᔨᓪᓗᑎᒃ ᓂᐊᖂᔭᒐᓛᓕᒫᑦ ᐊᓯᐅᓪᓗᑎᒃ.
 
“ᑲᑉᐱᐊᑦᑕᒃᑐᖓ!” ᖃᐃᒐᓪᓚᒃᑐᓂ ᒍᕆᐊᑐᓪ. “ᕿᐅᓪᓗᖓ ᑳᒃᑐᖓᓗ ᐊᖏᕐᕋᕈᒪᔪᖓ!”

“ᑲᑉᐱᐊᓱᖏᓪᓗᑎᑦ. ᒫᓃᑦᑐᖓ ᑲᒪᒋᑦᑎᐊᕐᓂᐊᕆᒃᑭᑦ!” Hᐋᓐᓲᓪᑉ ᓇᔭᓂ ᓴᐃᒪᑎᓐᓇᓱᐊᖅᑐᓂᐅᒃ, 
ᓇᒻᒥᓂᖅᑕᐅᖅ ᓴᔪᒃᑭᓪᓗᓂ ᑕᕐᕋᓂᒃ ᑕᑯᒐᒥ ᑲᑉᐱᐊᓇᖅᑐᓂᒃ ᐃᔨᐊᓗᖕᓂᓪᓗ ᑖᖅᑐᒥ ᐊᕙᑖᓃᑦᑐᓂᒃ. 
ᐅᓐᓄᐊᓕᒫᖅ ᒪᕐᕉᒃ ᐃᕿᒻᒥᐅᑎᓪᓗᑎᒃ ᐅᖅᑰᓇᓱᐊᖅᑐᑎᒃ ᓇᐹᖅᑐᐊᓘᑉ ᐊᑖᓂ.

ᐅᓪᓛᕈᕐᒪᑦ, ᐱᓱᕋᔭᒃᑐᑎᒃ ᓇᐹᖅᑐᓕᐊᓗᒃᑯᑦ, ᐊᖅᑯᓯᓂᖅᓯᐅᖅᑐᑎᒃ. ᓂᕆᐅᓐᓂᖃᖏᑦᑎᐊᓕᖅᑐᑎᒃ--ᐊᓯᐅᒐᒥᒃ. 
ᐱᓱᐃᓐᓇᖅᑐᑎᒃ ᐱᓱᐃᓐᓇᖅᑐᑎᒃ, ᑎᑭᐅᑎᒐᒥᒃ ᑭᓯᐊᓂ ᐃᒡᓗᕋᓛᒧᑦ ᑲᒪᓇᖅᑐᒧᑦ ᓇᐹᖅᑐᖃᖏᓐᓂᕐᒦᑦᑐᒧᑦ.

“ᐅᓇ ᑯᑯ!” ᐊᓂᖅᓵᑲᓪᓚᒃᑐᓂ ᕼᐋᓐᓱᓪ ᐲᖅᓯᒐᒥ ᐊᕙᓗᐊᑕ ᐃᓚᖓᓂᑦ. “ᐅᓇᑦᑕᐅᖅ ᖄᒃᓴᖅ!” 
ᖃᐃᒐᓪᓚᒃᑭᓪᓗᓂ ᒍᕆᐊᑐᓪ, ᐊᕙᓗᐊᑕ ᐃᓚᖓᓐᓂᑦ ᐅᖁᒻᒥᖅᓯᓪᓗᓂ. ᐱᕐᓕᓕᖅᑑᒃ ᑭᓯᐊᓂ ᖁᕕᐊᓱᒃᑐᑎᒃ, 
ᓱᕈᓰᒃ ᓂᕆᓕᖅᑐᑎᒃ ᐅᖁᒻᒥᐊᒐᓂᒃ ᐲᖅᑕᒥᓂᑦ ᐃᒡᓗᕋᓛᕐᒥᑦ. 

“ᒫᓃᖏᓐᓇᕐᓂᐊᓕᖅᑐᒍᒃ,” ᕼᐋᓐᓱᓪ ᐅᖃᖅᑐᓂ. ᓯᕙᒥ ᐱᒋᐊᕐᓂᐅᓴᓕᖅᑎᓪᓗᒍ ᒪᑐ ᒪᑐᐃᕋᔮᒃᑐᓂ.

“ᑕᑯᒋᓪᓕ, ᑕᑯᒋᓪᓕ!” ᓂᖏᐅᕈᓗᒃ ᐅᖃᖅᑐᓂ, ᑕᑯᓴᖅᑐᓂ ᒪᓗᒍᓱᒃᑐᓂ. “ᓱᕈᓰᖅ ᓰᕐᓇᖅᑐᓂᒃ ᒪᒪᖅᓴᖅᑑᒃ!”
 
“ᐃᓯᕆᑦᑎᒃ! ᐃᓯᕆᑦᑎᒃ! ᑲᑉᐱᐊᓱᒋᐊᖃᖏᑦᑐᓯᒃ!” ᓂᖏᐅᕈᓗᒃ ᐅᖃᖅᑐᓂ. ᓈᒻᒪᓈᕐᓇᑎᒡᓗ ᕼᐋᓐᓱᓪ ᐊᒻᒪ 
ᒍᕆᐊᑐᓪ, ᑭᓯᐊᓂ, ᓱᑲᓕᒃ ᐅᖁᒻᒥᐊᒐᕐᓂᒃ ᓴᓇᓯᒪᔪᖅ ᐃᒡᓗᕋᓛᖅ ᐊᖓᒃᑯᑐᖃᕈᓘᑉ ᐱᒋᒻᒪᒍ. ᑕᐃᒫᒃ 
ᓇᕆᐊᕆᖃᑦᑕᕐᒪᒍ ᓱᓂᐊᖅᑕᖏᓐᓄᑦ. ᓱᕈᓰᒃ ᑎᑭᐅᔾᔫᒃ ᐱᐅᖏᑦᑐᐊᓗᖕᒧᑦ!
 
“ᓴᓪᓗᐊᓘᒐᕕᑦ!” ᐊᖓᒃᑯᕈᓗᒃ ᐅᖃᖅᑐᖅ, ᑮᒍᑎᓪᓗᓂᐅᒃ ᕼᐋᓐᓱᓪ ᐊᕙᓗᐊᕈᑕᕐᒧᑦ. ᖁᐃᑦᑎᑎᓐᓂᐊᖅᐸᒋᑦ 
ᓂᕆᓛᕋᒃᑭᑦ!”
 
“ᐃᕝᕕᑦ ᐃᒡᓗᓕᕆᖃᑦᑕᕐᓂᐊᖅᑐᑎᑦ,” ᐅᖃᖅᑐᓂ ᒍᕆᐊᑐᓪᒧᑦ. “ᓂᕆᓛᕐᒥᒋᒃᑭᑦᑕᐅᖅ!” 
ᐊᑲᐅᓈᖅᐳᕐᓕ, ᓂᖏᐅᕈᓗᒃ ᑕᐅᑐᑦᑎᐊᖏᑦᑐᐊᓘᖕᒪᑦ. ᒍᕆᐊᑑᓪᑉ ᐸᑕᒥᒃ ᐃᒡᒐᖏᒃ ᒥᖑᐊᕐᓂᕐᒪᒋᒃ, 
ᑕᐅᑐᖏᓐᓂᖅᓴᐅᒻᒪᕆᓕᖅᑐᓂ.
 
ᖃᐅᑕᒫᑦ, ᐊᖓᒃᑯᕈᓗᒃ ᐅᖃᖅᐸᒃᑐᓂ ᕼᐋᓐᓱᓪᒧᑦ, “ᐊᒡᒐᐃᑦ ᐊᒃᑐᕐᓚᒍ!” ᖃᐅᔨᔪᒪᒐᒥ ᖁᐃᑦᑎᓕᕐᒪᖔᖅ. ᒫᓐᓇ, 
ᒍᕆᐊᑑᓪᑉ ᐊᓂᓂ ᑐᓂᓯᓐᓂᖅᑐᓂᐅᒃ ᐊᕿᒡᒋᐅᑉ ᓴᐅᓂᒥᓂᖓᓂᑦ, ᐊᖓᒃᑯᕈᓘᑉ ᐊᒃᑐᕆᐊᖅᑐᕌᖓᒍ ᐊᒡᒐᖓ, 
ᕼᐋᓐᓲᓪᑉ ᓴᐅᓂᕈᓗᒃ ᑐᓂᓯᒪᕙᒃᑐᓂᐅᒃ.
 
“ᓴᓪᓘᓗᐊᖅᑐᑎᓪᓕ ᓱᓕ!” ᐊᑲᖅᓴᖅᐸᒐᓂ. ᖃᖓᓕ ᖁᐃᑦᑎᓛᕋᓗᐊᖅᐱᑦ?” ᐅᓪᓗᐃᑦ ᐃᓚᖓᓐᓂᑦ, 
ᐊᖓᒃᑯᕈᓗᒃ ᐅᑕᖅᑭᖖᒍᖅᑐᓂ.
 
“ᐃᒐ ᐃᑭᔾᔪᒃ,” ᒍᕆᐊᑐᓪᒧᑦ ᐅᖃᖅᑐᓂ. “ᐃᒐᓯᒪᔪᒥᒃ ᒪᒪᖅᑐᒥᒃ ᓄᑲᑉᐱᐊᕕᓂᖅᑐᕐᓂᐊᕋᓐᓄᒃ ᐅᓪᓗᒥ!” 
ᐅᐊᑦᑎᐊᕈᖖᒍᒃᑲᓐᓂᕐᒪᑦ, ᑳᒃᑐᓂ ᐅᑕᖅᑭᔪᓐᓇᐃᓪᓕᓪᓗᓂᓗ, ᐅᖃᖅᐳᖅ, “ᐅᓪᓚᓪᓗᑎᑦ ᑕᑯᓂᐊᕈᒃ ᐃᒐ 
ᐆᓇᖅᓯᒻᒪᖔᑦ.” ᒍᕆᐊᑐᓪ ᐅᑎᖅᑐᓂ, ᐅᖃᖅᑐᓂ, “ᖃᐅᔨᔪᓐᓇᖏᑦᑐᖓ ᐆᓇᕐᒪᖔᑦ ᐆᓇᖏᒻᒪᖔᓪᓗ.” 
ᓂᖖᒐᒃᑐᓂ, ᐊᖓᒃᑯᕈᓗᒃ ᓂᕕᐊᖅᓵᕐᒧᑦ ᖃᐃᒐᓪᓚᒃᑐᓂ: “ᐊᑑᑎᖃᖏᑦᑐᕈᓗᒃ ᓱᕈᓯᖅ! ᓇᐅᒎᖅ, 
ᑕᑯᓂᐊᓚᐅᕐᓚᖓ ᓇᒻᒥᓂᖅ.” ᐊᖓᒃᑯᕈᓗᒃ ᑕᑯᒋᐊᖅᑐᓂ ᐅᑯᖕᒪᑦ ᐃᒐᐅᑉ ᐃᓗᐊᓄᑦ, ᒍᕆᐊᑑᓪᑉ ᐊᔭᒃᑐᓂᐅᒃ 
ᒪᑐᑳᓪᓚᒃᑐᓂᐅᓪᓗ ᐃᒐᐅᑉ ᒪᑐᐊ. ᒍᕆᐊᑑᓪᑉ ᐊᓂᓂ ᐅᓪᓚᕝᕕᒋᓪᓗᓂᐅᒃ ᐊᓂᑎᓵᕆᐊᖅᑐᖅᐸᐅᒃ ᐃᒐᓗ 

Hᐋᓐᓱᓪ ᐊᒻᒪ ᒍᕆᐊᑐᓪ (ᑲᔪᓯᔪᖅ)
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ᐊᑏᑦ:

Hᐋᓐᓱᓪ ᐊᒻᒪ ᒍᕆᐊᑐᓪ (ᑲᔪᓯᔪᖅ)
ᒪᑐᓯᒪᑦᑎᐊᕋᓗᐊᕐᒪᖔᑦ ᖃᐅᔨᒋᐊᖅᑐᑎᒃ ᐊᖓᒃᑯᕈᓗᒃ ᐃᓗᐊᓃᑎᓪᓗᒍ. ᖃᓄᐃᓐᓇᖏᒃᑲᓗᐊᕐᒪᖔᑦ, ᑮᕐᔪᐊᒧᑦ 
ᒪᑐᐃᔾᔭᐃᕆᐊᓪᓚᒃᑐᒍᓗ. ᑕᕝᕙᓃᒃᑲᓐᓂᖅᑐᑎᒃ ᐅᓪᓗᒐᓴᓂᒃ ᐃᒡᓗ ᓂᕆᓂᐊᕋᒥᔾᔪᒃ, ᓇᓂᓯᓪᓗᑎᒃ ᑯᑯᒥᒃ 
ᒪᓐᓂᖖᒍᐊᑯᔅᓱᐊᓗᖕᒥᒃ ᐊᖓᒃᑯᕈᓘᑉ ᐱᖁᑎᖏᓐᓂᑦ. ᐃᓗᐊᓃᑦᑐᑎᒃ ᒎᓗᐃᑦ ᑮᓇᐅᔭᐃᑦ. 

“ᐊᖓᒃᑯᕈᓗᒃ ᐃᑭᓯᒪᓕᖅᑐᖅ ᐊᕐᔭᐃᓐᓇᐅᓕᖅᑐᓂ,” ᐅᖃᖅᑐᓂ ᕼᐋᓐᓱᓪ, “ᓇᓂᔭᕗᒃ ᓇᒃᓴᕐᓂᐊᓕᖅᐸᕗᒃ.” 
ᐴᑲᑕᓗᖕᒥᒃ ᓂᕿᓂᒃ ᑕᑕᑎᕆᓪᓗᑎᒃ ᐊᖏᕐᕋᓂ ᕿᓂᕆᐊᖅᑐᒍ. ᒫᓐᓇ, ᓈᒻᒪᓕᖅᑐᖅ, ᐅᓪᓘᑉ ᐊᐃᑉᐸᖓᓂᑦ, 
ᐊᑖᑕᖓᑦ ᑕᑯᓪᓗᓂᐅᒃ ᐃᒡᓗᒥᑦ ᐊᓂᔪᖅ ᑐᕌᖅᑐᓂ ᑖᒃᑯᓄᖓ, ᕿᐊᓪᓗᓂ.
 
“ᐊᕐᓇᒃᓴᐃᑦ ᑐᖁᓯᒪᓕᖅᑐᖅ. ᖃᐃᓕᕆᔅᓯᒃ ᐅᕙᓐᓄᑦ, ᕿᑐᕐᖓᑯᓘᒃᑲᒃ!” ᓱᕈᓰᒃ ᐃᕿᑦᑎᓪᓗᑎᒃ ᕿᔪᖕᓂᒃ 
ᓇᑲᑎᕆᔨᒥᒃ. 
 
“ᓱᓕᑦᑎᐊᕐᓗᑎᑦ ᕿᒪᓚᐅᖅᓯᒪᓂᐊᕈᓐᓃᖅᐸᑦᑎᒍᒃ,” ᐅᖃᖅᑐᓂ ᒍᕆᐊᑐᓪ, ᐃᖅᑭᑦᑐᓂᐅᒃ ᐊᑖᑕᒥᑕ ᖁᖓᓯᖓ.
 
ᕼᐋᓐᓲᓪᑉ ᕿᑐᒃᑐᒐᐅᔭᖅ ᒪᑐᐃᖅᑐᓂᐅᒃ. 
 
“ᑕᑯᒋᑦ, ᐊᑖᑖᒃ! ᐊᒃᑐᐃᑦᑑᓕᖅᑐᒍᒃ!...ᕿᔪᖕᓂᒃ ᓇᑲᑎᕆᔭᕆᐊᖃᓚᐅᖅᓯᒪᔾᔮᔪᓐᓃᖅᐳᑎᑦ.”
ᖁᕕᐊᓱᒃᑐᑎᒡᓗ ᐃᓅᑦᑎᐊᓕᕐᓂᖅᐳᑦ ᑭᖑᕐᖓᒍᑦ.
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Hansel and Gretel
Once upon a time a very poor woodcutter lived in a tiny cottage in the forest with his two children, 
Hansel and Gretel. His second wife often treated the children badly and was always nagging the 
woodcutter. 
 
“There is not enough food in the house for us all. There are too many mouths to feed! We must get 
rid of the two brats,” she said. 

And she kept trying to persuade her husband to abandon his children in the forest. “Take them far 
away from home so that they can never find their way back! Maybe someone will find them and give 
them a home.” 

The woodcutter didn’t know what to do. One evening, Hansel and Gretel overheard their father and 
stepmother’s conversation. Gretel was upset, and Hansel comforted her. 
 
“Don’t worry! If they do leave us in the forest, we’ll find the way home,” he said. Hansel snuck out of 
the house and filled his pockets with little white pebbles, and then he went back to bed.
 
After a night of persuading, the woodcutter’s wife finally convinced him to abandon his children. In 
the morning, he led Hansel and Gretel into the forest. But as they were walking, Hansel dropped a 
little white pebble here and there on the ground. Once they were deep in the forest, the woodcutter 
told the children to rest while he went to chop wood. 

When the children woke up, the forest was dark, and the woodcutter had still not returned. Gretel 
began to cry. Hansel felt scared too, but he tried to hide his feelings and comfort his sister. 
 
“Don’t cry! Trust me! I swear I’ll take you home even if Father doesn’t come back for us!” Luckily, the 
moon was full that night and Hansel waited until its light shone through the trees. 
 
The tiny white pebbles shone in the moonlight, and the children found their way home. They crept 
through half-open window without waking up their parents.
 
The next day, when their stepmother discovered that Hansel and Gretel had returned, she became 
very angry. She locked their bedroom door and scolded her husband for failing to follow her orders. 
The weak woodcutter protested, as he didn’t want to leave his children. The stepmother kept the 
children locked inside and gave them only a piece of bread for supper. The stepmother argued with 
her husband all night. In the morning, the woodcutter led the children into the forest. 
 
Hansel, however, had not eaten his bread. As he walked through the trees, he left a trail of crumbs 
behind him to mark the way. But the little boy had forgotten about the hungry birds that lived in the 
forest. They flew along behind and ate all the crumbs. Again, the woodcutter left his two children 
alone. 
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Hansel and Gretel (continued)

“I’ve left a trail, like last time!” Hansel whispered to Gretel. But when night came, they saw that all 
the crumbs were gone. 
 
“I’m scared!” cried Gretel. “I’m cold and hungry and I want to go home!” 
 
“Don’t be afraid. I’m here to look after you!” Hansel tried to comfort his sister, but he too shivered 
when he saw frightening shadows and evil eyes around them in the darkness. All night the two 
children huddled together for warmth at the bottom of a large tree. 
 
When morning came, they started to walk around the forest, looking for a path. They walked and 
walked, until suddenly they came upon a strange cottage in the middle of a clearing. 
 
“This is chocolate!” gasped Hansel as he broke a lump of plaster from the wall.

“And this is icing!” exclaimed Gretel, putting another piece of wall in her mouth. Starving but 
delighted, the children began to eat pieces of candy broken off the cottage. 

“We’ll stay here,” Hansel declared. They were just about to try a piece of the biscuit from the door 
when it quietly swung open. 
 
“Well, well!” said an old woman, peering out with a suspicious look. “You children have a sweet 
tooth! Come in! Come in! You’ve nothing to fear!” 

Unluckily for Hansel and Gretel, however, the candy cottage belonged to an old witch.  It was her 
trap for catching victims. The two children had come to a really nasty place! 
 
“You’re so skinny!” said the witch, locking Hansel into a cage. “I shall fatten you up and eat you! You 
can do the housework,” she told Gretel. “Then I’ll make a meal of you too!” 

Luckily, the witch had very bad eyesight. When Gretel smeared butter on her glasses, she could see 
even less. 
 
Every day, the witch said to Hansel, “Let me feel your finger!” She wanted to check if he was getting 
any fatter. Now, Gretel had brought her brother a chicken bone, and when the witch went to touch 
his finger, Hansel held out the bone. 
 
“You’re still much too thin!” she complained. “When will you become fat?” One day, the witch 
became tired of waiting. 
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“Light the oven,” she told Gretel. “We’re going to have a tasty roasted boy today!” A little later, 
hungry and impatient, she said, “Run and see if the oven is hot enough.” 

Gretel returned, saying, “I can’t tell if it is hot enough or not.” 

Angrily, the witch screamed at the little girl, “Useless child! All right, I’ll see for myself.” 

But when the witch bent down to look inside the oven, Gretel gave her a big push and slammed the 
oven door shut. Gretel ran to set her brother free, and they made sure that the oven door was tightly 
shut behind the witch. Just to be safe, they fastened it firmly with a large lock. Then they stayed 
for several days to eat more of the house, until they discovered a huge chocolate egg among the 
witch’s belongings. Inside the egg was a box of gold coins. 
 
“The witch is now burnt to a cinder,” said Hansel, “so we’ll take this treasure with us.” They filled a 
large basket with food and set off into the forest to search for the way home. This time, luck was 
with them, and on the second day, they saw their father come out of the house toward them, 
weeping. 
 
“Your stepmother is dead. Come home with me now, my dear children!” The two children hugged 
the woodcutter. 
 
“Promise you’ll never, ever leave us again,” said Gretel, throwing her arms around her father’s neck. 
Hansel opened the box. 
 
“Look, Father! We’re rich now . . . You’ll never have to chop wood again.” 
 
And they all lived happily ever after.

Hansel and Gretel (continued)
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ᐊᕕᒃᑐᖅᓯᒪᓗᓯ ᑎᑎᕋᖃᑎᒌᖕᓂᖅ
ᐅᖃᓕᒫᓚᐅᕋᕕᑦ ᐃᓄᐃᑦ ᐃᓂᖅᑎᕆᔾᔪᑎᖕᒋᓐᓂᒃ ᐅᓂᒃᑳᖅᑐᐊᓂᒃ ᐊᓯᖏᓐᓂᓪᓗ 
ᐱᖅᑯᓯᖃᑎᒋᙱᑕᑦᑎᓐᓂᙶᖅᑐᓂᒃ ᓇᑭᕈᓘᔭᖅ ᓄᓇᕐᔪᐊᕐᒥᒃ. ᑎᑎᕋᕈᕕᑦ ᑕᐃᒪ ᐃᓂᖅᑎᕆᔾᔪᑎᒥᒃ 
ᐅᓂᒃᑳᖅᑐᐊᓕᐅᕐᓗᑎᑦ. 

ᐱᒋᐊᕈᑎᖃᕐᓗᑎᑦ ᐃᓂᖅᑎᕆᔾᔪᑎᒥᒃ. ᑐᓴᓚᐅᖅᓯᒪᙱᑕᕐᓂᒃ ᐃᓂᖅᑎᕆᔾᔪᑎᓕᐅᕐᓗᑎᑦ. 
ᐅᖃᓕᒫᓚᐅᕐᓗᒋᑦ ᐃᒪᓐᓇ ᓲᕐᓘᓚᔾᔪᑎᑦ ᐊᑖᓃᑦᑐᑦ.  ᐃᓂᖅᑎᕆᔾᔪᑎᓕᐊᑦ ᑎᑎᕋᓕᕐᒥᓗᒍ ᑭᑉᐹᕆᒃᑑᑉ 
ᐃᓗᐊᒍᑦ.  ᑎᑎᕋᐅᔭᓕᕐᒥᓗᑎᑦ ᑭᑉᐹᕆᒃᑑᑉ ᐃᓗᐊᒍᑦ ᐃᓂᖅᑎᕆᔾᔪᑎᑦ ᑐᑭᓯᓇᖅᓯᑎᒋᐊᕐᓗᒍ..

ᐆᑦᑑᑎ 1:  ᑕᖅᑭᕐᒥᒃ ᐃᔨᒋᔅᓲᔮᓗᒐᓱᒃᑕᐃᓕᕙᒋᑦ ᐱᓯᒃᑕᐅᖦᖤᓛᕋᕕᑦ. 
ᐆᑦᑑᑎ 2:  ᑕᐅᑐᙳᐊᕋᓲᔭᑐᐃᓐᓇᖅᑕᐃᓕᒋᑦ ᓄᓇᒥ ᐊᕕᙵᕐᒥᑦ ᐄᔭᐅᖦᖤᓛᕋᕕᑦ. 

ᐃᓂᖅᑎᕆᔾᔪᑎᑦ: ___________________________________________________________________________________________________ 

________________________________________________________________________________________________________________________

ᑎᑎᕋᐅᔭᒐᖅ:
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ᐊᕕᒃᑐᖅᓯᒪᓗᓯ ᑎᑎᕋᖃᑎᒌᖕᓂᖅ (ᑲᔪᓯᔪᖅ)
ᐊᕕᒃᑐᖅᓯᒪᓗᓯ, ᐃᓂᖅᑎᕆᔾᔪᑎᓕᐊᓯ ᐅᖃᓕᒫᕐᓗᒋᑦ ᑎᑎᕋᐅᔭᖅᑕᓯᓗ ᑕᑯᖅᑯᑎᒋᓗᒋᑦ.  ᓂᕈᐊᕐᓗᓯ 
ᐊᑕᐅᓯᕐᒥᒃ ᐊᑐᕐᓂᐊᖅᑕᔅᓯᓐᓂᒃ ᐃᑲᔪᖅᑎᒌᒡᓗᓯ ᐅᓂᒃᑳᓕᐊᕆᓂᐊᖅᑕᔅᓯᓐᓂᒃ.

ᐃᑲᔪᖅᑎᒌᒡᓗᓯ ᐃᓂᖅᑎᕆᔾᔪᑎᒥᒃ ᐅᓂᒃᑳᖅᑐᐊᙳᐊᓕᐅᕆᑦᑎ ᐊᑖᒍᑦ ᑕᐃᓐᓇ ᐅᖃᐅᔾᔪᓯᐊᖅ 
ᓂᕈᐊᖅᑲᐅᔭᓯ ᐊᑐᕐᓗᒍ.
 
________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________
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Group Writing
You have read cautionary tales from Inuit culture and from around the world. Now it is your turn to 
write a cautionary tale. 

Start by creating a warning. Make sure it is a warning you have never heard before. Read the 
examples below. Then write your warning on the lines. Illustrate your warning in the box. 

Example 1: Avoid prolonged gazing at the moon or else you will be shot with an arrow.

Example 2: Avoid daydreaming on the land or else you will be swallowed by a lemming.

Your warning: _______________________________________________________________________________________________________ 

________________________________________________________________________________________________________________________

Illustration:
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Group Writing (continued)

As a group, share your warning sentences and pictures. Then decide together which you will use to 
create a group story.

Work together to write a cautionary tale below based on the warning your group chose.
 
________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________
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________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________
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LESSON 4: THE MISTREATED ORPHAN

OBJECTIVES
In this lesson, students will work to achieve the following 
objectives:

 • Discuss the conventions and significance of 
orphan stories in Inuit culture and around the 
world.

 • Read and respond to “Kaugjagjuk” and answer 
comprehension questions about the story.

 • Explore how “Snow White” and “Kaugjagjuk” 
follow the pattern common to orphan stories. 

READINGS
 • Handout 1: Snow White 
 • “Kaugjagjuk,” pages 110–132 of Unipkaaqtuat 

Arvianit, volume 2 

HANDOUTS
 • Handout 1: Snow White
 • Handout 2: The Mistreated Orphan
 • Handout 3: Comprehension Check

MATERIALS
 • Board or chart paper 
 • Student journals (optional)

Activity 4.1: The Mistreated Orphan

 

 • Begin the lesson by asking students if they can 
think of any stories they know or movies they have 
seen that have orphan characters. Ask:

 o How are the orphans treated? 
 o What usually happens to the orphans?

 • Explain to students that many famous children’s 
movies, such as Disney movies, are adaptations 
from folklore. Some examples are Cinderella and 
Snow White and the Seven Dwarves. Some may 
be true to older versions of the stories, but many 
have been “softened” for children, meaning 
scenes of violence and death may have been 
changed or taken out.

 • Ask students why they think orphans appear so 
often in folktales and literature. 

 • Once they have responded, tell them that a 
simple answer is that stories reflect life. Even in 
the recent past, it was common for women to 
die in childbirth. Despite major advancements in 
medicine, sanitation, and nutrition, many groups 
of people around the world still have shorter life 
expectancies than others. Accidents, war, and 
natural disasters also result in children being 
orphaned. 

 • Tell students that orphans represent one of our 
strongest human fears: being abandoned. We 
define ourselves and understand our place in the 
world through family. Through no fault of their 
own, orphans experience a level of solitude. 
 
 
 
 
 
 

Lesson 4: The Mistreated Orphan
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LESSON 4: THE MISTREATED ORPHAN

 • Orphans can make interesting characters. These 
characters often reinvent themselves. Even 
without the influence of parents, an orphan may 
rise in social status, skill, wealth, and happiness. 
When orphans succeed despite the obstacles 
they have faced, it can show the strength and 
resilience that humans are capable of.

 • Tell students that many orphan stories have a 
similar pattern of events. The orphan succeeds 
through a combination of personal virtues and 
supernatural help. He or she is rewarded at the 
story’s end, while those who treated the orphan 
poorly receive harsh punishment.

 • Below is the pattern common to orphan stories. 
Record each of the headings on the board or 
chart paper as you describe each step for the 
students:

1. Mistreatment: The orphan is mistreated 
through verbal abuse, physical abuse, or 
threats.

2. Quest: The orphan goes on a quest to find a 
place in the world, prove himself or herself, 
find riches, escape danger, or get revenge. 
Unlike other coming-of-age stories in which 
the hero tries to break away from the group 
to stand as an individual, the orphan is 
looking for a sense of home and belonging.

3. Obstacles: The orphan encounters 
obstacles, such as jealous or greedy 
enemies, physical stress from work 
or starvation, poverty, loneliness, or 
supernatural beings. Since the orphan 
has no family, he or she encounters these 
obstacles alone. At the right moment, a 
magical person, animal, or object offers 
help.

4. Methods: The orphan learns and practises 
methods to overcome the obstacles. This is 
usually a combination of magical assistance 
and the character’s virtues.

5. Rewards: Rewards come in the form of 
changed social status (being respected or 
honoured), marriage, wealth, power, or a 
combination of these things. 

6. Punishment: Those who were against the 
orphan are punished. These characters may 
become hated by their communities and 
usually die because of their cruelty. 

 • If students aren’t familiar with the story “Snow 
White,” distribute Handout 1: Snow White and 
have them read it independently or in groups. 

 • After reading, discuss how “Snow White” 
follows the pattern common to orphan stories. 
Go through the headings you recorded before 
reading and ask volunteers to explain how 
each one applies to “Snow White.” Record their 
answers on the board or chart paper.

 • Distribute Handout 2: The Mistreated Orphan to 
each student. 

 • Go through the example boxes filled in for “Snow 
White” on the handout. Note any similarities or 
differences between the students’ answers and 
the answers on the handout.

 • Ask students if they have any questions about the 
handout, and then tell them they will be filling in 
the next section after reading “Kaugjagjuk.”

Activity 4.2: Reading “Kaugjagjuk”

 • Before reading, discuss the treatment and 
experience of orphans in traditional Inuit culture. 
Tell students that the experience of orphans 
differs across cultures and even between families. 
The same can be said for the treatment of 
orphans in traditional Inuit life. 

 • According to Inuit history instructor Martha Kyak, 
the treatment of orphans varied between families 
in traditional Inuit life. Many orphans were 
treated well and were taught how to hunt or sew 
and to look after themselves when they grew up. 
These orphans were supported so that they  
would develop the necessary skills needed to  
survive. On the other hand, some orphans were 
mistreated.
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LESSON 4: THE MISTREATED ORPHAN

 • Many of the morals or lessons in traditional 
stories are about not treating orphans badly or 
else they will grow up and take revenge.  

 • Tell students that they will read two of the most 
well-known Inuit orphan stories in this traditional 
story study. First, they will read about an 
orphan’s mistreatment and its consequences in 
“Kaugjagjuk.” Later in the traditional story study, 
they will read “Kiviuq.” 

 • Have students read “Kaugjagjuk” in pairs or small 
groups, with each group member taking a turn 
reading.

Activity 4.3: After Reading

 • After reading “Kaugjagjuk,” discuss the story 
as a class. You may want to ask the following 
questions:

 o What is the message of the story?
 o Do you see similarities between this story 

and other stories about orphans, such as 
“Cinderella” or “Snow White”? If so, what are 
they?

 • Distribute Handout 3: Comprehension Check 
to students. Have students work in pairs or small 
groups to answer the questions on the handout.

 • Make sure students understand that although 
they will discuss the handout in pairs or groups, 
each student should fill out his or her handout.

 • When they are finished, ask for volunteers to 
share their answers with the class.

 • Have students get back into their pairs or groups 
and complete the “Kaugjagjuk” section of 
Handout 1: The Mistreated Orphan. Once they 
are finished, ask volunteers to share their answers 
with the class.

 
 
 

Extension Activities

 • Have students fill in the remaining blank sections 
of Handout 1 with other orphan stories. These 
can be other orphan stories students know from 
Inuit folklore or other books they have read or 
movies they have seen.

 • Have students write a journal response to  
Lesson 4. You may want to give them the 
following prompt to guide their writing:

 o Orphan stories continue to be very popular 
throughout the world. Classic English 
literature is full of them. Many famous comic 
book superheroes are orphans, such as 
Superman, Batman, Captain America, Iron 
Man, and The Hulk. There are also many 
orphan characters in Disney movies, such as 
Cinderella, Mowgli (The Jungle Book), Snow 
White, and Elsa and Anna (Frozen). Aside 
from the characters in the Unipkaaqtuat 
Arvianit volumes, which orphan character is 
your favourite? Why?
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ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 4 • ᑐᓂᐅᖅᑲᒐᖅ 1 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᓯᓇᐅ ᐅᐊᐃᑦ 
ᑕᐃᔅᓱᒪᓂᑲᓪᓛᓗᒃ, ᐊᖓᔪᖅᑳᕐᔪᐊᖅᑕᖃᓚᐅᖅᓯᒪᕗᖅ ᓄᓕᐊᖓ ᐃᒐᓛᕐᒦᖦᖢᓂ ᒥᖅᓲᔮᕐᔪᒃᑐᖅ 
ᐅᑭᐅᒃᑯᑦ. ᐃᑦᑐᐊᕋᒥ ᑕᑯᓪᓗᓂ ᖃᓐᓂᖅᑐᒥᒃ ᒥᖅᑯᒻᒧᓪᓗ ᑲᐱᑲᓪᓚᒃᖢᓂ.  ᐱᖓᓱᐃᖅᓱᖅᖢᓂ 
ᑯᓯᖅᐳᖅ ᐊᐅᖓ ᐊᐳᒻᒧᑦ. ᐊᐅᒃ ᐊᐅᐸᖅᑐᖅ ᑕᑯᒐᒥᐅᒃ ᐊᐳᒻᒥ ᖃᐅᓪᓗᖅᑐᒥ ᐱᐅᒋᕚ ᕿᕐᓂᖅᑑᑉ 
ᐃᒐᓛᖓᑕ ᐊᕙᓗᐊᑕ ᓴᓂᐊᓂ ᐃᓱᒪᓕᖅᖢᓂᓗ ᐃᒪᓐᓇ, ᕿᑐᕐᖓᖃᓚᐅᕈᒥᓇᖅ ᐊᐳᑎᑐᑦ 
ᖃᐅᓪᓗᖅᑎᒋᔪᒥᒃ, ᐊᐅᒃᑐᓪᓗ ᐊᐅᐸᖅᑎᒋᔪᒥᒃ, ᕿᔪᐊᕐᔪᒃᑐᓪᓗ ᐃᒐᓛᑉ ᐊᕙᓗᐊᑐᑦ ᕿᕐᓂᖅᑎᒋᔪᒥᒃ. 

ᐊᑯᓂᐅᙱᑦᑐᖅ, ᕿᑐᕐᖓᖅᑖᖅᐳᖅ ᐊᐳᑎᑐᑦ ᖃᐅᓪᓗᖅᑎᒋᓪᓗᓂ, ᐊᐅᒃᑐᓪᓗ ᐊᐅᐸᖅᑎᒋᓪᓗᓂ 
ᖃᓂᖕᒐ, ᕿᔪᐊᕐᔪᒃᑐᓪᓗ ᐃᒐᓛᑉ ᐊᕙᓗᐊᑐᑦ ᕿᕐᓂᖅᑎᒋᓪᓗᑎᒃ ᓄᔭᖕᒋᑦ. ᐊᑦᑎᖅᑕᐅᓪᓗᓂ ᓯᓇᐅ 
ᐅᐊᐃᑦ. ᐃᓅᓵᖅᑎᓪᓗᒍ, ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖓ ᑐᖁᕗᖅ.

ᐊᕐᕋᒍᑎᓪᓗᒍ, ᐊᖓᔪᖅᑳᕐᔪᐊᖅ ᓄᓕᐊᖅᑖᖅᐳᖅ ᐃᓂᖁᓇᖅᑐᐊᓗᖕᒥᒃ ᑭᓯᐊᓂ ᐱᐅᓱᒋᔪᐊᓘᓪᓗᓂ.  
ᐱᐅᓂᖅᓴᖅᑕᖃᖁᔨᙱᑦᑎᐊᖅᖢᓂ. ᑕᕐᕋᖅᑑᑎᖃᖅᖢᓂ ᑲᒪᓇᖅᑐᒥᒃ, ᐅᓪᓛᑕᒫᑦ ᑕᕐᕋᖅᑐᓕᕌᖓᒥ 
ᐊᐱᕆᕙᒃᖢᓂᐅᒃ  ᐃᒪᓐᓇ, “ᑕᕐᕋᖅᑑᑦ, ᑕᕐᕋᖅᑑᑦ, ᐊᑭᓐᓇᒦᑦᑐᖅ, ᑭᓇ ᓄᓇᑦᑎᓐᓂ ᐱᐅᓛᖑᕙ?”

ᐊᑕᐅᓰᓐᓇᕐᒥᒃ ᑭᐅᔭᐅᕙᒃᖢᓂ ᐱᐅᓛᖑᓂᕋᖅᑕᐅᓪᓗᓂ, ᑕᐃᒪᐃᓕᒑᖓᓪᓗ ᓈᒻᒪᒋᕙᒃᖢᓂᐅᒃ.

ᓯᓇᐅ ᐅᐊᐃᑦ ᐱᕈᖅᐸᓪᓕᐊᓪᓗᓂ, ᐱᐅᓯᕙᓪᓕᐊᑐᐃᓐᓇᖅᐳᖅ. ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖓ 
ᐊᐱᕆᓪᓗᓂ ᑕᕐᕋᖅᑑᑎᒥᓄᑦ ᑲᒪᓇᖅᑐᒧᑦ ᑭᓇ ᐱᐅᓛᖑᖕᒪᖔᖅ. ᑭᐅᓪᓗᓂ ᐃᒪᓐᓇ, “ᐃᒡᕕᑦ 
ᐱᐅᔪᐊᓘᔪᑎᑦ ᓇᓗᓇᙱᑦᑐᖅ ᑭᓯᐊᓂ ᓯᓇᐅ ᐅᐊᐃᑦ ᐱᐅᓂᖅᓴᕕᒡᔪᐊᓪᓚᒻᒪᕆᐊᓘᕗᖅ ᐃᓕᖕᓂᑦ.”

ᑕᐃᒪᙵᓂᑦ ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖅᑖᖓᑕ ᖀᒥᒌᓐᓇᐅᔭᓕᖅᐹ ᓯᓇᐅ ᐅᐊᐃᑦ. ᑎᓕᓯᓪᓗᓂᓗ 
ᐊᖑᓇᓱᒃᑎᒥᒃ ᓇᐹᖅᑐᓕᖕᒧᙵᐅᑎᓗᓂᐅᒃ ᑐᖁᓴᖁᓪᓗᒍ, ᐅᑎᐅᔾᔨᓗᓂᓗ ᐳᕙᖏᓐᓂᒃ 
ᑎᖑᖓᓂᒡᓗ ᑐᖁᓴᖅᑲᐅᒐᓗᐊᕐᒪᖔᒍ ᓇᓗᓇᐃᖅᓯᔾᔪᑎᒥᒃ.

ᐊᓱᐃᓛᒃ ᐊᖑᓇᓱᒃᑎᐅᑉ ᓇᐹᖅᑐᓕᓕᐊᕈᑎᒐᒥᐅᒃ, ᓴᕕᓂ ᓴᖅᑭᒻᒪᒍ, ᓯᓇᐅ ᐅᐊᐃᑦ 
ᑐᖁᑕᐅᔪᒪᖖᒋᓚᖅ ᐅᖃᐅᑎᕚ ᐊᖑᓇᓱᒃᑎ ᐅᓪᓚᒡᓗᓂ ᕿᒫᓂᐊᕐᓂᕋᖅᖢᓂ ᓇᐹᖅᑐᓕᖕᒧᑦ 
ᐃᓄᖃᙱᑦᑐᒧᑦ ᐅᓂᒃᑲᓐᓂᓚᐅᖅᓯᒪᖕᒋᓪᓗᓂᓗ.

ᐱᐅᓗᐊᕐᓂᖓᓄᑦ, ᐊᖑᓇᓱᒃᑎᐅᑉ ᓇᒡᓕᒋᓕᕋᒥᐅᒃ ᐅᓪᓚᒃᓯᖁᕚ. ᑰᒃᑰᓯᕐᔪᐊᕐᒥᒃ ᒥᖅᑯᓕᖕᒥᒃ 
ᑐᖂᑦᑎᒐᒥ ᐳᕙᖏᓐᓂᒡᓗ ᑎᖑᖓᓂᒃ ᐲᖅᓯᓪᓗᓂ ᑕᑯᑎᓐᓂᐊᖅᑕᒥᓂᒃ ᐊᖓᔪᖅᑳᕐᔪᐊᑉ 
ᓄᓕᐊᖅᑖᖓᓄᑦ ᓯᓇᐅ ᐅᐊᐃᑦᒥᒃ ᑐᖂᑦᑎᖅᑲᐅᓂᕐᒥᓂᒃ ᓇᓗᓇᐃᒃᑯᑕᖅᑖᕆᓪᓗᓂᐅᒃ.

ᐃᓄᑑᓕᕋᒥ ᓇᐹᖅᑐᓕᖕᒥ ᓯᓇᐅ ᐅᐊᐃᑦ ᑲᑉᐱᐊᓱᓕᕋᒥ ᐅᓪᓚᒃᓯᕗᖅ.  ᐅᓪᓚᒍᓐᓇᕐᓂᓕᒫᒥᓂ 
ᐅᓪᓚᐃᓐᓇᖅᖢᓂ ᐅᖓᓯᒃᑐᓕᐊᖅᐳᖅ.  ᐊᓱᐃᓛᒃ, ᑖᖅᓯᙱᓱᖔᕐᔪᒃᑎᓪᓗᒍ, ᐃᒡᓗᑯᓗᖕᒥᒃ ᑕᑯᒐᒥ 
ᐃᓯᖅᐳᖅ ᑕᖃᐃᖅᓯᓕᖅᖢᓂᓗ.
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ᑭᓱᓕᒫᑦᑎᐊᑦ ᐃᒡᓗᒦᑦᑐᑦ ᒥᑭᑦᑑᓪᓗᑎᒃ.  ᑭᐳᑕᖃᖅᐳᖅ ᐃᒃᓯᕙᐅᑕᖅᑕᖃᖅᖢᓂ ᐊᕐᕕᓂᓕᒃ 
ᒪᕐᕉᖕᓂᒃ, ᑕᐃᒪᓐᓇᑎᒋᓗ ᐃᒡᓕᖅᑕᖃᖅᖢᓂ ᓴᓂᓕᕇᖕᓂᒃ. ᓯᓇᐅ ᐅᐊᐃᑦ ᑕᖃᓯᒪᒧᑦ ᑳᓗᐊᒧᓪᓗ, 
ᓂᕆᓪᓗᓂ ᓵᑯᓗᐃᑦ ᐃᓚᖏᓐᓂᑦ ᕙᐃᓂᑐᖅᖢᓂᓗ ᐃᒥᐅᑎᖏᑦᑕ ᐃᓚᖓᓐᓂᑦ.  ᓯᓂᓕᖅᐳᖅ 
ᐃᒡᓕᕆᔭᐅᔪᑦ ᐃᓚᖓᓐᓂ.

ᑖᖅᓯᑎᓪᓗᒍ, ᐃᓄᕋᓛᑦ ᐊᕐᕕᓂᓕᒃ ᒪᕐᕉᒃ ᐊᖏᕐᕋᖅᐳᑦ ᓴᒡᒐᒋᐊᖅᑐᖅᓯᒪᓚᐅᖅᖢᑎᒃ ᓴᕕᒃᓴᓂᒃ 
ᖃᖅᑲᓂ.  ᑕᑯᓕᖅᐳᑦ ᓯᓇᐅ ᐅᐊᐃᑦᒥᒃ ᓯᓂᒃᑐᒥᒃ ᐃᒡᓕᖏᑦᑕ ᐃᓚᖓᓐᓂ ᑲᒪᐃᖅᑭᓯᒪᓪᓗᑎᒃ 
ᐱᐅᓂᐊᓗᖓᓂᒃ.  ᖁᕕᐊᓱᓗᐊᕐᓂᑯᒧᑦ ᓯᓂᒃᑏᓐᓇᖅᐸᔾᔪᒃ ᐅᓐᓄᐊᓕᒫᖅ.

ᐅᓪᓛᙳᕐᒪᑦ ᐃᖅᑯᒻᒪᕋᒥ, ᓯᓇᐅ ᐅᐊᐃᑦ ᖁᒃᓴᓪᓚᒃᐳᖅ ᑕᑯᓕᕋᒥ ᐊᕐᕕᓂᓕᒃ ᒪᕐᕈᖕᓂᒃ ᐃᓄᕋᓛᓂᒃ. 
ᐃᓄᖅᑭᒃᓴᑦᑎᐊᖅᖢᑎᒃ ᐊᐱᕆᔭᐅᕗᖅ ᑭᓇᐅᖕᒪᖔᑦ ᖃᓄᕐᓗ ᓇᓂᓯᓚᐅᕐᒪᖔᑦ ᐃᒡᓗᖓᓂᒃ. 
ᐅᖃᐅᑎᓪᓗᓂᒋᑦ ᐊᓈᓇᒃᓴᖓᑕ ᑐᖁᑕᐅᑎᓐᓇᓱᓚᐅᕐᓂᖓᓂᒃ. ᐃᓄᕋᓛᓂᑦ ᐅᖃᐅᔾᔭᐅᕗᖅ 
ᑐᔪᕐᒥᔪᓐᓇᕐᓂᕋᖅᑕᐅᓪᓗᓂ ᓴᓗᒻᒪᖅᓴᐃᖃᑦᑕᖅᐸᑦ, ᓂᕿᓕᐅᖅᐸᒡᓗᓂᓗ, ᐊᒻᒪ ᒥᖅᓱᖅᐸᒡᓗᓂ 
ᐊᓐᓄᕌᖏᓐᓂᒃ. ᖁᕕᐊᓱᒃᖢᓂ ᐊᖏᖅᐳᖅ.

ᐅᓪᓛᑕᒫᑦ, ᐃᓄᕋᓛᑦ ᖃᖅᑲᓕᐊᖅᐸᒃᐳᑦ. ᐅᓐᓄᑕᒫᑦ, ᐊᖏᕐᕋᖅᐸᒃᖢᑎᒃ ᓂᕆᓂᐊᖅᑕᖏᓐᓂᒃ 
ᐱᔭᕇᖅᓯᒪᕙᒃᑐᓂ. ᓯᓇᐅ ᐅᐊᐃᑦ ᐅᓪᓘᓕᕌᖓᑦ ᐃᓄᑑᕙᒃᖢᓂ.  ᐃᓄᕌᓛᓂᑦ 
ᐅᖃᐅᔾᔭᐅᓯᒪᕙᒌᖅᖢᓂ ᐊᓈᓇᒃᓴᖓ ᖃᐃᒍᓂ ᑐᖂᑦᑎᓇᓱᑐᐃᓐᓇᕆᐊᖃᕐᓂᕋᖅᖢᓂᔾᔪᒃ.  
ᐅᖃᐅᑎᓪᓗᓂᔾᔪᒡᓗ ᐃᓯᖅᑎᑦᑎᖁᓇᒍ ᑭᓇᑐᐃᓐᓇᕐᒥᒃ.

ᑕᒡᕙᓕ, ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖅᑖᖓ ᓯᓇᐅ ᐅᐊᐃᑦᒥᒃ ᑐᖁᖓᓇᓱᒌᓐᓇᕋᒥᐅᒃ 
ᐱᐅᓛᖑᓇᓱᒋᓕᕆᕗᖅ. ᑭᓯᐊᓂ ᐊᐱᕆᖦᖤᓕᖅᐳᖅ ᑕᕐᕋᖅᑑᑎᒥᓂᒃ ᑭᓇ ᐱᐅᓛᖑᖕᒪᖔᑦ, 
ᑕᕐᕋᖅᑑᒻᒧᑦ ᑭᐅᔭᐅᒋᓪᓗᓂ ᓯᓇᐅ ᐅᐊᐃᑦ. ᑕᕐᕋᖅᑑᑎᐅᑉ ᐅᖃᐅᑎᕙᐅᒃ ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖓ 
ᓯᓇᐅ ᐅᐊᐃᑦ ᑐᔪᕐᒥᓂᕋᖅᖢᓂᐅᒃ ᐃᓄᕋᓛᒃᑯᓐᓂ.

ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖅᑖᖓ ᑲᒪᐃᖅᑭᑉᐳᖅ ᑐᓴᕋᒥ ᓯᓇᐅ ᐅᐊᐃᑦ ᓱᓕ ᐃᓅᓂᖓᓂᒃ, 
ᑭᓯᐊᓂ ᖃᐅᔨᒪᕗᖅ ᑕᕐᕋᖅᑑᑦ ᓴᒡᓗᔪᓐᓇᙱᓐᓂᖓᓂᒃ. ᐃᓱᒪᒃᓴᖅᓯᐅᔅᓲᔭᖅᐳᖅ ᖃᓄᖅ 
ᑐᖁᑦᑎᔪᓐᓇᕋᔭᕐᒪᖔᕐᒥᓂᒃ ᓯᓇᐅ ᐅᐊᐃᑦᒥᒃ.

ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖅᑖᖓ ᐃᓱᒪᑖᖅᐳᖅ ᐊᔪᖅᓴᙳᐊᕐᓗᓂ ᐊᕐᓇᑐᑦ 
ᓂᐅᕕᖅᑎᑦᑎᓇᓱᙳᐊᕈᒪᓪᓗᓂ ᐳᓚᕋᙳᐊᕐᓗᓂ.  ᑕᐃᒪᓐᓇ ᐊᔪᖅᓴᖅᑐᑐᑦ ᐊᓐᓄᕌᖅᓯᒪᓪᓗᓂ, 
ᐃᓄᕋᓛᑦ ᐃᒡᓗᖓᓄᙵᐅᕗᖅ.

ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖅᑖᖓ ᐃᓄᕋᓛᑦ ᐃᒡᓗᖓᓄᐊᖅᐳᖅ, ᐅᕕᓂᒃ ᖃᐅᓪᓗᖅᑐᖅ ᐃᓄᑑᑎᓪᓗᒍ. 
ᐊᓐᓄᕌᕐᓗᒃᓯᒪᓪᓗᓂ, ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖅᑖᖓ ᐹᒧᑦ ᑲᓱᒃᑐᖅᐳᖅ, ᓂᐱᖅᑯᖅᑐᓵᖅᖢᓂ 
ᓂᐅᕐᕈᑎᖃᕋᓱᖕᓂᕋᖅᐳᖅ ᐱᐅᔫᑎᐊᓗᖕᓂᒃ. 

ᓯᓇᐅ ᐅᐊᐃᑦ ᐅᒃᐱᕈᓱᒃᑲᒥ ᐊᕐᓇᒥᒃ ᐃᓯᖅᑎᑉᐹ. ᓂᐅᕕᖅᐳᕐᓗ ᓂᐅᕕᐊᒃᓴᖁᑎᖓᑦᑕ 
ᐃᓚᖓᓐᓂᒃ ᑭᐊᑎᑦᑎᐊᕚᓗᖕᒥᒃ, ᐊᕐᓇᐅᓪᓗ ᐃᑲᔪᕐᓗᓂᐅᒃ ᐊᑎᑎᑦᑐᒪᓪᓗᓂᐅᒃ. ᐊᑎᑎᓐᓇᒥᐅᒃ, 
ᓱᑲᑎᓗᐊᕌᓗᒃᖢᓂᐅᒃ ᓯᓇᐅ ᐅᐊᐃᑦ ᐊᓂᖅᓵᖅᑐᕈᓐᓇᐃᓪᓕᒻᒪᕆᒃᖢᓂ.

ᓯᓇᐅ ᐅᐊᐃᑦ (ᑲᔪᓯᔪᖅ)
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ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 4 • ᑐᓂᐅᖅᑲᒐᖅ 1 • 
ᒪᒃᐱᖅᑐᒐᖅ 3 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᐃᓄᕌᓛᑦ ᐊᖏᕐᕋᕋᒥᒃ, ᑕᑯᓪᓗᓂᔾᔪᒃ ᓯᓇᐅ ᐅᐊᐃᑦ ᓇᑎᕐᒥ ᓇᓚᔪᖅ ᑐᖁᖓᖅᑰᔨᓪᓗᓂ. 
ᒪᑭᑎᓐᓇᒥᔾᔪᒃ ᕿᓚᒃᓱᖅᓯᒪᔪᖅ ᑭᑦᑐᕋᖅᑕᐅᒐᒥᒃ ᐊᓂᖅᓵᖅᑐᑦᑎᐊᓕᕆᓪᓗᓂ ᓯᓇᐅ ᐅᐊᐃᑦ. ᓯᓇᐅ 
ᐅᐊᐃᑦ ᐅᓂᒃᑲᐅᑎᖕᒪᒋᑦ ᖃᓄᐃᓕᐅᕐᓂᐅᖅᑲᐅᔪᒥᒃ, ᐅᖃᖅᐳᑦ ᑕᐃᓐᓇ ᐊᕐᓇᖅ ᐊᖓᔪᖅᑳᕐᔪᐊᑉ 
ᓄᓕᐊᖅᑖᖓᐅᖅᑲᐅᓂᕋᖅᖢᒍ ᐅᖃᐅᔾᔭᐅᓪᓗᓂ ᐃᓯᖅᑎᑦᑎᖃᑦᑕᖁᔭᐅᓇᓂᒃ ᐃᓄᑑᓕᕌᖓᒥ.

ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖅᑖᖓ ᐊᖏᕐᕋᕋᒥ ᑕᕐᕋᖅᑑᑎᓂ ᐊᐱᕆᒋᓪᓗᓂᐅᒃ ᑭᓇ 
ᐱᐅᓛᖑᖕᒪᖔᑦ. ᑭᐅᔭᐅᓪᓗᓂ ᐃᒪᓐᓇ, “ᓯᓇᐅ ᐅᐊᐃᑦ,” ᖃᐅᔨᓕᖅᖢᓂᓗ ᓯᓇᐅ ᐅᐊᐃᑦ 
ᐆᒻᒪᒃᑲᓐᓂᖅᑐᕕᓂᐅᓂᖓᓂᒃ.

ᑕᒪᑐᒪᓂ, ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖅᑖᖓ ᐃᓪᓚᐃᒍᒻᒥᒃ ᑐᖁᓐᓇᖅᑐᓕᖅᓯᓪᓗᓂ ᐊᓐᓄᕌᕐᓗᒃᓯᒪᓪᓗᓂ 
ᓂᖏᐅᙳᐊᖑᓕᕆᕗᖅ.  ᐅᑎᕆᕗᖅ ᖃᖅᑲᓄᑦ ᐃᓄᕋᓛᑦ ᐃᒡᓗᖓᓐᓄᑦ, ᑲᓱᒃᑐᓕᕋᒥ ᐹᖓᓐᓄᑦ 
ᑐᖅᖢᓚᓪᓗᓂᓗ ᓂᐅᕕᐊᒃᓴᖃᕐᓂᕋᖅᖢᓂ ᐱᐅᔫᑎᐊᓗᖕᓂᒃ. 

ᑕᒪᑐᒪᓂ, ᓯᓇᐅ ᐅᐊᐃᑦ ᐅᖃᐅᑎᕚ ᐃᓯᖅᑎᑦᑎᒋᐊᖃᙱᓐᓂᕐᒥᓂᒃ ᑭᒃᑯᑐᐃᓐᓇᕐᓂᒃ. ᐊᕐᓇᐅᑉ 
ᐃᓵᒍᑎᖕᒪᒍ ᑐᖁᓐᓇᖅᑐᓕᖅᓯᒪᔪᖅ ᐃᓪᓚᐃᒍᑦ, ᓯᓇᐅ ᐅᐊᐃᑦ ᑕᑯᒐᒥᐅᒃ ᐱᐅᒃᓴᓗᐊᒧᑦ ᐊᕐᓇᖅ 
ᐃᓯᖅᑎᑉᐹ. ᐊᕐᓇᐅᑉ ᐃᓪᓚᐃᓕᕐᒪᒍ ᑐᖁᓐᓇᖅᑐᓕᖅᓯᒪᔪᒧᑦ, ᓯᓇᐅ ᐅᐊᐃᑦ ᖃᐅᔨᒪᔪᓐᓃᑲᐅᑎᒋᒐᒥ 
ᓇᑎᕐᒧᑦ ᐅᕐᕈᕗᖅ. 

ᐃᓄᕋᓛᑦ ᐊᖏᕐᕋᕋᒥᒃ ᑕᑯᕗᑦ ᓯᓇᐅ ᐅᐊᐃᑦᒥᒃ ᓇᑎᕐᒦᑦᑐᒥᒃ.  ᑕᑯᒐᒥᒃ ᐃᓪᓚᐃᒍᒻᒥᒃ ᓄᔭᖓᓃᑦᑐᒥᒃ 
ᐲᕐᒪᔾᔪᒃ, ᓯᓇᐅ ᐅᐊᐃᑦ ᐃᖅᑯᒻᒪᖅᖢᓂ. ᐃᓄᕋᓛᑦ ᐸᓯᒃᖠᕋᒥᒃ ᓯᓇᐅ ᐅᐊᐃᑦ ᐊᓈᓇᒃᓴᖓᓂᒃ 
ᐅᖃᐅᑎᒃᑲᓐᓂᖅᖢᓂᔾᔪᒃ ᑭᒃᑯᑐᐃᓐᓇᕐᓂᒃ ᐃᓯᖅᑎᑦᑎᖃᑦᑕᖁᓇᒍ.

ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖅᑖᖓᑕ ᐊᐱᕆᖕᒥᖕᒪᒍ ᑕᕐᕋᖅᑑᑎᓂ ᑭᓇ ᐱᐅᓛᖑᖕᒪᖔᑦ ᑭᐅᖕᒥᖕᒪᑦ 
ᐃᒪᓐᓇ, “ᓯᓇᐅ ᐅᐊᐃᑦ,” ᓂᙵᓗᐊᒧᑦ ᓴᔪᒻᒪᕆᓕᖅᖢᓂ ᑐᖁᑦᑎᐊᒻᒪᕆᒍᒪᓕᖅᖢᒍᓗ ᓯᓇᐅ ᐅᐊᐃᑦ. 
ᐋᐳᒥᒃ ᑐᖁᓐᓇᖅᑐᓕᖅᓯᓪᓗᓂ ᐊᓐᓄᕌᕐᓗᒃᓯᒪᓕᕆᓪᓗᓂ ᐊᕐᓇᑐᑦ ᐊᔪᖅᓴᖅᑐᑎᑐᑦ. ᐃᓄᕋᓛᑦ 
ᐃᒡᓗᖓᓐᓄᑦ ᐅᑎᕐᒥᒐᒥ ᐹᖓᓄᑦ ᑲᓱᒃᑐᖅᐳᖅ. 

ᓯᓇᐅ ᐅᐊᐃᑦ ᐅᖃᐅᑎᓪᓗᓂᐅᒃ ᐃᓯᖅᑎᑦᑎᔭᕆᐊᖃᙱᓐᓂᕐᒥᓂᒃ ᑭᒃᑯᑐᐃᓐᓇᕐᓂᒃ.  
ᐊᕐᓇᖅ ᐅᖃᖅᖢᓂ ᐃᓯᕆᐊᖃᙱᓐᓂᕋᖅᖢᓂ, ᐋᐳᒥᒃ ᑐᓂᔪᓐᓇᕐᓂᕋᖅᖢᓂᐅᒃ. ᐅᕕᓂᒃ 
ᐱᔪᒪᙱᒻᒪᑦ, ᐊᕐᓇᐅᑉ ᐅᖃᐅᑎᓪᓗᓂᐅᒃ ᓇᑉᐸᖓᓂᒃ ᓂᕆᓂᐊᕐᓂᕋᖅᖢᓂ ᖃᐅᔨᓂᐊᕐᒪᑦ 
ᑐᖁᓐᓇᖅᑐᓕᖅᓯᒪᙱᓐᓂᖓᓂᒃ.  ᖃᓄᑦᑎᐊᕚᓗᑭᐊᖅ ᐋᐳ ᓴᓇᓐᓂᕐᒪᒍ ᓇᑉᐸᐃᓐᓇᖓ 
ᑐᖁᓐᓇᖅᑐᓕᖅᓯᒪᓪᓗᓂ.

ᓯᓇᐅ ᐅᐊᐃᑦ ᐊᖏᕐᒪᑦ, ᓂᖏᐅᕈᓘᑉ ᑐᓂᓪᓗᓂᐅᒃ ᑐᖁᓐᓇᖅᑐᓕᖅᓯᒪᔪᒥᒃ ᐋᐳᒥᒃ. ᓯᓇᐅ ᐅᐊᐃᑦ 
ᐃᕐᖐᓐᓇᖅ ᑐᖁᕗᖅ.

ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖅᑖᖓ ᐃᒡᓚᖅᖢᓂ ᑐᐊᕖᓐᓇᖅ ᐊᖏᕐᕋᐅᕗᖅ.  ᑕᒪᑐᒪᓂ, ᑕᕐᕋᖅᑑᑎᓂ 
ᐊᐱᕆᖕᒪᒍ ᑭᓇ ᐱᐅᓛᖑᖕᒪᖔᖅ, ᑭᐅᔭᐅᕗᖅ ᐱᐅᓛᖑᓂᕋᖅᑕᐅᓪᓗᓂ. ᖃᐅᔨᓕᖅᐳᕐᓗ ᓯᓇᐅ 
ᐅᐊᐃᑦ ᑐᖁᓂᖓᓂᒃ. 

ᓯᓇᐅ ᐅᐊᐃᑦ (ᑲᔪᓯᔪᖅ)



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 1

ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 4 • ᑐᓂᐅᖅᑲᒐᖅ 1 • 
ᒪᒃᐱᖅᑐᒐᖅ 4 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᐃᓄᕋᓛᑦ ᐊᖏᕐᕋᕋᒥᒃ ᑕᑯᓕᖅᐳᑦ ᓯᓇᐅ ᐅᐊᐃᑦ ᑐᖁᖓᔪᖅ. ᑭᓯᐊᓂᓕᒃ ᐱᐅᓕᔪᓐᓇᙱᓚᔾᔪᒃ. 
ᐃᓗᕕᓕᐅᖅᐳᑦ ᐊᓕᒍᕐᒥᒃ ᑎᑎᕋᖅᑕᐅᓪᓗᓂ ᐊᑎᖓ ᖄᖓᒍᑦ ᑕᖅᓴᖃᖅᖢᓂ ᒎᓗᒥᒃ. ᐃᓗᕕᖅ 
ᖃᖅᑲᐅᑉ ᖄᖓᓄᐊᖅᖢᒍ, ᐅᐸᒃᑕᐅᓯᒪᐃᓐᓇᐅᔭᖅᐳᕐᓗ ᒥᐊᓂᕆᔭᐅᓪᓗᓂ.

ᓯᓇᐅ ᐅᐊᐃᑦ ᐃᓗᕕᕐᒦᖏᓐᓇᔅᓲᔭᕋᓗᐊᖅᖢᓂ ᐊᑯᓂᐊᓗᒃ, ᓱᕈᖅᐸᓪᓕᐊᙱᓚᖅ. 
ᓯᓂᖅᑰᔨᑐᐃᓐᓇᖅᐳᖅ.

ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᐃᕐᓂᖓᓂᒃ ᑕᖕᒫᕐᕕᒃᓴᖅᓯᐅᖅᑐᒥᒃ ᑎᑭᑦᑐᖃᖅᖢᓂ. ᑕᑯᒐᒥ ᐃᓗᕕᕐᒥᒃ ᖃᖅᑲᐅᑉ 
ᖄᖓᓂ ᐱᐅᔪᐊᓗᒡᓗ ᓯᓇᐅ ᐅᐊᐃᑦ ᑕᑯᓪᓗᓂᐅᒃ, ᐊᑎᖓ ᑎᑎᕋᖅᓯᒪᔪᖅ ᐅᖃᓕᒫᖅᖢᒍ. 
ᐊᐱᕆᓪᓗᓂᒋᑦ ᐃᓄᕋᓛᑦ ᐃᓗᕕᖅ ᐱᔪᓐᓇᕐᒪᖔᒍ ᐅᖃᖅᖢᓂᓗ ᑭᓱᑐᐃᓐᓇᑦᑎᐊᒥᒃ 
ᐱᔪᒪᒍᑎᒃ ᑐᓂᓯᔪᓐᓇᕐᓂᕋᖅᖢᓂᒋᑦ. ᐊᖏᕈᑎᖃᖅᖢᓂᓗ ᐅᐱᒌᓐᓇᐅᔭᕐᓂᐊᕐᓂᕋᖅᖢᓂᐅᒃ 
ᑲᒪᒋᑦᑎᐊᖏᓐᓇᐅᔭᕐᓂᐊᕐᓂᕋᖅᖢᓂᐅᒡᓗ ᓯᓇᐅ ᐅᐊᐃᑦ. ᐃᓄᕋᓛᑦ ᓇᒡᓕᒍᓱᓕᕋᒥᒃ ᑐᓂᕚᑦ 
ᐃᓗᕕᖅ.

ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᐃᕐᓂᖓᑕ ᐱᔨᖏᑦᑕ ᐃᖅᓱᒃᖢᓂᔾᔪᒃ ᐊᒡᔭᖅᐹᑦ, ᓈᑉᐳᑦ ᐅᖅᐱᒐᕐᓄᑦ. 
ᑕᒧᐊᓚᐅᖅᑕᖓ ᑐᖁᓐᓇᖅᑐᓕᖅᓯᒪᔪᖅ ᐋᐳ ᑐᐱᔾᔪᑎᒋᓯᒪᔭᖓ ᐱᑭᐊᖅᖢᓂ ᓯᓇᐅ ᐅᐊᐃᑦ 
ᑐᖅᖢᖓᓂᑦ. ᐅᐃᓐᓇᒥ, ᐃᓗᕕᓂ ᒪᑐᐃᕋᒥᐅᒃ ᒪᑭᖦᖢᓂ.

“ᓇᓃᓐᓇᒪ?” ᑐᖅᖢᓚᓪᓗᓂ.

 ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᐃᕐᓂᖓᑕ ᐅᓂᒃᑲᐅᑎᓪᓗᓂᐅᒃ ᖃᓄᐃᑦᑐᕕᓂᐅᓂᖓᓂᒃ. ᓇᒡᓕᒋᓂᕋᖅᖢᓂᐅᒃ 
ᐅᖃᐅᑎᖕᒪᒍ ᓄᓕᐊᖅᑖᕆᔪᒪᓂᕋᖅᖢᓂᐅᒡᓗ, ᓯᓇᐅ ᐅᐊᐃᑦ ᖁᕕᐊᓱᒃᖢᓂ ᐊᖏᖅᐳᖅ.

ᐊᖓᔪᖅᑳᕐᔪᐊᑉ ᓄᓕᐊᖅᑖᖓ ᖃᐃᖁᔭᐅᓪᓗᓂ ᓯᓇᐅ ᐅᐊᐃᑦ ᑲᑎᑎᑕᐅᓂᖓᓄᒃ.  
ᑲᑎᑎᑕᐅᓕᖅᑎᓪᓗᒋᒃ, ᐊᓈᓇᒃᓴᖓ ᐊᑎᑎᑕᐅᓪᓗᓂ ᐃᓯᒐᐅᔮᖕᓂᒃ ᐊᕐᔭᓄᑦ ᐃᑯᒪᔾᔪᑎᓄᑦ 
ᐆᓇᖅᓯᑦᑎᐊᖑᓯᒪᔫᖕᓂᒃ. ᐊᑎᓪᓗᓂᒋᒃ ᐆᓇᖅᑐᐊᓘᒃ ᐃᓯᒐᐅᔮᒃ ᒧᒥᓕᕋᒥ ᑐᖅᑯᐊᓪᓚᒃᖢᓂ.

ᓯᓇᐅ ᐅᐊᐃᑦ (ᑲᔪᓯᔪᖅ)
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Snow White
Long ago, a queen sat at her sewing window in the middle of winter. She looked up at the falling 
snow and pricked her finger on her needle. Three drops of blood fell on the snow. The red and white 
looked so beautiful with the black window frame that she thought, I wish I had a child as white as 
snow, as red as blood, and as black as the ebony wood in this frame. 

Soon after, she had a child whose skin was as white as snow, whose lips were as red as blood, and 
whose hair was as black as ebony wood. They called her Snow White. As soon as the child was born, 
the queen died.

A year later, the king married a beautiful but proud woman. She did not want anyone to be more 
beautiful than she was. She had a magic mirror, and every morning, she looked at her reflection and 
said, “Mirror, mirror, on the wall, who in this land is fairest of all?”

The answer was always that she was the fairest, and that satisfied her. 

But as Snow White grew up, she became more and more beautiful. One day, the queen asked her 
magic mirror who was the fairest of all. It replied, “You, my queen, are fair; it is true. But Snow White 
is a thousand times fairer than you.”

From that day on, the queen hated Snow White. She ordered a huntsman to take Snow White into 
the woods and kill her, and to bring back her lungs and liver as proof.

The huntsman led Snow White into the woods, but when he took out his knife, she begged him to let 
her live. She said she would run into the wild woods and never come back.

Because she was so beautiful, the huntsman took pity on her and let her go. He killed a wild boar 
and cut out its lungs and liver to show to the queen as proof of Snow White’s death.

Alone in the forest, Snow White was afraid. She began to run. She ran as far as she could. Then, just 
before evening fell, she came upon a little house and went inside to rest.

Everything inside the house was small. There was a table with seven little chairs, and there were 
seven little beds in a row. Because Snow White was so tired and hungry, she ate food from one of the 
plates and drank wine from one of the cups. Then she fell asleep on one of the little beds.

After dark, seven dwarves returned to the house after digging for ore in the mountains. They found 
Snow White sleeping on one of their beds and were amazed by her beauty. They were so happy that 
they let her keep sleeping there all night.
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The next morning, Snow White woke up and was frightened to see the seven dwarves. But they 
were friendly and asked her name and how she found her way to their house. She told them about 
how her stepmother had tried to kill her. The dwarves told her that she could stay with them if she 
cleaned, cooked, and sewed for them. She happily agreed.

Every morning, the dwarves went into the mountains. Every evening, they came home and Snow 
White had their dinner prepared for them. Snow White was alone during the day. The dwarves 
warned her that her stepmother might come and try to kill her. They told her not to let anyone 
inside.

Meanwhile, the queen believed that Snow White was dead and that she was again the most 
beautiful woman in the land. But one day she asked her mirror who was the fairest of all, and the 
mirror replied that it was Snow White. The mirror told the queen where Snow White was living with 
the dwarves.

The queen was surprised to hear that Snow White was still alive, but she knew the mirror did not lie. 
She thought and thought about how she could kill Snow White. 

The queen disguised herself as a poor peasant woman selling goods door-to-door. She went to the 
house of the seven dwarves.

When the queen arrived at the dwarves’ house, Snow White was alone. In her disguise, the queen 
knocked on the door, calling out that she was selling beautiful things.

Snow White trusted the woman and let her inside. She bought one of the woman’s lace bodices, 
and the woman offered to put it on Snow White. When she did, she did it up so tightly that Snow 
White couldn’t breathe. 

When the dwarves came home, they found Snow White lying on the floor as if she were dead. They 
lifted her up and cut the lace so that she could breathe again. When Snow White told them what 
had happened, they told her the woman was really the queen and that she should not let anyone in 
when she was alone.

The queen went home and asked her mirror again who was the fairest of all. It replied “Snow 
White,” and she knew that Snow White had come back to life.

This time, the queen made a poisoned comb and disguised herself as another old woman. She 
went back to the dwarves’ house, and again knocked on the door and called out that she was 
selling beautiful things. 

Snow White (continued)
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This time, Snow White told her she wasn’t allowed to let anyone in. The woman held up the comb, 
and Snow White liked it so much that she let the woman in. The woman combed Snow White’s hair 
with the poisoned comb, and Snow White immediately became unconscious and fell to the floor. 

When the dwarves came home, they found Snow White lying on the floor. They found the comb 
in her hair and pulled it out, and Snow White woke up. The dwarves suspected Snow White’s 
stepmother and again told Snow White not to let anyone in.

When the queen asked her mirror again who was fairest of all and it still replied “Snow White,” she 
trembled with anger and vowed to kill Snow White once and for all. She made a poisoned apple and 
disguised herself as yet another peasant woman. Then she went back to the dwarves’ house and 
knocked on the door.

Snow White told the woman she couldn’t let anyone in. The woman said she didn’t have to come in, 
but she could give her an apple. When Snow White refused, the woman said that she would eat half 
the apple to prove it wasn’t poisoned. The apple had been cleverly created so that only half of it was 
poisoned.

Snow White agreed, and the old woman gave her the poisoned half of the apple. Snow White 
immediately fell down dead.

The queen laughed and hurried home. This time, when she asked her mirror who was the fairest of 
all, the mirror replied that the queen was fairest. Then she knew that Snow White was dead.

The dwarves came home and found Snow White dead. This time they could not save her. They 
made a glass coffin for her and wrote her name on it in gold letters. Then they put the coffin on a 
mountain, and one of them always stayed with her to watch over her.

Snow White lay there in her coffin for a long, long time, and she did not decay. It looked like she was 
asleep. 

One day, a prince came to the dwarves’ house looking for shelter. He saw the coffin on the mountain 
with beautiful Snow White in it, and he read her name on it. He asked the dwarves if he could have 
the coffin and said he would give them anything they wanted. He promised to honour and cherish 
Snow White and said he could not live without being able to see her. The dwarves took pity on him 
and gave him the coffin.

The prince’s servants carried the coffin away on their shoulders, and as they did, they stumbled 
on some bushes. This dislodged the piece of poisoned apple that had been stuck in Snow White’s 
throat. She opened her eyes, lifted the lid from her coffin, and sat up.

Snow White (continued)
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“Where am I?” she cried out. 

 The prince told her what had happened. He declared his love for her and asked her to marry him, 
and she happily agreed. 

The queen was invited to Snow White’s wedding. At the wedding, she was forced to wear a pair 
of iron shoes that had been placed in burning hot coals. She stepped into the red-hot shoes and 
danced until she fell down dead.

Snow White (continued)
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ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 4 • ᑐᓂᐅᖅᑲᒐᖅ 3 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᑐᑭᓯᑦᑎᐊᕐᒪᖕᒑᖅᐱᑦ ᖃᐅᔨᓴᐅᑏᑦ 
ᐊᐱᖅᑯᑎᑦ ᐊᑖᓃᑦᑐᑦ ᑭᐅᑦᑎᐊᖃᑦᑕᒃᑭᑦ.

1. ᖃᓄᖅ ᑐᑭᖃᖅᐸ ᐃᓕᐊᕐᔫᑉ ᐊᑎᖓ?   
 
____________________________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________________________ 

2. ᖃᓄᖅ ᑲᐅᒡᔭᒡᔪᒃ ᐃᓱᒪᒋᔭᐅᕙ ᐊᓯᖏᓐᓂᑦ? ᑎᑎᕋᖅᓯᒪᔪᓂᑦ ᑭᒡᒍᓰᑦ ᓇᓗᓇᐃᕈᒃ 
ᑎᑎᕋᖅᓯᒪᓂᖕᒐ ᒪᓕᓪᓗᒍ. 
 
____________________________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________________________ 

3. ᑭᐊ ᐃᑲᔪᖅᐸᐅᒃ ᑲᐅᒡᔭᒡᔪᒃ? ᖃᓄᖅ?  
 
____________________________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________________________ 

4. ᖃᓄᖅ ᐃᓱᒪᒋᕕᐅᒃ ᑲᐅᒡᔭᒡᔫᑉ ᐱᓯᐊ ᐅᓂᒃᑳᖅᑐᐊᑉ ᐃᓱᐸᓗᐊᓃᑦᑐᖅ? ᖃᓄᖅ ᓇᓗᓇᐃᖅᓯᕙ 
ᐃᓕᖅᑯᓯᖕᒐ ᐊᓯᔾᔨᖅᓯᒪᓕᕐᓂᖓᓂᒃ?    
 
____________________________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________________________ 

5. ᖃᓄᖅ ᐊᒃᑭᓯᔭᐅᕙᑦ ᐃᓖᔭᖃᖃᑦᑕᓚᐅᖅᑐᑦ ᑲᐅᒡᔭᒡᔪᖕᒥᒃ? ᖃᓄᖅ ᐊᑭᒋᐊᖅᐸ?  
 
____________________________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________________________ 



Handout 3Name:
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Comprehension Check
Answer the questions below in complete sentences.

1. What is the meaning of the orphan’s name?  
 
____________________________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________________________ 

2. How do others feel about Kaugjagjuk? Use evidence of how he is treated to support your 
answer. 
 
____________________________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________________________ 

3. Who helps Kaugjagjuk? How?   
 
____________________________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________________________ 

4. What do you think of Kaugjagjuk’s personal song near the end of the story? What does it tell you 
about how his character has changed?   
 
____________________________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________________________ 

5. What are the consequences for those who mistreat Kaugjagjuk? How does he take his revenge?    
 
____________________________________________________________________________________________________________________ 
 
____________________________________________________________________________________________________________________ 
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LESSON 5: THE SUPERNATURAL

OBJECTIVES
In this lesson, students will work to achieve the following 
objectives:

 • Discuss the role of the supernatural in Inuit 
traditional stories.

 • Read and respond to “The Ingnirjuk (Sea Ghost)” 
and “Man Snatched by Ijiraq” from Unipkaaqtuat 
Arvianit. 

 • Illustrate supernatural beings based on 
descriptions in the stories.

 • Read “Brothers Adrift at Sea” and explore how it 
falls into the “hero’s journey” genre.

READINGS
 • “The Ingnirjuk (Sea Ghost),” pages 28–34 of 

Unipkaaqtuat Arvianit, volume 2 
 • “Man Snatched by Ijiraq,” pages 46–61 of 

Unipkaaqtuat Arvianit, volume 2
 • “Brothers Adrift at Sea,” pages 20–52 of 

Unipkaaqtuat Arvianit, volume 1  

HANDOUTS
 • Handout 1: Supernatural Creatures
 • Handout 2: The Hero’s Journey

MATERIALS
 • Colouring utensils (optional)
 • Student journals (optional)

 

Activity 5.1: The Supernatural 

 

 • Tell students that in this lesson they are going 
to explore the role of the supernatural in Inuit 
traditional stories and stories from other cultures. 

 • Explain that supernatural beings appear in 
traditional stories across the world and have 
many functions. These creatures may explain an 
unknown phenomenon, such as memory loss 
experienced on the land, or serve to warn children 
of the consequences of misbehaving, such as 
being snatched away. 

 • Ask students if they can think of any Inuit 
traditional stories that feature supernatural 
beings. If so, ask them to explain the role of the 
supernatural being in that story. For example, the 
being might explain something unknown or warn 
children. Many students may be familiar with the 
story of the Qallupilluit.

 • Tell students that they are going to read 
three Inuit traditional stories that feature the 
supernatural. 
 

Activity 5.2: The Ingnirjuk (Sea Ghost)

 

 • Read “The Ingnirjuk (Sea Ghost)” together as a 
class. Begin reading the story out loud and then 
ask for volunteers to continue reading. 
 
 

Lesson 5: The Supernatural
LEARNING ACTIVITIES
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 • After reading, discuss the story as a class. 
You may want to use the following discussion 
prompts:

 o Has anyone heard of an Ingnirjuk before? Tell 
us what you know.

 o How would you describe the Ingnirjuk? How 
does this ghost make you feel?

 o How is the Ingnirjuk making life difficult for 
the man? 

 o How does the man solve the problem he is 
experiencing?

 o Is there an element of comedy in the story? 
Explain.

 • After the discussion, distribute Handout 1: 
Supernatural Creatures to each student. On 
the handout, students will draw pictures of the 
supernatural creatures from two of the stories 
they are reading. Then they will write one or two 
sentences describing the creatures.

 • Have students draw a picture of the Ingnirjuk in 
the box on the first page of the handout. They can 
use the illustrations in the book to help them with 
their drawing. Then they should write a sentence 
or two describing the creature.

Activity 5.3: Man Snatched by Ijiraq

 

 • Have students read “Man Snatched by Ijiraq” in 
pairs or small groups. 

 • After reading, discuss the story as a class. 
You may want to use the following discussion 
prompts:

 o Throughout the story, the man has one goal. 
What is it?

 o What are some ways the man is prevented 
from achieving his goal?

 o How do the man’s feelings toward the Ijiraq 
change over time? 
 

 o The man finally takes an action that means 
he will always stay with the Ijiraq. Explain 
what it is.

 o How does the ending leave you feeling? Why?
 • Have students take out their copies of  

Handout 1: Supernatural Creatures from the 
previous activity and draw a picture of the Ijiraq in 
the box on the second page of the handout. Then 
they should write one or two sentences describing 
the creature.

 • When they are finished, display students’ 
drawings around the classroom for others to see. 

Activity 5.4: The Hero’s Journey

 

 • Tell students that many cultures tell their 
mythologies in similar ways. There is a quest, 
and the hero travels to another realm filled 
with strange creatures and evil powers. The 
hero struggles, and after paying a heavy price, 
ultimately succeeds. This success allows him or 
her to return to the everyday world. 

 • Tell students that this type of story is called the 
“hero’s journey.” Here is a pattern common to 
stories in the hero’s journey genre:

1. Call to adventure: The main character is 
asked, forced, or challenged to go on a 
journey.

2. Crossing the threshold: The hero goes 
from the normal world to the supernatural 
world.

3. Supernatural aid: A guide from the 
supernatural world helps the hero.

4. Challenges: The hero faces a series of 
challenges against supernatural creatures 
or forces.

5. Ultimate test: The hero faces a final 
challenge, usually at a point where he 
or she may be killed or trapped in the 
supernatural world.
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6. Turning point: The hero receives the 
ultimate gift that saves him or her. 

7. Return: The hero goes back to the normal 
world.

8. Transformation: The hero has undergone 
a change (physically, emotionally, mentally, 
or spiritually) from time spent in the other 
world.

 • Tell students that some stories in the hero’s 
journey genre follow variations on this pattern. 
For example, in some stories, the hero does not 
travel to the supernatural world, but rather to 
a world that is unfamiliar to them. Other stories 
take place entirely in the supernatural world, and 
the character goes on a quest to an unknown 
place within that world.

 • Ask students if they can think of any movies they 
have seen or books they have read that follow 
this pattern. Some examples are the Harry Potter 
series, Labyrinth, and the Lord of the Rings trilogy. 

Activity 5.5: Brothers Adrift at Sea

 

 • Have students read “Brothers Adrift at Sea” 
individually, in pairs, or in small groups.

 • After reading, discuss the story as a class. 
You may want to use the following discussion 
prompts:

 o When do the two brothers enter the 
supernatural world? How do you know?

 o Who helps the older brother in the 
supernatural world? Why do you think this 
character helps him?

 o What supernatural beings do they 
encounter?

 o What obstacles must the older brother 
overcome? 
 
 

 o What does the wife discover about her 
husband at the end of the story? What do 
you think happened to him?

 o In what ways does this story follow the 
pattern of the hero’s journey?

 • Distribute Handout 2: The Hero’s Journey to each 
student. Have students complete the handout in 
pairs or small groups. 

 • When each group is finished, go through the 
handout as a class and invite volunteers to share 
their answers. 
 

Extension Activities

 • Have students draw and describe other 
supernatural creatures from Inuit traditional 
stories. These can be creatures from stories 
that they already know or from other stories 
in the Unipkaaqtuat Arvianit volumes. When 
they are finished, display the drawings around 
the classroom, or collect them all in a book of 
supernatural creatures.

 • Have students write a journal response to  
Lesson 5. You may want to give them one of the 
following prompts to guide their writing:

 o Throughout the Unipkaaqtuat Arvianit 
volumes, you have come across many 
supernatural creatures. You may already 
know of others from Inuit culture (Nuliajuk, 
Qallupilluit, etc). Of all these supernatural 
creatures, which one frightens you the most? 
Explain.

 o Which other story or stories in the 
Unipkaaqtuat Arvianit volumes follow the 
pattern of the hero’s journey? Explain.



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 1

ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 5 • ᑐᓂᐅᖅᑲᒐᖅ 1 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᑑᕐᖓᐃᑦ ᑕᕐᓂᑐᐃᓐᓇᙳᖅᓯᒪᔪᑦ
ᑭᑉᐹᕆᒃᑑᑉ ᐃᓗᐊᒍᑦ, ᑎᑎᕋᐅᔭᕆᑦ ᐃᖕᓂᕐᔪᙳᐊᕐᒥᒃ. ᐊᑖᒍᑦ, ᑎᑎᕋᕆᑦ ᐅᖃᐅᓯᕆᓗᒍ 
ᖃᓄᐃᑦᑑᓂᖓ.

ᐃᖕᓂᕐᔪᒃ

 

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 1

ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 5 • ᑐᓂᐅᖅᑲᒐᖅ 1 • 
ᒪᒃᐱᖅᑐᒐᖅ 2 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᑑᕐᖓᐃᑦ ᑕᕐᓂᑐᐃᓐᓇᙳᖅᓯᒪᔪᑦ (ᑲᔪᓯᔪᖅ)

ᑭᑉᐹᕆᒃᑑᑉ ᐃᓗᐊᒍᑦ, ᑎᑎᕋᐅᔭᕆᑦ ᐃᔨᕋᙳᐊᒥᒃ. ᐊᑖᒍᑦ, ᑎᑎᕋᕆᑦ ᐅᖃᐅᓯᕆᓗᒍ ᖃᓄᐃᑦᑑᓂᖓ.

ᐃᔨᕋᖅ

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________



Handout 1Name:
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Supernatural Creatures
In the box below, draw a picture of the Ingnirjuk. Below the picture, write a sentence or two 
describing the creature.

Ingnirjuk

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________
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Supernatural Creatures (continued)

In the box below, draw a picture of the Ijiraq. Below the picture, write a sentence or two describing 
the creature.

Ijiraq

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

________________________________________________________________________________________________________________________



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 2

ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 5 • ᑐᓂᐅᖅᑲᒐᖅ 2 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᐱᓯᑎᐅᑉ ᐃᖏᕐᕋᓂᖓ (ᑲᔪᓯᔪᖅ)

ᐅᖃᓕᒫᕌᓪᓚᓚᐅᕐᓗᒍ “ᓄᑲᕇᒃ ᓵᑉᑕᐅᓂᒃᑯᒃ ᑕᕆᐅᒥ,” ᐋᖅᑭᒃᓱᒃᑭᑦ ᐱᓯᑎᐅᑉ ᐃᖕᒋᕐᕋᓂᖕᒐᑕ 
ᐱᕙᓪᓕᐊᓂᖕᒋᑦ ᐅᖃᐅᓯᕐᓄᑦ ᐅᖃᓕᒫᒐᕐᓃᑐᓄᑦ.  ᑎᑎᕋᕈᒃ ᓈᓴᐅᑎ ᑭᑉᐹᕆᒃᑐᒃᑯᑦ ᐅᖃᐅᓯᐅᔫᑉ 
ᓴᓂᐊᒍᑦ. ᐊᔪᕆᖅᓲᔾᔨᓯᒪᔪᖅᑕᖃᖅᐳᖅ ᑖᓐᓇ ᐃᔾᔪᐊᕐᓗᒍ.  ᖃᐅᔨᒋᐊᕈᑦ: ᐱᖓᓲᕗᑦ ᑎᑎᕋᖅᓯᒪᔪᑦ “D”ᒥᑦ 
(ᐊᒃᓱᕈᒃᑲᓐᓂᕆᐊᓖᑦ)

A. ᖁᒃᓴᓇᖅᑐᒃᑰᖅᐳᖅ: ᑎᑎᕋᐅᓯᐅᔪᖅ ᐊᐱᕆᔭᐅᓯᒪᔪᖅ, ᑎᓕᔭᐅᓯᒪᔪᖅ ᐊᒃᓱᕈᓇᖅᑐᒃᑰᖅᑎᑕᐅᔪᖅ 
ᐃᖕᒋᕐᕋᖁᔭᐅᓪᓗᓂ.

B. ᑕᕐᓂᙳᖅᐳᖅ: ᐊᔪᙱᑦᑐᕐᔪᐊᖅ ᐃᓄᐃᑦ ᓯᓚᕐᔪᐊᖓᓂᑦ ᑕᕐᓂᑐᐃᓐᓇᐃᑦ ᑎᒥᖓᑦ ᑐᖁᒑᖓᑦ 
ᓯᓚᕐᔪᐊᖓᓐᓄᐊᖅᐳᖅ.

C. ᑑᕐᖓᕐᒧᑦ ᐃᑲᔪᖅᑕᐅᕗᖅ: ᑑᕐᖓᕐᒧᑦ ᐃᑲᔪᖅᑕᐅᕗᖅ ᐊᔪᙱᑦᑐᕐᔪᐊᖅ.
D. ᐊᔪᕐᓇᖅᑐᒃᑰᖅᐳᖅ: ᐊᔪᙱᑦᑐᕐᔪᐊᖅ ᐊᒃᓱᕈᕐᓇᖅᑐᒃᑰᖅᑎᑕᐅᕗᖅ ᑑᕐᖓᕐᓂᑦ ᑕᕐᓃᓐᓇᕐᓂᑦ.
E. ᐆᒃᑐᖅᑕᐅᕕᒡᔪᐊᖅᐳᖅ ᑭᖑᓪᓕᕐᒥ: ᐊᔪᙱᑦᑐᕐᔪᐊᖅ ᐊᒃᓱᕈᕐᓇᖅᑐᒃᑰᖅᑎᑕᐅᕐᔪᐊᖅᐳᖅ 

ᑭᖑᓪᓕᖅᐹᒥ, ᐊᖅᑯᓵᖅᑕᐅᒐᔪᒃᑐᒥᒃ ᐃᓄᒃ ᑐᖁᑕᐅᓂᐊᓕᕌᖓᑦ ᑑᕐᖓᑦ ᓄᓈᓂ 
ᐊᔪᖅᓯᓯᒪᓕᖅᐸᓪᓘᓐᓃᑦ.

F. ᐱᒋᐊᓪᓚᒃᓯᒪᓕᖅᐳᖅ: ᐊᔪᙱᑦᑐᕐᔪᐊᖅ ᐃᑲᔪᖅᑕᐅᑦᑎᐊᖅᐳᖅ ᐱᐅᓕᔭᐅᔾᔪᑎᒋᓪᓗᓂᐅᒃ.
G. ᐅᑎᖅᐳᖅ: ᐊᔪᙱᑦᑐᕐᔪᐊᖅ ᐅᑎᖅᐳᖅ ᐃᓄᐃᑦ ᓯᓚᕐᔪᐊᖓᓄᑦ.
H. ᐊᓯᔾᔨᕐᓂᖃᖅᐳᖅ: ᐊᔪᙱᑦᑐᕐᔪᐊᖅ ᐊᓯᔾᔨᕐᓂᖃᖅᐳᖅ (ᑎᑎᒥᒍᑦ, ᐃᒃᐱᖕᓂᐊᓂᒃᑯᑦ, ᐃᓱᒪᒃᑯᑦ, 

ᑕᕐᓂᒃᑯᓪᓘᓐᓃᑦ) ᑕᕐᓂᑐᐃᓐᓇᐃᑦ ᓯᓚᕐᔪᐊᖓᓃᕌᓪᓚᓚᐅᖅᖢᓂ.

ᐊᒪᕉᑉ ᐊᕐᓇᓪᓘᑉ ᐃᑲᔪᕈᒪᓯᑲᐅᑎᒋᓪᓗᓂᐅᒃ.” (ᒪᒃᐱᒐᖅ 27)

“ᐱᓱᔅᓲᔮᓗᐊᓪᓚᓚᐅᖅᖢᓂ, ᐊᖑᑦ ᓴᒡᒍᑎᒥᓄᑦ ᐊᐳᒻᒥᒃ ᑲᐱᓯᖕᒥᒐᒥ ᓴᓐᓂᓗᐊᕐᓂᑯᒧᑦ ᒪᓂᖅᑲᒧᑦ 
ᓇᓪᓚᑲᓴᒻᒪᕆᒃᖢᓂ. (ᒪᒃᐱᒐᖅ 48)

“ᓯᑯ ᐱᓱᒡᕕᒋᔭᖓᑦ ᓱᕋᖕᒪᑦ ᓴᕐᕙᐅᓕᖅᖢᑎᒃ ᐃᒪᕕᖕᒧᑦ...” (ᒪᒃᐱᒐᖅ 20)

“ᕿᐱᖕᒥ ᐳᓚᖓᓪᓗᓂ, ᐊᖑᑎᐅᑉ ᓈᓚᒃᖢᓂᒋᑦ ᐅᖃᓪᓚᒃᑐᑦ ᓄᖅᑲᖓᑦᑎᐊᕋᓱᕕᒡᔪᐊᖅᖢᓂ--ᑲᑉᐱᐊᓱᒃᑲᒥ 
ᖃᐅᔨᔭᐅᔭᕆᐊᒃᓴᖅ!” (ᒪᒃᐱᒐᖅ 31)

E “...ᐃᖅᑲᐅᒪᓪᓗᓂᐅᒃ ᐅᖃᐅᔾᔪᓯᐊᕆᖅᑲᐅᔭᓂ ᐊᒪᖅᑯᑦ ᐃᓚᖏᓐᓂᑦ, ᐃᓄᒃᓱᖕᒥᒃ ᐅᐸᒃᓯᕗᖅ ᐱᖒᑉ 
ᖄᖓᓂ. ᐊᖁᕕᖦᖢᓂ ᓴᓂᐊᓂ ᐅᑕᖅᑭᓕᖅᐳᖅ ᐊᒪᖅᑯᓂᒃ ᑲᔾᔭᓂᒃ ᖃᒡᓕᑦᑏᓪᓗᓂ.” (ᒪᒃᐱᒐᖅ 45)

“ᐊᖓᔪᒌᒃ ᓯᒡᔭᒧᐊᕋᒥᒃ ᐱᓱᓯᓪᓗᑎᒃ ᐊᖏᕐᕋᒧᑦ ᐅᖓᓯᒃᑐᒧᑦ.” (ᒪᒃᐱᒐᖅ 20)

“ᖃᐅᔨᓕᖅᐳᕐᓗ ᖃᓄᐃᒻᒪᑦ ᐃᒡᒑᖏᓐᓇᐅᔭᕈᒪᓚᐅᕐᒪᖔᑦ; ᓱᓇᐅᒡᕙ ᑐᖁᓚᐅᖅᖢᓂ 
ᐆᒻᒪᖅᑐᕕᓂᐅᓐᓂᖅᖢᓂ.” (ᒪᒃᐱᒐᖅ 50)

“ᐊᒪᖅᑰᑉ ᐃᓄᐊᑕ ᐅᖃᐅᑎᓪᓗᓂᐅᒃ ᕿᒫᔪᒪᒍᓂ, ᑭᐱᔭᐃᓐᓈᓗᒋᔭᕆᐊᖃᕐᒪᒋᒡᒎᖅ ᓇᐳᐃᑦ ᕿᓚᕈᑎᖏᑦ 
ᐊᒪᖅᑯᑦ ᑲᔾᔭᐃᑦ ᖃᒧᑎᖏᓐᓂ.” (ᒪᒃᐱᒐᖅ 37)

“ᐱᓱᒃᑲᓐᓂᐊᕐᔪᒃᑲᒥ ᑕᑯᖦᖤᓕᖅᐳᖅ, ᐱᖑᑯᓘᑉ ᐊᑖᓂ ᐃᒡᓗᐊᓗᖕᓂᒃ ᓴᓂᓕᕇᕌᓗᖕᓂᒃ.” (ᒪᒃᐱᒐᖅ 48)

“ᐃᖅᑲᐅᒪᒐᒥᐅᒃ ᐅᖃᐅᔾᔪᓯᐊᕆᓚᐅᖅᑕᓂ, ᐊᖑᑎᐅᑉ ᓴᖅᑭᖦᖢᓂᒋᒃ ᐱᑎᒃᓯᓂ ᑐᕌᖅᑎᓕᖅᖢᓂᓗ 
ᐃᓱᕋᖅᑐᔫᑉ ᐃᔨᖏᒃᑕ ᐊᑯᓐᓂᖓᓄᑦ. (ᒪᒃᐱᒐᖅ 42)
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The Hero’s Journey
After reading “Brothers Adrift at Sea,” match the steps of the hero’s journey to quotes from the story. 
Record the appropriate letter in the box beside the matching quote. An example has been done for 
you. Note: there are three quotes for the letter “D” (Challenges).

A. Call to adventure: The main character is asked, forced, or challenged to go on a journey.
B. Crossing the threshold: The hero goes from the normal world to the supernatural world.
C. Supernatural aid: A guide from the supernatural world helps the hero.
D. Challenges: The hero faces a series of challenges against supernatural creatures or forces.
E. Ultimate test: The hero faces a final challenge, usually at a point where he or she may be 

killed or trapped in the supernatural world.
F. Turning point: The hero receives the ultimate gift that saves him or her.
G. Return: The hero goes back to the normal world.
H. Transformation: The hero has undergone a change (physically, emotionally, mentally, or 

spiritually) from time spent in the other world.

“The lady wolf immediately offered to help him.” (page 27)

“After a very long walk, the man stuck his savgut in the snow again and it tilted so far that it was 
almost flat on the ground.” (page 48)

“…the sea ice the brothers were on broke away and the brothers drifted out to sea…” (page 20)

“Under the covers, the man could hear their conversations and he kept as still as possible—he 
was terrified to be discovered!” (page 31)

E “…remembering the advice he received from one of the wolves, he approached an inuksuk up 
on a hill. He crouched beside it and waited for the pack to come closer.” (page 45)

“The two brothers set foot on the shore ice and started the long trek back home.” (page 20)

“She realized then why her husband has insisted on always wearing his goggles: he was 
someone who had come back from the dead.” (page 50)

“The wolf man told him if he wanted to escape, he should go out and cut all ropes that held the 
crosspieces on the wolf pack’s qamutiks.” (page 37)

“He took a few more steps and there, just below a hill, he spotted a lot of iglus side by side.” 
(page 48)

“Remembering the advice he was given, the man pulled out his bow and arrow and aimed 
between the eyes of the leader.” (page 42)
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OBJECTIVES
In this lesson, students will work to achieve the following 
objectives:

 • Discuss the place and importance of animal 
fables in Inuit culture and around the world.

 • Read and respond to “Owl and Polar Bear Tease 
Each Other” and “The People Who Turned to 
Stone” from Unipkaaqtuat Arvianit.

 • Discuss the role of animals with human 
characteristics in traditional stories.

READINGS
 • “Owl and Polar Bear Tease Each Other,” pages 

62–69 of Unipkaaqtuat Arvianit, volume 2
 • “The People Who Turned to Stone,” pages 70–87 

of Unipkaaqtuat Arvianit, volume 2

HANDOUTS
 • Handout 1: Animal Fables
 • Handout 2: Animals with Human Characteristics

MATERIALS
 • Board or chart paper 
 • Colouring utensils (optional)
 • Computers or tablets connected to the Internet 

(optional)
 • Student journals (optional) 

 

Activity 6.1: Introduction to Animal Fables

 • Tell students that in this lesson, they will read 
traditional stories that feature animal characters. 

 • Ask students if they can think of any stories 
they know that have animals as the central 
characters.

 • Ask students if they have ever heard of Aesop’s 
fables. Tell them that Aesop lived in ancient 
Greece over 2,500 years ago. He was a  
well-known storyteller, and his stories continued 
to be told for many generations after he died. 
About 300 years after his death, the stories were 
recorded. Like Inuit traditional stories, they have 
been told and interpreted in many different ways, 
and they usually have a moral or lesson. 

 • Ask students if they have ever heard a story about 
a goose or a chicken laying a golden egg. If so, it 
is probably based on one of Aesop’s fables.

 • Tell students that many of Mark Kalluak’s and 
Aesop’s stories feature animals as the central 
characters. Usually, these animals have human 
abilities and attitudes, and their interactions 
provide insights and lessons on day-to-day life.

 • Encourage students to ask any questions they 
have about animal fables, and to share any 
animal fables they know. 
 
 
 
 
 
 
 
 
 

Lesson 6: Animal Fables and Animals in  
Human Form

LEARNING ACTIVITIES
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Extension Activities 

Have students complete Handout 1: Animal Fables. 
Students will do an online search of two of Aesop’s 
fables. They will write the moral of one of the stories 
and draw a picture that describes the story. Suggest to 
students that they include “Aesop fable” in their search 
so that they get older versions of the story. They can 
keep the handout to complete the additional boxes for 
“Owl and Polar Bear Tease Each Other” and “People 
Turn to Stone” after reading those stories. 

Activity 6.2: Reading “Owl and Polar Bear Tease 
Each Other”

 

 • Read “Owl and Polar Bear Tease Each Other” as 
a class. Begin reading the story out loud and then 
ask volunteers to continue reading.

 • After reading, discuss the story as a class. You 
may want to ask the following questions:

 o What are some of the names the owl and 
bear call one another?

 o How does each animal react to the insults?
 o Do you have any similar tendencies to joke 

back and forth with a friend or sibling? Is the 
teasing lighthearted or hurtful?

 o What does this story say about everyday life? 
Is it still relevant today?

 • Before moving on to the next activity, ask 
students if they have any questions about the 
story, or any thoughts they would like to share.  

 
 
 

 

Extension Activity

Have students complete the box for “Owl and Polar 
Bear Tease Each Other” on Handout 1: Animal Fables. 
 

Activity 6.3: Animals with Human Characteristics 

 

 • Explain that people across cultures have been 
creating stories of non-human creatures and 
objects with human traits for thousands of years. 
In these stories, animals or objects behave as 
people would; they talk, feel, and act similarly  
to us. 

 • Ask students to look at the illustration on  
page 25 of volume 1 of Unipkaaqtuat Arvianit. In 
the illustration, a group of wolves are in a qaggi 
standing, dancing, and singing as people would.

 • Tell students that there are many theories 
about why we give animals and objects human 
characteristics. Ask the students:

 o Why do you think there are so many stories 
that feature animals acting like humans?

 • After they have answered, tell students that 
one idea is that we use human characteristics 
to make sense of the unknown—for example, 
creation and natural phenomena. If animals or 
natural phenomena are described as people, 
it might be easier for us to understand their 
behaviour or movements.

 • Tell students that there are other ideas as to  
why we project human characteristics on to  
non-human creatures. One is that we want to 
interact with others and make social connections, 
and other people are not always available. 
Another is that when we empathize with animals 
(whether hunted or herded), we are more 
capable of predicting their movements.



57Lesson 6: Animal Fables and Animals in  
Human Form

LESSON 6: ANIMAL FABLES AND ANIMALS IN HUMAN FORM

Unipkaaqtuat Arvianit  |  Traditional Story Study

 • Explain that from a traditional perspective, 
animal stories give the reader an important 
glimpse into traditional beliefs held by Inuit. 
Some stories feature animals with limited 
human qualities (like the ability to talk), 
while others feature animals with habits and 
behaviours almost identical to those of people; 
animals and people may even intermarry. 

 • According to Inuit history instructor Martha 
Kyak, stories of animals with human 
behaviours reflected the beliefs that animals 
could turn into humans and humans could 
turn into animals. She says that “all beings 
had souls, and the souls could travel to other 
beings, becoming an animal or human.” 
A person could “put on another’s skin and 
become that creature.” These souls could 
take on different forms in the real world and 
would continue to live on in the spirit world or 
afterlife. 

 • Ask students to think about how people in the 
past would have understood these stories as 
they read on.

 • Discuss how giving animals human 
characteristics might have negative 
consequences. Tell students that when we 
think of animals as humans, we may forget 
about their true natures. For example, if 
children read or watch a TV show about a 
cuddly bear, such as Winnie the Pooh, they 
might believe that bears are cuddly honey 
eaters instead of large, dangerous carnivores. 

 • Ask students if they can think of any stories 
that have animal characters with human traits 
that haven’t already been mentioned. These 
can be Inuit traditional stories or stories from 
other cultures.

 • Some examples of well-known Inuit traditional 
stories with animal characters are “The Owl 
and the Lemming” and “The Owl and the 
Raven.” Some examples of well-known animal 
stories from Western culture are “The Three 
Little Pigs” and “Goldilocks and the Three 
Bears.” 

 • Write the examples students share on the 
board or chart paper. 

 • Distribute Handout 2: Animals with Human 
Characteristics to each student. 

 • Ask a volunteer to read the human qualities 
listed at the top of the handout. Then have 
students work individually or in pairs to 
complete the first section of the handout 
about “Owl and Polar Bear Tease Each Other.”

 • Once each student has finished, ask for 
volunteers to share their answers and record 
them on the board or chart paper.

 • Have students read the second task on the 
handout before reading “The People Who 
Turned to Stone.”  
 

Activity 6.4: Reading “The People Who Turned 
to Stone”

 

 • Ask students to take out their copies of  
Handout 2: Animals with Human 
Characteristics. Tell them that as they read 
the next story, they should pay attention to the 
human characteristics given to the whale.

 • Have students read “The People Who Turned 
to Stone” in pairs or small groups and 
record the eagle and the whale’s human 
characteristics as they read.

 • After reading, ask for volunteers to share what 
they wrote with the class.

 • Once students have responded, ask:
 o Why do you think the whale was given 

human characteristics? How would the 
story have been different if the whale had 
not been given human characteristics?

 • Record students’ responses on the board or 
chart paper. 
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 • Have students work individually or in pairs to 
complete the third section of the handout. 
Students will look through the two volumes of 
Unipkaaqtuat Arvianit for other illustrations of 
animals behaving like humans. Then they will 
recreate the illustrations on the handout.

 • When students are finished, display their 
drawings around the classroom for others to see. 

 
Extension Activities  
 
 
 

 • Have students complete the box for “The People 
Who Turned to Stone” on Handout 1: Animal 
Fables.

 • Have students write their own story that features 
animals with human characteristics. They should 
include illustrations of the animals in their stories. 



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 1

ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 6 • ᑐᓂᐅᖅᑲᒐᖅ 1 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᓂᕐᔪᑎᓂᒃ ᐅᓂᒃᑳᖅᑐᐊᑦ
ᖃᕋᓴᐅᔭᒃᑯᑦ ᕿᓂᕆᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᓂᒃ ᐊᔾᔨᓕᐅᖅᓯᒪᔪᓂᒡᓘᓐᓃᑦ ᑎᑎᕋᖅᓯᒪᔪᓂᒡᓗ 
ᓇᐃᓈᖅᖢᒋᑦ ᐊᐃᓴᑉ ᐅᓂᒃᑳᖅᑐᐊᖁᑎᖏᓐᓂᒃ.  ᑎᑎᕋᐅᔭᕆᑦ ᐅᓂᒃᑳᖅᑐᐊᒥᙶᖅᑐᒥᒃ 
ᑕᐅᑐᙳᐊᕐᓇᖅᑐᒥᒃ. ᑎᑎᕋᓕᕐᒥᓗᑎᑦ ᐅᖃᐅᓯᑯᑖᖕᒥᒃ ᐊᑕᐅᓯᕐᒥᒃ ᒪᕐᕉᖕᓂᒡᓘᓐᓃᑦ ᐅᖃᐅᓯᕆᓗᒍ 
ᖃᓄᖅ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓇᓱᖕᒪᖔᑦ ᐅᓂᒃᑳᖅᑕᐅᔪᖅ.  ᑎᑎᕋᓕᕐᒥᓗᑎᑦ ᑭᑉᐹᕆᒃᑐᑦ ᐃᓗᐊᒍᑦ 
ᐃᓄᐃᑦ ᐅᓂᒃᑳᖅᑐᐊᖏᓐᓂᑦ ᓂᕐᔪᑎᑦ ᒥᒃᓵᓅᖓᔪᑦ ᐅᕙᙵᑦ ᐅᓂᑉᑳᖅᑐᐊᑦ ᐊᕐᕕᐊᓂᑦ.  ᒪᕐᕉᖕᓂᒃ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔾᔪᑏᖕᓂᒃ ᑎᑎᕋᖅᓯᒪᕗᒍᑦ ᑐᑭᓯᕚᓪᓗᕈᑎᒃᓴᕐᓂᒃ.

ᐊᐃᓴᑉ ᐅᓂᒃᑳᖅᑐᐊᖁᑎᖏᑦ.  

“ᑲᖑᖅ ᐃᕐᓂᕙᒃᑐᖅ ᒎᓗᓂᒃ 
ᒪᓐᓂᖕᓂᒃ”

ᑐᑭᖓ: “ᐱᔪᒪᓗᐊᕈᕕᑦ, ᐱᒋᔭᑎᑦ ᐊᓯᐅᔨᓂᐊᖅᐸᑎᑦ.”

ᐊᐃᓴᑉ ᐅᓂᒃᑳᖅᑐᐊᖁᑎᖏᑦ.  

“ᐅᓕᑲᐹᓕᒃ ᐅᑲᓕᕐᓗ”

ᑐᑭᖓ: 
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ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 6 • ᑐᓂᐅᖅᑲᒐᖅ 1 • 
ᒪᒃᐱᖅᑐᒐᖅ 2 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᓂᕐᔪᑎᓂᒃ ᐅᓂᒃᑳᖅᑐᐊᑦ (ᑲᔪᓯᔪᖅ)

ᑲᓪᓗᐊᑉ ᐅᓂᒃᑳᖅᑐᐊᖏᑦ

“ᐅᒃᐱᒡᔪᐊᕐᓗ ᓇᓄᕐᓗ 
ᑕᐸᓱᖃᑦᑕᐅᔾᔫᒃ”

ᑐᑭᖓ: ᖃᓄᐃᓕᐅᖅᓯᒍᕕᑦ ᑕᐃᒪᐃᑕᐅᓂᐊᖅᐳᑎᑦ.” ᐊᓯᑎᑦ 
ᐱᑦᑎᐊᖃᑦᑕᕐᓂᐊᖅᐸᑎᑦ ᐱᑦᑎᐊᖅᑕᐅᖃᑦᑕᕈᒪᒍᕕᑦ.”

ᑲᓪᓗᐊᑉ ᐅᓂᒃᑳᖅᑐᐊᖏᑦ

“ᐃᓄᐃᑦ ᐅᔭᕋᙳᖅᑐᕕᓃᑦ”

ᑐᑭᖓ: 

ᐊᓯᐊᓂᒃ

ᑐᑭᖓ: 
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Handout 1Name:

Animal Fables
Do an image search online to find pictures and brief descriptions of the Aesop fables below. Draw a picture 
based on one of the images that best describes the story. Then write a 1–2 sentence description of the 
moral or lesson of the story. You will also complete the boxes for the Inuit traditional animal fables from 
Unipkaaqtuat Arvianit. Two of the morals have been completed for you. 

Aesop’s Fable

“The Goose that Laid Golden 
Eggs”

Moral: “If you want too much, you will lose what you have.”

Aesop’s Fable

“The Tortoise and the Hare”

Moral:
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Handout 1Name:

Animal Fables (continued)

Kalluak Fable

“Owl and Polar Bear Tease 
Each Other”

Moral: “What goes around comes around.” Or “Treat others the way 
you want to be treated.”

Kalluak Fable 

“The People Who Turned to 
Stone”

Moral:

Other:

Moral:
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ᓂᕐᔪᑏᑦ ᐃᓄᒃᑎᑐᑦ ᐃᓕᖅᑯᓯᓖᑦ
ᐃᓄᐃᑦ ᐃᓕᖅᑯᓯᖏᑦ: 

 • ᐅᖃᓪᓚᒍᓐᓇᖅᑐᑦ
 • ᓇᖏᕈᓐᓇᖅᑐᑦ 
 • ᐱᓱᒍᓐᓇᖅᑐᑦ
 • ᒧᒥᕈᓐᓇᖅᑐᑦ
 • ᐅᓪᓚᒍᓐᓇᖅᑐᑦ 
 • ᓴᓇᕐᕈᑎᓂᒃ ᐊᑐᕈᓐᓇᖅᑐᑦ
 • ᐃᑯᒻᒪᒍᓐᓇᖅᑐᑦ ᐅᖅᑰᔾᔪᑎᒋᓗᒍ, ᖃᐅᒻᒪᖅᑯᑎᒋᓗᒍ, 
ᓂᖅᖠᐅᕈᑎᒋᓗᒍᓘᓐᓃᑦ

 • ᐃᓄᐃᑦ ᐃᒡᓗᒋᕙᒃᑕᖏᓐᓃᑦᑐᑦ
 • ᐊᓐᓄᕌᖅᓯᒪᔪᑦ
 • ᐃᓅᑉ ᑎᒥᖓᑕ ᑭᓱᑯᑦᑎᖏᓐᓂᒃ ᐊᔾᔨᖃᖅᑐᖅ 
ᐃᓕᖅᑯᓯᖃᖅᑐᕐᓗ ᐃᓄᒃᑐᑦ 

 

 • ᐃᒃᐱᖕᓂᐊᓂᖃᖅᑐᖅ (ᓲᕐᓗ ᖁᕕᐊᓱᖕᓂᕐᒥᒃ, 
ᓄᒫᓱᖕᓂᕐᒥᒃ, ᓂᙵᖕᓂᕐᒥᒃ, ᑲᑉᐱᐊᓱᖕᓂᕐᒥᒃ, 
ᓂᕆᐅᖕᓂᕐᒥᒃ)

 • ᐃᔪᖅᓴᐅᑎᓂᒃ ᐅᓂᒃᑳᖅᑐᑦ
 • ᐊᑭᓂᐊᖅᐸᒃᑐᑦ
 • ᐸᕐᓇᒃᑐᑦ
 • ᐃᖅᑲᐅᒪᔪᑦ ᐊᑐᓚᐅᖅᑐᓂᒃ
 • ᓯᕗᓂᒃᓴᒥᒃ ᐃᓱᒪᔪᑦ
 • ᐃᓄᐃᑦ ᐃᓅᖃᑎᖃᕐᓂᖏᓐᓂᒃ ᐊᑐᖅᑐᑦ (ᓲᕐᓗ 
ᑲᑎᑎᑕᐅᓂᕐᒥᒃ)

1. ᐅᖃᓕᒫᓚᐅᕐᓗᑎᑦ “ᐅᒃᐱᒡᔪᐊᕐᓗ ᓇᓄᕐᓗ ᑕᐸᓱᖃᑦᑕᐅᑎᔫᒃ,” ᐅᖃᐅᓯᕆᓗᒋᑦ ᑎᑎᕋᕆᑦ ᖃᓄᖅ ᓂᕐᔪᑎᑦ ᐃᓄᒃᑐᑦ 
ᐃᓕᖅᑯᓯᖅᑖᖅᑎᑕᐅᓯᒪᖕᒪᖔᑕ ᑕᒡᕙᓂ ᐅᓂᒃᑳᖅᑐᐊᒥᑦ. ᐱᖃᓯᐅᑎᒋᐊᒃᑭᑦ ᐱᔪᓐᓇᕐᓂᓕᒫᕐᓂ ᑎᑎᕋᖅᓯᒪᔪᑦ 
ᑭᑉᐹᕆᒃᑐᒥ.  

 
______________________________________________________________________________________________________________________________ 
 
______________________________________________________________________________________________________________________________ 
 
______________________________________________________________________________________________________________________________ 
 
______________________________________________________________________________________________________________________________ 
 
______________________________________________________________________________________________________________________________ 

2. ᐅᖃᓕᒫᓚᐅᕐᓗᑎᑦ “ᐃᓄᐃᑦ ᐅᔭᕋᙳᖅᑐᕕᓃᑦ,” ᑎᑎᕋᒃᑭᑦ ᐃᓄᐃᑦ ᐃᓕᖅᑯᓯᖏᑦ ᓇᒃᑐᕋᓕᐅᓪᓗ ᐊᕐᕕᐅᓪᓗ 
ᐊᑐᖅᑕᖏᑦ. ᐃᓱᒪᔪᓐᓇᙱᒃᑯᕕᑦ, ᐃᒪᓐᓇ ᐊᐱᖅᑯᑦ ᐅᓇ ᑭᐅᒋᐊᕐᓗᒍ:  ᓂᕐᔪᑎᒥᒃ ᑕᐃᒪᓐᓇ ᐃᓱᒪᔪᖃᕋᔭᖅᐸ 
ᐅᒡᕙᓘᓐᓃᑦ ᑕᐃᒪᐃᓕᐅᖅᑐᖃᕋᔭᖅᐸ?  
 

ᐊᕐᕕᖅ:

ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 6 • ᑐᓂᐅᖅᑲᒐᖅ 2 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᒪᕐᕉᑎᓪᓗᒋᒃ



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 2

3. ᓇᓂᒋᐊᒃᑭᑦ ᑎᑎᕋᐅᔭᖅᓯᒪᔪᑦ ᐊᔾᔨᓕᐅᖅᓯᒪᔪᓪᓘᓐᓃᑦ ᐅᕙᙵᑦ ᐅᓂᑉᑳᖅᑐᐊᑦ ᐊᕐᕕᐊᓂᑦ ᓂᕐᔪᑎᑦ 
ᐃᓄᐃᑦ ᐃᓕᖅᑯᓯᖏᓐᓂᒃ ᐊᑐᖅᑐᑦ.  ᑭᑉᐹᕆᒃᑐᒃᑯᑦ ᐊᑖᒍᑦ ᑎᑎᕋᒃᑭᑦ ᑕᐃᔭᐅᓂᖓ ᐅᓂᒃᑳᖅᑐᐊᑉ 
ᒪᒃᐱᒐᖓᓗ ᑎᑎᕋᐅᔭᕐᓗᑎᓪᓗ ᐃᔾᔪᐊᕐᓗᒍ ᑐᑭᓯᒋᐊᕈᑎᓕᐊᖑᓯᒪᔪᖅ. 
 

ᓂᕐᔪᑏᑦ ᐃᓄᒃᑎᑐᑦ ᐃᓕᖅᑯᓯᓖᑦ (ᑲᔪᓯᔪᖅ)

ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 6 • ᑐᓂᐅᖅᑲᒐᖅ 2 • 
ᒪᒃᐱᖅᑐᒐᖅ 2 ᒪᕐᕉᑎᓪᓗᒋᒃ



Unipkaaqtuat Arvianit Traditional Story Study • Lesson 6 • Handout 2 • Page 1 of 2

Handout 2Name:

Animals with Human Characteristics
Human Characteristics:

 • Talking
 • Standing
 • Walking
 • Dancing
 • Running
 • Using tools
 • Using fire for heat, light, or cooking
 • Living in a human shelter
 • Wearing clothes
 • Having body parts that resemble or act as 

human 

 

 • Feeling emotions (for example, joy, sadness, 
anger, fear, hope)

 • Making jokes
 • Seeking revenge
 • Making plans
 • Reflecting on the past
 • Thinking of the future
 • Using human social structures (for example, 

marriage)

1. After reading “Owl and Polar Bear Tease Each Other,” write two or three sentences about the ways in 
which animals in the story have been given human qualities. Include as many of the traits from the list 
above as you can. 
 
______________________________________________________________________________________________________________________________ 
 
______________________________________________________________________________________________________________________________ 
 
______________________________________________________________________________________________________________________________ 
 
______________________________________________________________________________________________________________________________ 
 
______________________________________________________________________________________________________________________________ 

2. As you read “The People Who Turned to Stone,” list the human qualities given to the eagle and the 
whale. If you can’t think of any ideas, ask yourself the following question: Would an animal think or act 
this way?  
 

The Eagle:

The Whale:
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Handout 2Name:

3. Locate other pictures from either volume of Unipkaaqtuat Arvianit that show animals with human 
characteristics. In the boxes below, record the title of the story and the page number and make a quick 
sketch of the illustration. 
 

Animals with Human Characteristics (continued)
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LESSON 7: SURVIVAL AND REVENGE

OBJECTIVES
In this lesson, students will work to achieve the following 
objectives:

 • Discuss the significance of stories of survival and 
revenge in Inuit culture.

 • Read and respond to “Iimarasugjuk, the People 
Swallower,” “The Woman Who Killed an Akłak,” 
and “Two Men Who Shared a Wife” from 
Unipkaaqtuat Arvianit. 

 • Read and discuss the story of Kiviuq, its 
significance in Inuit culture, and how it connects 
to other themes and stories explored in this 
traditional story study.

READINGS
 • “Iimarasugjuk, the People Swallower,” pages 

88–101 of Unipkaaqtuat Arvianit, volume 2
 • “The Woman Who Killed an Akłak,” pages 102–109 

of Unipkaaqtuat Arvianit, volume 2
 • “Two Men Who Shared a Wife,” pages 134–143 of 

Unipkaaqtuat Arvianit, volume 2
 • “Kiviuq,” pages 76–121 of Unipkaaqtuat Arvianit, 

volume 1

HANDOUTS
 • Handout 1: Comparing Versions
 • Handout 2: Fortunately/Unfortunately

MATERIALS
Student journals (optional)

OPTIONAL ADDITIONAL RESOURCES
 • Stories of Survival and Revenge from Inuit Folklore by 

Rachel and Sean Qitsualik-Tinsley
 • Akinirmut Unipkaaqtuat: Stories of Revenge by Noel 

McDermott and Maaki Kaakik
 • Kiviuq’s Journey by Henry Isluanik

Activity 7.1: Introduction to Stories of Survival and 
Revenge

 • Tell the students that in this lesson, they will be 
reading stories about survival and revenge. These 
stories can also be considered cautionary tales.

 • Tell the students that there are many Inuit 
traditional stories that deal with survival and 
revenge. Ask students why they think that  
might be.

 • Once students have answered, tell them that 
traditionally, Inuit had justice systems to deal 
with people who acted outside of social norms. 
It was rare for leaders to decide to kill another 
person. However, many traditional stories feature 
violence and killing for reasons of survival and 
revenge. These stories were often told to warn of 
the consequences of bad behaviour.

 • Remind students that they have already explored 
stories about people (such as orphans) who have 
been subjected to extreme cruelty. These people 
have been let down by those around them and 
have not experienced justice in their lives. Without 
justice, the victims or their family retaliate for the 
wrongs they have been subjected to.

 • Tell students that in the final stories of the 
Unipkaaqtuat Arvianit volumes, they will read 
about violence and killing. As they read, 
they should consider each of the characters’ 
motivations for their actions. Are they trying to 
survive? Are they looking for revenge? 
 
 

 
 

Lesson 7: Survival and Revenge
LEARNING ACTIVITIES
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Activity 7.2: Reading “Iimarasugjuk, the People 
Swallower”

 • Have students read “Iimarasugjuk, the People 
Swallower” in pairs or small groups. 

 • After reading, discuss the story as a class. You 
may want to ask the following questions:

 o Why does the husband kill his relatives? What 
are his motives?

 o What do the wife’s words and actions tell you 
about her feelings toward her husband?

 o How does the wife get revenge on her 
relatives?

 o Do you think they are punished fairly for their 
actions?

 o How do the relatives retaliate against the 
husband?

 o What is the moral of this story?
 
 
Activity 7.3: Reading “The Woman Who Killed an 
Akłak”

 • Have students read “The Woman Who Killed an 
Akłak” in pairs or small groups. 

 • After reading, discuss the story as a class. You 
may want to ask the following questions:

 o How is this story similar to “Iimarasugjuk, the 
People Swallower”?

 o Do you find this story anticlimactic, as in, it 
doesn’t have a satisfying ending? Why or why 
not? 
 
 
 
 

Activity 7.4: Reading “Two Men Who Shared a 
Wife”

 • Have students read “Two Men Who Shared a 
Wife” in pairs or small groups. 

 • After reading, discuss the story as a class. You 
may want to ask the following questions:

 o Why are the men tense throughout the story?
 o What motivates the first husband’s actions?
 o What motivates the second husband’s 

actions?
 o The narrator suggests that the second 

husband’s death is the proper outcome of the 
story. Use key words from the story and the 
final illustration to support this idea. 
 

Activity 7.5: Reading “Kiviuq”

 • Tell students that the last story they will read in 
the traditional story study is one of the most  
well-known Inuit stories of all time: the story of 
Kiviuq.

 • Ask students if they have heard any versions of 
this story before, and to share what they know 
about the story.

 • Tell students that the story of Kiviuq has been told 
all over the Arctic for generations, and there are 
many different versions of the story. 

 • Explain that the story of Kiviuq touches on many 
of the lessons and themes explored in this study. 
It tells the story of a hero’s journey. It warns 
about the consequences of poor behaviour. It 
has elements of the supernatural, animals with 
human characteristics, and an orphan character. 

 • Ask students to think about connections to other 
stories as they read “Kiviuq.”
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 • Have students read “Kiviuq” in pairs or small 
groups. 

 • After reading, discuss the story as a class. You 
may want to ask the following questions:

 o As you read, what parts of the story 
reminded you of other stories we have read in 
this traditional story study?

 o Why do you think Kiviuq had to overcome so 
many obstacles on his journey?

 o What do you think is the message of this 
story?

 o If you have heard this story before, is this 
version different from the one you know? If 
so, in what ways?

 • End the lesson by asking students if they have any 
questions about Kiviuq or any of the other stories 
they read in the lesson, or if there is anything else 
they want to share. 
 

Extension Activities

 • Have students compare this version of “Kiviuq” 
to another version of the story. You can find other 
versions of the story online or in the additional 
resources listed at the beginning of this lesson. 
After students have read the other version of 
the story, have them complete Handout 1: 
Comparing Versions.

 • Have students work in pairs to complete the 
writing activity on Handout 2: Fortunately/
Unfortunately. You could also hold a class 
challenge to see who can come up with the most 
creative solutions.

 • Have students write a journal response to 
“Kiviuq.” You may want to give them the following 
prompt to guide their writing:

 o Kiviuq encounters challenge after challenge 
yet always manages to survive. What 
sets him apart from others? Why has he 
succeeded where others have failed?



ᑐᓂ
ᐅ
ᖅ
ᑲᒐᖅ

 1
ᐊ
ᑏ
ᑦ:

ᐅ
ᓂ
ᑉᑳᖅ

ᑐᐊ
ᑉ ᐊ

ᕐᕕ
ᐊ
ᓂ
ᑦ ᐃ

ᓄ
ᐃ
ᑦ ᐱ

ᖅ
ᑯᓯᑐᖃ

ᖕᒋᓐᓂ
ᒃ ᖃ

ᐅ
ᔨᓴᕐᓂ

ᖅ
 • ᐃ

ᓕ
ᓐᓂ

ᐊ
ᒐᒃᓴᖅ

 7 • ᑐᓂ
ᐅ
ᖅ
ᑲᒐᖅ

 1 • ᒪᒃᐱ
ᖅ
ᑐᒐᖅ

 1 ᐊ
ᑕᐅ

ᓯᐅ
ᑎ
ᓪᓗ

ᒍ

________________________

ᕿ
ᒥᕐᕈᓂ

ᖅ
 ᐊ

ᔾᔨᒌᙱ
ᑦᑐ

ᓂ
ᒃ

ᐅ
ᖃ
ᓕ
ᒫᓚ

ᐅ
ᕐᓗ

ᑎ
ᑦ ᒪᕐᕈᐃ

ᓂ
ᒃ ᐊ

ᔾᔨᒌᙱ
ᑦᑐᓂ

ᒃ ᐅ
ᓂ
ᒃᑳᖅ

ᑐᐊ
ᖕᓂ

ᒃ ᑭᕕ
ᐅ
ᑉ ᒥᒃᓵᓄ

ᑦ. ᐊ
ᔾᔨᒌᖕᓂ

ᖏ
ᓐᓂ

ᒡᓗ
 ᐊ

ᔾᔨᒌᙱ
ᓐᓂ

ᖏ
ᓐᓂ

ᒡᓗ
 ᑎ

ᑎ
ᕋᐅ

ᓯᖃ
ᕐᓗ

ᑎ
ᑦ ᐱ

ᔾᔪᑎ
ᖏ

ᓐᓂ
ᒃ, 

ᐃ
ᓕ
ᖅ
ᑯᓯᖏ

ᓐᓂ
ᒃ, ᐱ

ᓇ
ᐃ
ᓗ
ᑕᓂ

ᒡᓗ
 ᐊ

ᒻᒪ ᑭᒡᒍᓯᖏ
ᓐᓂ

ᒃ, ᐊ
ᓯᑯᓘ

ᔭᖏ
ᓐᓂ

ᒡᓗ
 ᐅ

ᖃ
ᐅ
ᓯᐅ

ᔪᓂ
ᒃ.

ᐅ
ᓂ
ᑉᑳᖅ

ᑐ
ᐊ
ᑦ 

ᐊ
ᕐᕕ

ᐊ
ᓂ
ᑦ 

ᑕ
ᒪᕐᒥᒃ 

ᐅ
ᓂ
ᒃᑳᖅ

ᑐ
ᐊ
ᒃ



N
a

m
e:

H
a

n
d

o
u

t 
1

U
n

ip
ka

a
q

tu
a

t A
rv

ia
n

it 
Tr

a
d

it
io

n
a

l S
to

ry
 S

tu
d

y 
• L

es
so

n
 7

 • 
H

a
n

d
o

u
t 1

 • 
Pa

g
e 

1 o
f 1

__
__

__
__

__
__

__
__

__
__

__
__

C
om

pa
rin

g 
Ve

rs
io

ns
A

ft
er

 r
ea

d
in

g
 tw

o
 v

er
si

o
n

s 
o

f t
h

e 
st

o
ry

 o
f K

iv
iu

q
, c

o
m

p
le

te
 th

e 
d

ia
g

ra
m

 b
el

o
w

. B
e 

su
re

 to
 n

o
te

 s
im

ila
ri

ti
es

 a
n

d
 d

iff
er

en
ce

s 
in

 p
lo

t p
o

in
ts

, c
h

a
ra

ct
er

s,
 p

ro
b

le
m

s 
a

n
d

 
so

lu
ti

o
n

s,
 a

n
d

 g
en

er
a

l d
et

a
ils

. 

U
N

IP
K

A
A

Q
T

U
A

T
 A

R
V

IA
N

IT
 

V
E

R
S

IO
N

B
O

T
H

 V
E

R
S

IO
N

S



ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 7 • ᑐᓂᐅᖅᑲᒐᖅ 2 • ᒪᒃᐱᖅᑐᒐᖅ 1 ᒪᕐᕉᑎᓪᓗᒋᒃ

ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 2

ᐊᓕᐊᓇᐃᑦ/ᐊᐃᑦᑖ 
ᐅᓂᒃᑳᖅᑐᐊᖅ ᑭᕕᐅᖅ ᑕᑭᓛᖑᖕᒪᑦ ᒪᕐᕈᐃᓕᖅᑲᖓᓪᓗᓂ ᐅᓂᑉᑳᖅᑐᐊᑦ ᐊᕐᕕᐊᓂᙶᖅᑐᒥ; 
ᐅᖃᓕᒫᒐᐅᑉ ᓯᕗᓪᓕᖅᐹᑉ ᓇᑉᐸᓕᒫᑲᓴᖏᓐᓂᒃ ᑎᑎᕋᖅᓯᒪᔪᖅ!  ᐱᔾᔪᑎᖃᖅᑐᖅ ᑕᑭᔾᔪᑎᒋᕙᐅᒃ 
ᑭᕕᐅᑉ ᐊᕐᕕᖅᑕᕐᓂᖓ ᐅᖃᐅᓯᖃᕐᒪᑦ ᐊᖅᑯᓵᖅᐸᓪᓕᐊᔭᖏᓐᓂᒃ ᐊᑦᑕᕐᓇᖅᑐᒃᑰᓕᖅᐸᒃᖢᓂ 
ᐊᑦᑕᕐᓇᙱᑦᑐᒃᑰᓕᖅᐸᒃᖢᓂᓗ. ᐃᓚᖏᓐᓂᑦ ᑭᓱᕈᓘᔮᓗᖕᓂᑦ ᑐᖁᑕᐅᓇᓱᓕᖅᐸᒃᖢᓂ, 
ᐊᓯᖏᓐᓂᑦ ᓴᐳᔾᔭᐅᓇᓱᓕᖅᐸᒃᖢᓂᓗ. ᐅᖃᓕᒫᖅᑐᑦ ᐊᒃᓱᕈᖃᑕᐅᓕᖅᐸᒃᖢᑎᒃ ᖃᓱᔾᔫᒥᕙᒃᖢᑎᒃ 
ᐊᒃᓱᕈᓯᒃᑲᓐᓂᖅᐸᒃᖢᑎᒃ ᑭᕕᐅᖅ ᐊᖏᕐᕋᐅᓇᓱᔅᓲᔮᓗᒃᑎᓪᓗᒍ.

ᐃᒡᕕᑕᐃᒪ ᐃᓱᒪᒃᓴᖅᓯᐅᕐᓗᑎᑦ ᑭᕕᐅᑉ ᐊᒃᓱᕈᕐᓇᖅᑐᒃᑰᕐᓂᕆᓂᐊᖅᑕᖏᓐᓂᒃ. ᒪᕐᕉᓗᓯᒃ, 
ᐱᖃᑏᓪᓗ ᓇᓕᖅᓯᒃ ᑎᑎᕋᕐᓂᐊᕐᒪᖔᑦ ᐊᓕᐊᓇᐃᑦᑐᓂᒃ ᓇᓕᖅᓯᒡᓗ ᑎᑎᕋᕐᓂᐊᕐᒪᖔᑦ 
ᐊᐃᑦᑖᓚᓯᒪᔪᓂᒃ. ᐊᐃᑦᑖᓚᓯᒪᔪᓂᒃ ᑎᑎᕋᕐᓂᐊᖅᑐᖅ ᑭᕕᐅᕐᒥᒃ ᐅᖃᐅᓯᖃᖃᑦᑕᕐᓂᐊᖅᑐᖅ 
ᐊᑦᑕᕐᓇᖅᑐᒦᑎᙳᐊᕐᓗᒍ, ᐊᓕᐊᓇᐃᑦᑑᓂᒃ ᑎᑎᕋᕐᓂᐊᖅᑐᖅ ᐃᓱᒪᒃᓴᖅᓯᐅᕈᑎᖃᖃᑦᑕᕐᓂᐊᖅᖢᓂ 
ᖃᓄᖅ ᑭᕕᐅᕐᒥᒃ ᐱᐅᓕᒃᓯᔪᓐᓇᕋᔭᕐᒪᖔᕐᒥᒃ. ᐊᐃᑦᑖᓚᓯᒪᔪᓂᒃ ᑎᑎᕋᖅᑐᖅ ᑭᕕᐅᕐᒥᒃ 
ᐊᑦᑕᕐᓇᖅᑐᒧᐊᖅᑎᑦᑎᙳᐊᖃᑦᑕᕐᓂᐊᖅᐳᖅ, ᐊᓕᐊᓇᐃᑦᑐᓃᑎᑦᑎᖃᑦᑕᕐᓂᐊᖅᑐᖅ 
ᐃᓱᒪᒃᓴᖅᓯᐅᖃᑦᑕᕆᐊᖃᕐᓂᐊᖅᐳᖅ ᖃᓄᖅ ᐃᑲᔪᖅᑕᐅᔪᓐᓇᖃᑦᑕᕐᓂᐊᕐᒪᖔᑦ. 
ᑕᐅᑐᙳᐊᑲᑕᒐᓱᕈᓘᔭᕐᓗᓯᒃ ᑭᓱᙳᐊᓂᒃ ᖃᓄᕐᓗ ᐃᓕᖅᑯᓯᖃᙳᐊᖅᑐᓂᒃ 
ᖃᓄᐃᓕᐅᖅᑎᑦᑎᙳᐊᕐᓂᐊᕐᒪᖔᑦ ᐱᐅᔪᓂᒃ ᐱᐅᙱᑦᑐᓂᒡᓗ ᐱᓕᕆᑎᙳᐊᖅᐸᒡᓗᒋᑦ.  
ᓇᓪᓕᒃᑭᑖᕐᓗᓯᒃ ᑎᑎᕋᖃᑦᑕᕐᓂᐊᖅᐳᓯᒃ ᑎᑎᕋᕐᕕᒃᓴᖅ ᑕᑕᓐᓇᓱᒡᓗᒍ (ᐊᒡᓛᓪᓘᓐᓃᑦ ᐃᒡᓗᐊ). 
ᑐᓴᖅᑕᐅᑎᑦᑐᒪᒍᕕᒋᑦ ᐃᓕᓐᓂᐊᖃᑎᖕᓄᑦ ᐅᖃᓕᒫᕈᓐᓇᖅᐸᑎᑦ. 

ᐅᒡᕙᐅᑯᐊ ᐃᑲᔫᑎᒃᓴᑦ ᐃᓱᒪᒃᓴᖅᓯᐅᖅᐸᓪᓕᐊᑎᓪᓗᑎᑦ ᐃᒪᓐᓇ ᓲᕐᓗ:

ᐊᐃᑦᑖ, ᑭᕕᐅᑉ ᑲᒥᖏᒃ ᕿᖁᑎᒐᒥᒃ ᓯᑯᒧᑦ ᓂᐱᑦᑑᒃ ᐲᕈᓐᓇᐃᓪᓕᓪᓗᑎᒃ.

ᐊᓕᐊᓇᐃᑦ, ᓯᕿᓂᖅ ᖃᐅᒻᒪᒃᑐᒻᒪᕆᐊᓘᖕᒪᑦ ᑕᑯᒐᒥ ᑭᕕᐅᖅ ᐊᒃᓱᕈᓕᖅᑎᓪᓗᒍ, ᓯᑯ ᖃᓂᒋᔮᓃᑦᑐᖅ 
ᐊᐅᒃᑲᒥ ᐃᒪᙳᖅᖢᓂ.

ᐊᓕᐊᓇᐃᑦ, __________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

ᐊᐃᑦᑖ,  _______________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

ᐊᓕᐊᓇᐃᑦ, __________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

ᐊᐃᑦᑖ,  _______________________________________________________________________________________________________________

________________________________________________________________________________________________________________________
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ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 2

 
ᐊᓕᐊᓇᐃᑦ, _________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

ᐊᐃᑦᑖ,  ______________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

ᐊᓕᐊᓇᐃᑦ, _________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

ᐊᐃᑦᑖ,  ______________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

ᐊᓕᐊᓇᐃᑦ, _________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

ᐊᐃᑦᑖ,  ______________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

ᐊᓕᐊᓇᐃᑦ, _________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

ᐊᐃᑦᑖ,  ______________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

ᐊᓕᐊᓇᐃᑦ, _________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

ᐊᐃᑦᑖ,  ______________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

ᐊᓕᐊᓇᐃᑦ/ᐊᐃᑦᑖ (ᑲᔪᓯᔪᖅ)
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Fortunately/Unfortunately
The legend of Kiviuq is the longest story in the two volumes of Unipkaaqtuat Arvianit; it takes up 
almost half of the first book! One reason for the length is that Kiviuq’s journey is a series of events 
that move between danger and safety. While some forces and characters try to kill him, others come 
to his aid. The audience moves from suspense to relief and back again as Kiviuq continues his long 
journey home.

Now it’s your turn to create a new series of challenges for Kiviuq. As a pair, you and your partner will 
decide who writes the “fortunately” sentences and who writes the “unfortunately” sentences. The 
“unfortunately” writer keeps putting Kiviuq in danger, while the “fortunately” writer must think of 
creative ways to save him. Use your imagination to invent characters and scenarios with good and 
evil intentions. Take turns going back and forth until you have filled this sheet (and possibly the other 
side of the page as well). You may wish to share your unique stories with other groups when you are 
finished.

Here are some examples to get you started:

Unfortunately, Kiviuq’s kamiik had frozen to the ice and he was unable to move.

Fortunately, the sun became extra bright when it saw Kiviuq’s distress, and the ice around his feet melted 
into a small puddle.

Fortunately, _________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

Unfortunately, ______________________________________________________________________________________________________

________________________________________________________________________________________________________________________

Fortunately, _________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

Unfortunately, ______________________________________________________________________________________________________

________________________________________________________________________________________________________________________

Fortunately, _________________________________________________________________________________________________________

________________________________________________________________________________________________________________________
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Unfortunately, ______________________________________________________________________________________________________

________________________________________________________________________________________________________________________
 
Fortunately, _________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

Unfortunately, ______________________________________________________________________________________________________

________________________________________________________________________________________________________________________
 
Fortunately, _________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

Unfortunately, ______________________________________________________________________________________________________

________________________________________________________________________________________________________________________
 
Fortunately, _________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

Unfortunately, ______________________________________________________________________________________________________

________________________________________________________________________________________________________________________
 
Fortunately, _________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

Unfortunately, ______________________________________________________________________________________________________

________________________________________________________________________________________________________________________
 
Fortunately, _________________________________________________________________________________________________________

________________________________________________________________________________________________________________________

Fortunately/Unfortunately (continued)
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LESSON 8: WRAP-UP

OBJECTIVES
In this lesson, students will work to achieve the following 
objectives:

 • Write a journal response to the traditional story 
study as a whole.

 • Invite local community members to the classroom 
for a storytelling session.

READINGS
None

HANDOUT
Handout 1: Journal Response

MATERIALS
Student journals 

 
 
 
 
 

Activity 8.1: Final Reflection 

 • Hold a class discussion about the traditional story 
study as a whole. You may want to ask students 
the following questions:

 o What did you find most interesting in the 
traditional story study?

 o Which story was your favourite?
 o What patterns or similarities did you notice 

between the stories? Why do you think those 
similarities exist?

 o Do you think the lessons in these stories are 
still relevant today? Explain your answer.

 • Distribute Handout 1: Journal Response to 
students. On the handout there are four journal 
response topics for students to choose from. 

 • Have students work in pairs to discuss the topics 
and gather ideas. Then, each student will choose 
a topic and write a one-page journal response.

 • Once students have finished their responses, 
invite volunteers to share what they wrote with 
the class.

 • Before ending the activity, ask if students have 
any questions about the traditional story study or 
if there is anything they still want to know about 
any of the topics covered.

 
 
 
 
 
 
 
 
 
 
 

Lesson 8: Wrap-Up
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LESSON 8: WRAP-UP

Activity 8.2: Storytelling Session

 • Arrange for a group of community members to 
come into the classroom for a storytelling session. 
You may want to invite two or three elders to tell 
stories, as well as family or community members 
to participate as audience members. 

 • Explain to the students that for this activity, 
they will connect what they are learning to their 
community by hosting a storytelling session for 
family, friends, and the local community. The 
objective of the session is to bring the community 
together and share traditional stories that have 
been passed down through generations. 

 • Ask the students why hosting this type of event is 
important for the community, and discuss their 
answers as a class. 

 • Tell the students that there will be an opportunity 
to ask the storytellers questions, and they should 
prepare their questions in advance. 

 • When guests arrive, have the students welcome 
them and guide them to their seats. 

 • Have the storytellers sit at the front and invite 
them to share their stories. 

 • At the end of the storytelling session, assign one 
of the students to thank everyone for coming 
and to thank all the storytellers for sharing their 
stories. 

 • Host a question-and-answer period with the 
storytellers. 

 • Encourage the students to ask questions about 
the importance of traditional stories. 

 • After the guests have left, hold a class discussion 
for students to reflect on the storytelling session. 
Ask: 

 o What did you learn from the storytelling 
session? 

 o How was the experience of hearing the 
stories told by elders different from reading 
them in class?  
 



ᐊᑏᑦ: ᑐᓂᐅᖅᑲᒐᖅ 1

ᐅᓂᑉᑳᖅᑐᐊᑉ ᐊᕐᕕᐊᓂᑦ ᐃᓄᐃᑦ ᐱᖅᑯᓯᑐᖃᖕᒋᓐᓂᒃ ᖃᐅᔨᓴᕐᓂᖅ • ᐃᓕᓐᓂᐊᒐᒃᓴᖅ 8 • ᑐᓂᐅᖅᑲᒐᖅ 1 • 
ᒪᒃᐱᖅᑐᒐᖅ 1 ᐊᑕᐅᓯᐅᑎᓪᓗᒍ

ᖃᐅᑕᒫᖅᓯᐅᑎᓂᒃ ᑎᑎᕋᖃᑦᑕᕐᓂᖅ
ᓂᕈᐊᖅᖠᕆᑦ ᐊᑕᐅᓯᕐᒥᒃ ᐊᑖᓃᑦᑐᒥᒃ. ᑎᑎᕋᓕᕐᒥᓗᑎᑦ ᒪᒃᐱᒐᕐᒥᒃ ᐊᑕᐅᓯᕐᒥᒃ ᖃᐅᑕᒫᖅᓯᐅᑎᖕᓂ 
ᑖᔅᓱᒪ ᒥᒃᓵᓅᖓᔪᒥᒃ.  

1. ᐅᖃᓕᒫᖁᔨᓇᔭᕈᕕᑦ ᐊᑕᐅᓯᕐᒥᒃ ᐅᓂᒃᑳᖅᑐᐊᖅᑕᐅᓯᒪᔪᒥᒃ ᐅᕙᙵᑦ ᐅᓂᑉᑳᖅᑐᐊᑦ ᐊᕐᕕᐊᓂᑦ, 
ᓇᓕᐊᖑᓇᔭᖅᐸ? ᐱᔾᔪᑎᑎᑦ ᑎᑎᕋᒃᑭᑦ.  

2. ᑕᒪᕐᒥᒃ, ᐅᓂᒃᑳᖅᑐᐊᑦ ᑕᐅᑐᙳᐊᓕᖅᑎᑦᑎᕗᑦ ᐃᓄᐃ ᐃᓅᓯᖏᓐᓂᒃ, ᑑᕐᖓᙳᐊᖅᑕᖃᖅᐸᒃᖢᑎᒃ.  
ᓂᕈᐊᖅᖠᕆᑦ ᐅᑯᓇᙵᑦ ᑎᑎᕋᖅᓯᒪᔪᓂᑦ ᓇᓗᓇᐃᖅᓯᓗᑎᓪᓗ ᖃᓄᖅ ᓴᖅᑭᑕᐅᓯᒪᖕᒪᖔᑦ 
ᐅᖃᓕᒫᖅᓯᒪᔭᕐᓂᒃ 

 o ᐊᓐᓇᐅᒪᓇᓱᖕᓂᖅ
 o ᓯᓚᒦᑦᑐᑦ ᖃᓄᐃᑦᑑᓂᖏᑦ
 o ᐃᓚᒌᑦ ᐃᓚᒌᖕᓂᕐᓗ
 o ᐊᖑᑎᓪᓗ ᐊᕐᓇᐃᓪᓗ ᐱᓕᕆᐊᒃᓴᖏᑦ 

3. ᐅᓂᒃᑳᖅᑐᐊᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᓪᓗᓯ, ᕿᒥᕐᕈᓂᖃᓚᐅᕋᔅᓯ ᐃᓄᐃᑦ ᐅᓂᒃᑳᖅᑐᐊᖏᓐᓂᒃ 
ᐊᓯᖏᓐᓂᒡᓗ ᓇᑭᕈᓘᔭᖅ ᓯᓚᕐᔪᐊᒥᙶᖅᑐᓂᒃ. ᑎᑎᕋᐅᓯᖃᕆᑦ ᐊᔾᔨᒌᖕᓂᖏᓐᓂᒃ 
ᕿᒥᕐᕈᓯᒪᔭᕐᓂᒃ ᓯᓚᕐᔪᐊᕐᒥᐅᓕᒫᑦ ᐊᑐᖃᑦᑕᖅᑕᖏᓐᓂᒃ ᐅᒡᕙᓘᓐᓃᑦ ᐅᓂᒃᑳᕈᓯᖏᓐᓂᒃ. 
ᑎᑎᕋᓕᕐᒥᓗᑎᑦ ᖃᓄᖅ ᐃᓄᐃᑦ ᐅᓂᒃᑳᖅᑐᐊᖏᑦ ᐊᔾᔨᐅᙱᑎᒋᖕᒪᖔᑕ. 

4. ᐅᓂᒃᑳᖅᑐᐊᕐᓂᒃ ᐅᓂᒃᑳᖅᑐᖅᑕᖃᕆᐊᖃᕐᒪᑦ.  ᖃᓄᖅ ᐃᑲᔪᕈᓐᓇᖅᐱᑦ ᐱᕚᓪᓕᖅᑎᑦᑎᓂᕐᒥᒃ 
ᑲᔪᓯᖁᓪᓗᒍ ᐅᓂᒃᑳᕐᓂᖅ ᓄᓇᔅᓯᓐᓂ?
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Journal Response
Choose one of the topics below. Then write a one-page response in your journal based on the topic.

1. If you were to recommend one story from Unipkaaqtuat Arvianit to a friend, which story would it 
be? Explain. 

2. Together, these stories paint a picture of traditional life, with added supernatural elements. 
Choose one of the following topics and explain how it appears in one or more of the stories you 
studied: 

 o Survival
 o Nature
 o Family and relationships
 o The roles of men and women 

3. In the traditional story study, you had the chance to compare Inuit traditional stories with other 
stories from around the world. Write about the similarities you have explored about universal 
themes or ways of storytelling. Then, write about the elements that make Inuit traditional stories 
unique. 

4. The art of storytelling requires storytellers. What are some ways you can help promote and 
continue storytelling in your community?



80 Unipkaaqtuat Arvianit  |  Traditional Story StudyAnswer Key80

The following pages provide sample answers for selected student handouts.

Answer Key

LESSON 2: CREATION STORIES 
Handout 1: Creation Stories

How is the world 
different? What is 
missing?

What is the 
connection to 
the supernatural 
world (i.e., the 
magical element)?

What is the new 
geographic 
feature, force of 
nature, or creature 
at the end of the 
story?

Provide a one-
sentence summary 
of the story.

“How Fog Came 
to Be”

Before the hunter 
witnessed the 
exploding bear, 
people either did not 
know the origin of 
fog or hadn’t seen 
fog before.

 - Bears behave as 
people. 
 - The man creates a 
river with his finger. 
 - The bear’s belly 
turns to fog. 

 - Fog
 - Possibly a new 
river located in the 
region the story 
took place

A bear is tricked into 
drinking so much 
water that his belly 
bursts and turns into 
the first fog.

“Lightning and 
Thunder”

There is no thunder 
and lightning.

The spirits of the 
brother and sister’s 
parents transform 
them into lightning 
and thunder.

Thunder and 
lightning 

A brother and sister 
find an old animal 
skin and flint stones 
in abandoned 
iglus and become 
lightning and 
thunder.

“Moon and Sun” The Earth was in 
total darkness.

The brother and 
sister float off the 
ground and rise to 
the sky above.

The moon and sun An orphaned 
brother and sister 
float into the sky 
holding lamps, and 
they become the 
moon and sun.

“When Darkness 
Stayed Constantly”

There was constant 
darkness on Earth.

 - Men would light 
their fingers to 
find their way on 
hunting trips.
 - The fox and wolf 
can speak.

Daylight The fox and wolf 
get in a fight about 
whether it should 
be dark or light, so 
day and night were 
equally divided.
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LESSON 4: THE MISTREATED ORPHAN  
Handout 2: The Mistreated Orphan

Orphan’s 
Name

Mistreatment Quest Obstacles Methods Rewards Punishment

Snow White The queen 
envies her 
beauty and 
tries to have 
her killed. 

She is looking 
for her place 
in the world 
and to escape 
danger. 

The queen, 
the huntsman, 
the forest, 
a poisoned 
apple. 

Her beauty, 
virtue, and 
kindness; 
magical 
dwarves. 

Life, marriage, 
wealth, power.

The queen is 
killed.

Kaugjagjuk  - He was 
abused and 
forced to sleep 
with dogs.
 - Girls poked 
him with 
walrus tusks.
 - He was always 
hungry and 
cold.

He wants to 
become strong 
and defend 
himself against 
his abusers.

 - Abuse, 

hunger, cold

His brother 
teaches him 
exercises 
to build his 
strength.

He becomes 
strong and 
able to defend 
himself.

He kills those 
who were 
cruel to him by 
throwing them 
to the bear.

Handout 3: Comprehension Check 

1. What is the meaning of the orphan’s name?   
 
“Kaugjagjuk” means a person who pounds blubber.  

2. How do others feel about Kaugjagjuk? Use evidence of how he is treated to support your answer.  
 
Others don’t care about Kaugjagjuk. I know this because they abuse him and make him sleep with dogs in their 
den. 

3. Who helps Kaugjagjuk? How?  
 
Kaugjagjuk’s older brother helps him by teaching him how to become strong. 

4. What do you think of Kaugjagjuk’s personal song near the end of the story? What does it tell you about 
his changed character?    
 
Answers will vary. Students may write that the song shows how Kaugjagjuk has become stronger and more 
confident.   

5. What are the consequences to those who mistreat Kaugjagjuk? How does he take his revenge?   
 
Those who mistreat Kaugjagjuk get mauled by the bear. Kaugjagjuk gets his revenge by throwing those who 
had been cruel to him to the bear.  
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LESSON 2: CREATION STORIES 
Handout 1: Creation Stories

C “The lady wolf immediately offered to help him.” (page 27)

F “After a very long walk, the man stuck his savgut in the snow again and it tilted so far that it was 
almost flat on the ground.” (page 48)

A “…the sea ice the brothers were on broke away and the brothers drifted out to sea…” (page 20)

D “Under the covers, the man could hear their conversations and he kept as still as possible—he was 
terrified to be discovered!” (page 27)

E “…remembering the advice he received from one of the wolves, he approached an inuksuk up on a 
hill. He crouched beside it and waited for the pack to come closer.” (page 45)

B “The two brothers set foot on the shore ice and started the long trek back home.” (page 20)

H “She realized then why her husband has insisted on always wearing his goggles: he was someone 
who had come back from the dead.” (page 50)

D “The wolf man told him if he wanted to escape, he should go out and cut all ropes that held the 
crosspieces on the wolf pack’s qamutiks.” (page 37)

G “He took a few more steps and there, just below a hill, he spotted a lot of iglus side by side.”  
(page 48)

D “Remembering the advice he was given, the man pulled out his bow and arrow and aimed 
between the eyes of the leader.” (page 42)
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Mark Breakdown
Mark Breakdown Final Mark

Lesson 2: Creation Stories

Handout 1: Creation Stories 1 mark / section /12

Handout 2: Comparing Creation Stories Completion /10

Lesson 3: Cautionary Tales for Children

Handout 1: Categorizing Stories Completion /10

Handout 3: Comparing Cautionary 
Tales

Completion /10

Handout 4: Group Writing Participation /10

Lesson 4: The Mistreated Orphan

Handout 1: The Mistreated Orphan 1 mark / section for Kaugjagjuk /6

Handout 2: Comprehension Check 2 marks / question /10

Lesson 5: The Supernatural

Handout 1: Supernatural Creatures 5 marks / creature /10

Handout 2: The Hero’s Journey 1 mark/section /9

Lesson 6: Animal Fables and Animals in Human Form

Handout 1: Animal Fables 4 marks / fable /10

Handout 2: Animals with Human 
Characteristics

Section 1: 2 marks
Section 2: 5 marks
Section 3: 8 marks

/15

Lesson 7: Survival and Revenge

Handout 1: Comparing Versions Completion /10

Handout 2: Fortunately/Unfortunately Participation /10

Lesson 8: Wrap-Up

Handout 1: Journal Response Completion /10

Storytelling Session Participation /5

Final Mark /152



The Unipkaaqtuat Arvianit traditional story study is part of Inuktut Titiqqiriniq, a 

comprehensive Inuktut literacy program that was developed by Nunavut educators, 

linguists, and language consultants, with constant testing and input by Nunavut 

classroom teachers. Inuktut Titiqqiriniq provides instructional tools and resources to 

help students develop strong Inuktut language skills. 

This traditional story study provides lessons and activities focused on the two 

volumes of Unipkaaqtuat Arvianit: Traditional Inuit Stories from Arviat by Mark Kalluak. 

The traditional story study explores several traditional stories that Mark Kalluak 

collected from the Arviat region of Nunavut. As students participate in reading, 

writing, oral communication, and visual depiction activities, they will become more 

knowledgeable about Inuit traditional stories and their importance in Inuit culture.

TRADITIONAL STORY STUDY


